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This reaear h ~ir ~ ~~~
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Only uncldss1t~ (d : ur t i s  ;*rt II~~((I in producing the

research paper V ‘t l ia.  a ) ~~ ii on • v i l i k  1ud ~ en t i i t  s and conclus ions

expressed are thwit ni I h~ e *ut .ho r  ;~inl A ii uo way reflect of f ic ia l

policy of the Utn I t i t  Su it es i~nvI.?rIuIIcIs , 1)cp~ rtment of Defense ,

Department of the Arn~y .  Dt 1~ a ’ t i n & n t  of t he Army , Office of the V

Ass istant Chief of ~;r ~a I t  of u t t i 1 ~~~ct i ce , or t he United States

Army Institute for AaIv ;iiiced Lis~ ;Lb1n rind I~ast european Studies .

Interested i~~ad~ i-s ;* i. e .nvi t  Ed to  send their co*ients to 
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the Comander of the Liu~t i tui t.
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SUMMARY

1~The author ’s m t  t n t  ion in ~~hi s priper i~~~~~LO prcsent~_5

an overv iew of the pre-schoo l cducat tonal system in the Soviet

Union, and how the Communist p;IrI y I~is focused on education ,

especially pre—schoo l e du c at i o n , a~; ;*ri inst rument to further

their continued s tay  in power. Hi~ ~~~~~~~~~ ~~~tra~~~~ he basic

tenets on Marxism-Leninism on education ~~~show how the

current leaders have u t il h’.cd th is  ideo logy in pursuit of avowe d

aims . The author t hen ~u1vauce s the t heory that pre-school

education helps deve lop  those t r a i t s  the Communist party desires

in their soldiers , rind draws t he  conc lusion that the educational V

system has been extrem ely successful in not only strengthening

the military forces , hut t h e  Communist s t a t e  as well.
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THE SOV In l’HE— SCh Ol. EDUCAT I ONAI. SYSTI:M —

A KEY f0 THE ‘‘NEW SOV I ET 501.1)1 EK’’

‘Tis eclucat. ion f o r m s  t h e  COIflHK~~~ nit 11(1
Just as the twig is bent t he t ree ’ s inclined.

A lexander i’ope
Moral Essays (1720)

The purpose of this paper is to examine the Soviet system

of pre-school education , and in a lesser degree primary school

education , in order to gain an insight into the motivation of

today’s Soviet soldier . The intent is not to argue that education

completely explains the actions and thought processes of the

modern Soviet soldier , but to show that the Soviet educational V

system , particularly during ihe formative years - birth to age

eight - plays a primary role in forming and molding the opinions ,
P 

attitudes and personal characteristics of the “New Soviet Soldier.” f
In one author ’s opinion , the Soviet soldier manifests four V

outstanding qualities which are the basis of his combat effective-

nesS and morale : (I) valor , (2) high level of discipline , 
V

( (3) ability to endure severe deprivations , and (4) the simple V

and genuine love of country .’ This listing, although certainly

not complete , is still accurate today. My point is that all

these characteristics are learned characteristics. The Soviet

educational system is openly and actively conducting an 
V

educational program to instill and develop these traits in its

future citizens.

The Soviet Union claims that it is in the process of
I

creating a “New Soviet Man” with its educational system . It 
V

1
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must he noted tV h a t  I he iiiean i ng of I lie ‘ er lu ‘‘educri t i ona I sy~~i t~~~ ’’

in the Soviet Union t nconipasse’s many more t h ings t han does the same

te rm in Western s o c u t  i t s . General ly speaking, evcrythin&

in the USSR tha t cont rihutt’s t.o the furtherance of the Coninunist

society and the b u i l d i n g  of a “Communist morality” is considered

to be part of the Soviet educational system . The pre-schools and

primary schools provide the initial phases of controlled socializa-

tion (the process of transforming an individua l into a willing

and productive member of Soviet society or the Soviet Armed

Forces), and in the process , these schools lay the foundations

for the conscious and unconscious deterwinants used in the

majority of thoughts and actions of the future Soviet citizens .

One last point should he made before getting into the body of

the paper , although perhaps the point is too obvious to mention .

The Soviet educational syste m has had a completely different

background , tradition and heritage as compared to the Western

educational experience ; consequently, it has developed along

( totally different lines as compared to Western models . Western

value judgements should not be made on Soviet education as re-

gards its being “good” or “bad.” An attempt should be made to

examine the Soviet system , if possible , without bias and with

objectivity, and then draw conclusions on the effectiveness and

long-range viability of the system , and on the impact of the

system on the Soviet military force .

5ffore looking specifically at pre-school education , it

is helpful to present an overview of the Soviet attitude towards

2
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education , and hu~ I Ii j ;It t ii id.’ I i i ~; iiiula I 11;jrx I sin— I.en I n I ~;m V

The scope of Soul et i’tluea ion I ..~~ t re nu~ 1 y broad in

conception . 1* emb i aCt~~i t l i t  (nt  I I ( ’  . i m l  I I I F a I  apparatus;  a l l  ( i f

the agenc Ic s in vu tvt’d i mm t lie mi I tI I og ;im ul t he form I nq of t he

minds and heart .s (ii a l l  age s i ii t he cotin t ry  It Includes the

regular schoo l syst  t m  f rom the pre- I lurse ry,  t he nursery schoo l

the kindergarten , I he I ( i i  year school (11 gene ra l education , and

the university and Sc ie l it Ilic inst i t u t e , as well as a wide

range of schools designed t o  give specia l ized training at dif-

ferent occupational levels.  It includes two other systems of

schools , one for training o f f i ce rs  in the armed forces , and the 
V

other for training pa r t y  nienihers V Ii in c lu d e s  universities

for training Coninun i s t I eade rs i n o t  her coun t r i es , people ‘ s
V universities for the educat ion of adul I s , at heist Institutes or

seminaries , sc hools for preparing young people for parenthood ,

etc.  But it also i n ludcs the  press in a !1 its forms — the

newspapers , the per iodica l ,  the hook , the library, the bookstore ,

and even the calendar. Then there must he added the modern

media of mass communication , such as radio and television , and

the agencies of entertainment and amusement - the theater , i -
the movies , the circus , the playground , t he club , the museum ,

and the public park . It includes works of literature , music ,

graphic art , science , scholarshi p, and philosophy. It includes

the political and cultural potentialit ies of all organizations ,

and particularly professional unions and organizations for

p children and youth . It even Includes the process of oral

3
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ahcii~ I /. - ‘ ml I Ii on , i each.~~. I lie IIIO~,I cli s t  ;int

v ii  lages and the f ~ r h. r.Ii’rs of t In c i  tin I on V One ml gh

a I so include the ru I e f

V Forced I ;jho r ol ‘‘ co rrect  i ye ’’ labor

camps , which invo lved j ul 1 l ions of p er~.nns clur I ng the rule of

Sta lin . Even economic institutions , f a c t o r i e s , co llective farms ,

mines , etc. , are regarded as educationa l institutions. 2 The

point is sufficiently made - the (158K i~ dead ly serious about

education , and deadl y serious about what education should

accomplish .

Education in the USSR is , first and foremost , a political

tool of the Communist party for the furtherance of its aims . Not

only do the Soviet authoriti es open ly declare the political aims

$ of their educationa l system , they deny emphatically that it could

be or should be otherwise V They argue that education must function

according to the needs of soc ie t y ,  and that theirs is by definition

• 
a soc ialist society moving towards communism , a society which needs

trained citizens who will be able and willing , to continue the job
1’ of social transformation . Education must therefore be political

$ in nature , since this is a political, t ask . 3 The two following

statements - one by the Minister of Higher Education ( V. P.

Yelyutin) and a policy statement by the Centra l Comittee

reflect the direction of Soviet training:

The role of Soviet education is to assist in
the building of a communist soc ie ty ,  in shaping
the materialist world outlook of the students ,
equipping them with a good grounding in the differ-

$ ent fields of knowledge and preparing them for
socially useful work .4

4
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Upbriu gi t fl’, must I mien I c a l  p n I he schoo l
chi ldren a 1. vt ’ of  know I edge arid oF work . and
respect for people who work , it  unisi shape I tie
coninun is t wo r Id out look ~ t t he t~’ ‘i 

i s and rear
them in t he ~; p i m ’ i t  I) I common i st  irio ra I I t y and
of boundless l oya l ly  to the count ry ari(I the
peop le , and in i hi.’ sp i r i t  of p rolet ari an inter—
nationaliqr... 5

Here we see tha t  Soviet. educat ion has become inseparably

intertwined with anti dependent Upon po l i t i ca l  aims . This is

the single most s t r i k ing  di f ference between Soviet and Western

education . Education is comp letely subordinated to the political

process , which in turn is completely subordinated to the Communist

( Party. The Party has always used education as a means to further

and insure its o~~ existence. Education has always been under

the direct control of the Communist Pa r t y ,  and the Party has

never lost awareness of the powe r of education . Historically ,  the

Sov iet Union , since 1921 , has appropr iated  a greater percentage

of its national income to education than has any Western country .

Constant change and modification is an in tegra l  part of the

Soviet educational system as indeed , it i~i a part of all viable

(V educational systems . But. there is an important difference

in Soviet changes. The Soviet system operates within a Marxism-

Leninism framework , and it is ~~possibI.e to make changes that

do not fall within this ideologica l framework . The Party is the

so le “true” interpreter o f Marx ism -Leninism , so in effect , only
V t he Party can make change s in the system. Under a Communist

reg ime the tasks of education are too important to be delegated

to pro fessional educators who may hold a less zealous commit-

t ment to the building of a “new SOC~~ Pt.~~~ V ” It is the political

leaders who are i n i t i a to rs  of educational policy changes while

V ’
S V



the educat ional .iiit li or It I ( ‘~~~ l) (’(’OiIi ( I III~)It’IiIe t I l  (‘r :~ of t hose

changes . Change e~ limit’ I roni t he t (‘p • iul I F OHI I he hot I om

Marxism — Len lii i ~um has caused I lit•se at  I i t  i i i  c’s to deve 101) .

Not only has th is  i tleo 1 ogy caused t hest’ at t ii udes to develop, it

insures that these ; i tt  I t udes are reinforced. It is fashionable

nowadays for Western commentators to disclaim the importance

of Marxism-Leninism in the Soviet Un i on as the USSR must “face

up” to the political realities of today ’s modern world. They

claim that Soviet decisions are based primaril y on pragmatism

( rather than a desire on their part to follow the dictates of

Marxism-Leninism . These commentators concede that at one time

this ideology played a major role in  Soviet affairs (beginnings

of the Soviet State) , but as time passed , Marxism-Leninism

• 
gradually decreased in both importance and influence in the USSR.

They claim that ihe current Soviet leaders make their decisions

first , and then rationalize their  act ions according to Marxism-

s Leninism , or modify its existing interpretations to match up

with decisions already made . It seems to me that this view is

incorrect. Soviet citizens are taught by the tenets of

• Marxism-Leninism literally from their birth to their death .

They are exposed to no other way of viewing themselves or the

world about them. Marxism -Leninism is the most important single

• ingredient in the “mix ” of educational subjects throughout the

st udent ’ s sc hooling and also in his life after leaving the

sc hools. It is d i f f icul t  for us to imagine t he pervasiveness

• of this ideology in the Soviet Union . Soviet leaders , either

unconsciously or consciously, are greatly influenced by this

6
I

-~~~~~ ~~ V



— - V~~~~~~V~~~ V V

V ~~~~~~~~~~~ 
~~ _ VV V~~ V~~~ VV - V~~~~~~~~~ ____ V_ VV._ VV . ~~~~~~~~~~~~~~~~~~~~~~~~~~~~~ ~~~~~~~~~~~~~~~~

ideology in I he I r lit , I I nIc; V ()I,v I n~~i~
; I y Mar x was vio l at) it ’ I

V 

w r i t e  about s i t  oat inn s wt i I ch wo~ 1( 1 occur iii the t went I ei h

cen tury . and Sonic Vt ’  ‘ Y  r t ’a I p r I I t urn; cx I ; I I n Marx I sin t uda y

in trying to exp I a i i i  why many t h i rigs 
~ 
red i c led by Marx haVe v io l

come to pass. St i i  I . ‘•V& ’Ii w i t  ii Ii s d i i  Ii ciil t les . Marx I sin-

Leninism is a powe r l i i i  auitl v i a b l e  ph ii osophy for the Soviet

Union and for i ts  peop les . Ik’c;j ust’ i t  I ~ such a delcriniriant 4

in education , a hr i el out ii tie o f  some of  I t s I enet s has they

apply to education is worthwhile.

C Most of the basis of Soviet pedagogy is found In the

historical materi alism portion of Marxism. Historical material- 
V

i sm of Marx — Engc I s , as 1 n t i. rp ret ed a i ud mod I lied I) y Len in , assumes

that all soc ia I forces and phetiomt ’na a rc’ (let U m l  ned by the

economic bases anti Inst i t  ul ions ol soc le t y V According to Marx- V

ism , the laws of historic al deveiopvia~nt demonstrate the

inevitable movement of human soc I tO t . y ow ards communism , and V

in this process the individu al., by (Vorr l,( .t ly perceiving and under-

standing these laws of h i s t o r i c a l  evoli i i  ion , may has~en or even

influence the process it se l f .  Thus everything that contributes

to the operation of these laws of s o c i e t y  Is mora l. The quest for

wor ld revolution becomes a moral impcr;i l lye of the laws of his-

tor ical development. Col lec t iv ism is t he  central concept of

communist life ; it must be realized whereve r possible , since

it is the basis of future society.

In a socia list society the co l lec t ive and not the m di-

vidual exercises the dominant role. Individualism that is not

1
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part of the COmnk)n el Fo r t  or that din’s riot cont r Abut e to  the 
V

highest entity - the co l lect  lye - i~ inco,islstent w i t h the nat iire

of socialism. Soc lv ty  is a higher e n t i t y  than the individua l,

and the individual (read Soviet soldier) exists for society

and not vice versa . Collectivism Is that particular principle

in socialism that defines the relation between the individual g
and his society. It means the total subordination of the indi-

vidual good to the common good and a glorification and

sanctification of the society and the state. The principle of

coll.ctivi.m not only determines how the school should define for

th• child his relationship to society; it not only outline.

th. image of the socialist state , but it also determines a

considerable part of the methodology of Soviet education per se.

Communism finds a pscudometaphysical sanction for morality

~ )
in the laws of history . Moral conduc t consists in acting in

accordance with the dictates of history. In communist philosophy .

moral behavior is behaviOr which contributes to the inevitable
p

development of society towards communism. Lenin stated “The

basis of communist morality is the struggle for the consolida- V

t ion and completion of communism. That too is the basis for

communist training , education and teaching . The child must be

taught to follow directives of the CPSU because the party Is the

only authoritative institution having an insight into the
)

obj.ctive operation of historical laws, and thus the only body

capable of correctly determining moral conduct. Consequently, V

moral behavior is that behavior which is sanctioned by the

Communist Party .”6 The Soviet educational system h~s always V

8
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tI~~vot ctl a lii v V ge pa~ I of  i i  i i  to m I t o  I Ii ,I,n I I I nat i rig I h i;

c oniniunist mot ;u l ~ t .Y ii~ o i t : .  ;i utleni

Marx i sm—l,( ui m l  ~ V IU is ;ihovc a I I a riva l er lid i st  ideology

which attempts to  ex p I a i n  the tin i ve rse av id Socie ty  entirely

through mechanist ft and (V’conoini (~ t o rictpt s . Dialectical

mater ialism as a “sck~nce ” ;lSSIIm( s that a l l  the phenomena of the

universe can be fuIl.y explained by the dialect [cal method as

s imple manifestations of the m a t e r i a l  wor ld .  This is a key point;

Marxism-Leninism unequivocably s t a t e s  that  all reality is knowable

and explainable by human beings . There is consequently no place

p in communist pedagogy for idealism , mysticism , transcendentalism ,

or religion . Religion , which p vm rporl s t o  explain a number of

natural phenomena iii sp ir i tua l, i mmat erial er supernatural

terms , is the direct antithe sis of materialism . The materialistic

essence of commun i sm uncompromisin gly demands that the adherents

of communism be mat erialist s . Onl y a materialist can be a

~~9! 
communist.

The objection It) reli gion on philosophical grounds - as 
V

antithetical to mater ia l ism - is not the sole objection .

Religion as an ideology contributes to the delusive conscious-

ness of the working class , it prevents the working class from

perceiving the exploitations that go on in a capitalist society.

P Religion , as a form of ideology reflecting the economic conditions

of a capitalist society, is a powerful instrument in the hands

of the ruling class for keeping the masses in ignorance and

obedience . Since this is the case , science must be used

9I
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extensivelY to  denionst rate t he mat e ri~ v l is t  nat ore of the

universe and t bus ie f ut e “re Li gi oils siifH’ rs I i t  IOU V “ Mater La Ii sin

has always been ,V I I I  important pr imme [p 1 e di.i e miril ning the cont eri t

of education in the Soviet Union . ’

This has been a much oversimp lified version of some

educational doctrines in Marxism -leninism , but collectivism ,

communist morality, and m~iteriaI1sn i are so basic to Soviet

education that we must recogn i~.e t heiR uS basic determinants

in the system if we are to proceed t o  practical applications

( with an examination of some of the school practices and how

they shape the development of the modern Soviet soldier .

The Soviet t’duca t I ona I program for a child, in a sense

sta rts before his b i r th .  Soviet  hook s on upbringing are widely

read and taken se r iously by parents , tea c hers , and others

engaged in work w i t h  children , according to Western educators ,

V 
notably Uric l3ronft nhrennvr , who have v is ited the USSR .

Moreover , the interest extends beyond t hose directly concerned ,

since upbringing is vir t ually a national hobby in the USSR.

~)aily newspapers frequently carry articles and letters on the

$ subject, public lectures on the top ic  are widely attended , and

questions of upbring ing constitute a common subject of conversa-

t ion among parents and nonparents alike . Here we find a V

• 
basic difference in socialization , the way in which a child born

into a given society becomes a social being - a productive member 4
of that society, between the practice s in the West and the

• practices in the USSR. In the West the family is viewed as

having the principal responsibility for the upbringing of

10
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children ; in the USSR hi’ ir i n ci la l  res~ioiisiIi1 I t y I it’s wit Ii

society and more spec i f

V
j  c;il 1 y wit ii t he’ cii ii drt’n ‘ s collect I vt~

the basic st ructural tin i t in all Soy I t I  l’ rograms designed for

the care and education oF chi ldren V

The following t wo quot es I. race t hi’ Sov iet  at t it ode t owards

the family role in t’tiuc;it ion . V The’ heat! of the Petrograd

Education Departmt’ri t. , Lit m a , declared at  a conference in 1918:
V 

We must exempt children f V  rom the pernicious
influence of the family. We have to take account
o I every child , we candidl y say that. we must
nationalize theni . I”rom the first clays of their Life
they will be under the beneficial influence of
communistic kindergarten s and schools. Here they
shall learn the ABC of Communism. Here they shall

V grow up as real Communists. Our pract ical  problem
is to compel mothers to h~ 5c$ ove r th eir children
to the SovTi~t government 

I

V 

That passage could have come out of Zamyalin ’s WE or Orwell ’s

1984. Admi ttedly, this is the extreme position , and it does not

represent the Soviet view today. h owever , there remains traces

‘1 of these sentiments even today in the Soviet Union , as we see V

in the following quote:

( Our family is not a ctosc (I-Ln collective body ,
like the bourgeois family. It is an organic part V

of Soviet society, and every attempt it makes to build
up its own experience independent ly of the moral de-
mands of society Is bound to result in a disproportion ,
discordant as an alarm bell.

Our parents are not without authority either ,
but this authority is only the reflection of social V

authority. In our coun t ry the duty of a father toward
his children is a particular form of duty toward
society, it is as if our society says to the parents:

You have joined together in goodwill and love,
rejoice In your children , and E xpect to go on re-
joicing in them. That is your personal affair and
concerns your own personal happ iness. But in this
happy process you hav e given birth to new people. A
t ime will come when t hese  peop le w i l l  cease to be

11
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only a ~iOY 
t ci you - m u  I~ ’rome i uuli ’;n ’iult• nI III (V’nhI)(’rs

of soc let y . It I :; ii ifl at 1 I 1 .. ma I t 4 V  ( 0J fld I I
ference to soc I t y what k Intl ol peop Ic t hey will
be. In handing ovu’  r to  you a ‘t’ ml ii in measure of
social aut hor It y , t In’ Soviet ~ t at t’ c lt’Ilulruls from
you correct up hr  I iug i rig ii f fut lire r it i ZPiIS V Part ic —
ularly It re l ic ’ : ;  oui  a ct ’ r t  a m ci  rt’ um.sf anc&’ an s—
ing naturall y out of your un i on - on your parental
love . V

V LI you wish to give birth to a citizen and do V

without parent al love . t hen he so kind as to warn
society that you wish to play such an underhanded
trick . Peop le brought up w 1thout parental  love are
often deforme d peop le . . 1

Differences In upbring ing of Soviet and American children

appear i~~ediately in infancy. Soviet infants are , by our

C standards , overprotected and exces sively restricted in their
p 

movements. Exploration and inqui sit i veness are expressly dis-

couraged . If , for examp le , a chili! in a park should wander too

far fro. his parent s , Soviet t ’ j t  izens of all ages will grasp

the child and bring h inu back to his parents. This also high-

lights th. readiness of oLher persons besides the child ’s 
V

mother to step into a matern al role. Not only adults but Soviet

children of both sexes are willing to  step in and assist in bring-

( ing up children .12 The t ra i t s  of obedience and self-discipline

are constant ly emphasized as paramount by the authorities ,

and the Soviet citizens do pay attention to the authorities .

In Parents and Children, a volume prepared by specialists from

the Academy of Pedagogical Sciences with the aim of “help ing

parents to bring up their children properly so that they can

grow up to be worthy citizens of our socialist nation;”1’3 is

the following :
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What is necessary and possible t o  demand of
young children ? Fi rst of ;a l.l , a child must be
obedient t oward his parents and other adults , and
treat them with respect.. The child must fulfill
the demands that adults make of him - this is the V

first thing that the child must be taught. The
child must fulfill the requests of his elders.
In following the orders , instruc tions and advice
of grownups , the child manifests obedience . By
becoming accustomed to obey from early childhood , to
react to the demands of adults as something compul-
sory , the child will begin successfully t1 fulfill later
demands made of him in family and school.

p and

It ’ is necessary ’ as early as possible to develop
in the young child an active , positive relation to

f the demands of adults , the desire to act in accordance
with these demands , to do that which is necessary .
Herein lies the great significance of our efforts in
developing conscious self-discipline, indeed its ver y
elements. Every person , including the young school-
age child , will better , more quickly, and more joyous-
ly fuL~~ll demands and rules once he has a desire to

V do so. t 
-

It is not dtfficul.i to understand how this training exactly

coincides with the demands of the state that are imposed on

members of the Armed Forces. The milit ary requirements of

obedience , self-d iscipline , morale , patriotism , valor , love for

the country , honor , bravery, and un failing loyalty, ideally in

the eyes of the Soviet government , are fulfilled by the individual

in the form of “internalized obedience” - fulfilling the wishes

of adults (read military superiors) not as coninands from without

but as internally motivated desires . Under any criteria of :~
education, a system that is able to accomplish this internalized

obedience is a successful system.

The question of independent thought or action is brusquely

swept aside in the following excerpt :

I ’ 

.
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Obedi nce i,i yu uiuig cli i Iiireui pu i , viuIi-: - I u bas is
for develop ing t he nios I pre ci ote ;  ol qua i ii  I V

se 1 f—disc i p it ni’ V ()bt’d I ence I mu ;ulo I ‘seen Is and V

older school chi t u l ren — t hi s I t tie ‘ t f  (‘(‘I L

expression of t he I r love , t rust , ; uuuuf ru’spt’et
towards parent s and ot her adii It lamim I I y ruembe rs
a conscious dc’s ire t o  acknew lc’d ge I hel r experience
and wisdom . ‘(‘Ii is is an i mport ant aspect of prepa r—
ing young peop le for tile in a Communist soc ie ty .
We shall be asked : what about developing inde-
pendence (sa nuostoyate l  ‘nost) in children? We
shall answer: if a child does not obey and does
not consider ot hers , then his intiept’ndt’nce in-
variabl y ( it a l i c s  mine - RFC) takes ugly forms .) Ordinar i ly this g ives risc’ to anarchistic behavior ,
which can in no way he reconci led w i t h  laws of
living in Soviet society. Where there is no obed-
ience , there is no self-disci p lin e; nor can there

( be norm a l development of independence . Training
in obedience Is .in essential condit4.pn for develop-) ing the ability of self-disci pline .’0

In the Soviet Un i on , there ex i st s  a sys t e m of sta te  run

pre-school centers. The pre-schoo l cen te r s  accoianodate

approximately 351 of the eli gible childr en in the country

(I - 7 years) with a hi gher percentage of attendance in those

cities where bo th par en ts are emp loyed . These pre-school

centers , with the stated a i m  to provide the child from early V

( ) infancy onward with the physical ’, psycholog ical , and social

conditions regarded as needed for the beCterment of the

socialist state , employ the same techniques throughout the V

17whole of the Soviet Un i on . As mentioned earlier , state control

is all-encompassing; uni formity throughout the entire

educational system is demanded - there is no deviation from the

ap pr oved curr icul a , method and goals at any educational level.

In pre-school , children receive their f i rst experience in col- r
lec t ive living. Infants are p laced in g~~~~ , playpens with six

to eight children in each . Each child is on a planned training

14 V
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schedule even during t h e  F i r s t  year 5 ) 1 l i f e !  A ct I vit Ic’s t o

introduce self—reli ance are emphasized . sI ress is also place (l

on teaching children t o  engage in joint ac tivity. Frequent

re ference is made to  common ownershi p ;In(l co l l ec t i ve  play

is emphasized . Not only group game s , b u t special complex

toys are designed which require t he coopc ral ion of two or

three children to make t hem work V As soouu as children are able

• to express themselves , they are given t r a inin g in evaluating

and criticizing each other ’s behavior from the point of view of

the group . Gradually, the adult, beg ins to withdraw from the role

• of leader or coordinator i n  order t o  Forge a “self-relian t

co llective,” in which the cli i ldrc’n cooperate and discipline them-

se lves . This process continue s with added responsibilities in

I communal activities , 1 . t’ . , gardening, cl(’aning up, sewing at

table , etc. , and more rote play ing i.e . shoppi,~g, its the doctor ’ s

office , taking care of baby, ~ l! the way unti l the child

I enters school proper at the age of seven)8

Subject matter in ;ill Soviet schools takes a back seat to

the emphasis on inculcating the “Communist morality.” Elaborate

$ texts are published and followed on how to deve lop this morality

- 

V with goals and recommended activities for developing the char-

acter ist ics in each grade level. There are separate sections

I on the behavior at sc hoo l , in the hc,me, and in the conmtunity )’9

Kelow is listed a sample program which is merely a continuation

V of the training star ted in  pre-school:

$

I
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Suurnuu.ut - y .~I ~~t .it cut  UhI(’rt I v u’s

Ages I — LI ~~~ s 16 — 18

(
~ )IuuuInh,i I SI ~4() IV ~1 1 i i y

Sense of good and bad Ia’h.uvior Cot lect ivi sm , duty, honor , con —
Truthfulness , hones ty ,  kind- science V

ness I)c velopnierut of will , patience and
Atheism : science vs . super- perseverance

stition A CoIufliufl~~St attitude toward workSelf-discipline and public propertyVj Diligence in work and cart’ of socialis t humanism
possessions Soviet patriotism and prole-

Friendship with classmates tartan internationalism
Love of one’s own local it. y and

the Motherland

Responsible Attitude Toward Learning

f-’ lnte~.st and striving for Understanding of the social sig-
• knowledge and skill ntf (canee of education

Industry in study Perseverance and initiative in
Organizing intellectua l and learning V

physical work Increasing one ’ s power of
Striving to apply one ’ :; intellectua l work
knowledge and abilit y in (work habits , self-criticism ,

• life and work et a. .) 
V

(:ui l cur ed (‘on(luc t

Care , accuracy and neatness Assimilation of norms of
Courtesy and cordiality socialist community life 

- 

V

• Proper behavior on the street Co~d manners  and standards of
V and public places behavior V

Cultured speech V -

Kases of l.st bet ic Cult ore

• Understanding of the bt’,iut i ful Esthe tic appreciation of nature ,
In nature , in the conduc t of social life , and works of art
people , and in creative art Arti stic creativity

Artistic creativity

Physical Culture and Sport
$

Concern for strengthening and Maximizing the development of -

conditioning one ’s body physical skills
Sanitary-hygienic habit s Mastering Ihe rules of personal -

Preparations for sport and and social hygiene and sanitation
athletics Training and participation in sports

• 
Mastering, hiking and camping

skills 20 -

- 

16
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Met hods 4 ) 1 ~.
‘ 4 1 I tel I Ve smp br I rmg I ‘u ’ , ar ‘ Isas (’( I pr i ma r i 1 y c’ i i  I he

wor k and theories oF A . - M~uk~mrc’nku , a schoo l teacher and devout

Cousnuni st of t he 1 9?() ‘ - li i s appruiarh p I aces ma ,j or emphas I s on

wor k , group compe L it  i veness , and co l lect  lye discip line .2’

Individua l creativity and expression are wholly subordinated to

the collective standard. Each schoo l is divided into classes , then

classrooms , and then further divided into zvenya (links) which

correspond to the double seated schoo l desks . It is this series

of “nested” social urits that constitutes the successive collec-

tives of which each enild Is a member , and which carries primary

responsiblity for guiding his behavior and character development.22

“Socialist competition’~ between successive levels of collectives ,

first between links , then classes , sc hools , and finally cities

$ and regions is started in the first forma l school years. The

competition involves all phases ~f activity and behavior :

sports , shop work , service projects , moral conduct , etc . The

) overall status of each pupil is eva l uated weekly by his peers ,

following standards and procedures taught by the instructor.

Since each child ’s status depends in part on the standing of the V V V
~~

• collective of which he is a member , it is to each pup il ’s

enlightened self-interest to watch his neighbor , encourage the

other ’s good performance and behavior , and help him when he is

in difficulty. The individual is taught to set the judgement

of the group above his own and to subordinate his interests to I ~those of the collective . 23

Altruistic behavior and involvement are stressed not only

in pre-school , but throughout the entire educationa l period .

~l7
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Eat- h class I ak u’ :~ t c ’ ;I4l~m u ’ . iI ,j I i ly  hir .i l owe r class [or exalnp l (’

a fourth grade c I as~
; ‘a t i u p l  s ’’ a I i ~~~ I ~‘~rai tu ’  c lass in t he same

schoo l , plays wi t h I lu-ui in I he school y.a rVd , I cac hes them new

games, reads to them , lie I ~~ t hem w i t h  schoolwork — In general

acts as older brot lwr:; and s i s t e r s .  Adult organizations , shops ,

factories , co llect ive s , a lso “adopt ” schools and the adult

members then devote spa re time in various school activities to

help “our class.”

Children are taught to evaluate and criticize their behavior

( fro , the group viewpoint . The next step is then to criticize the

behavior of othe r students from the collective viewpoint . They

are put into position s in which they feel responsible for the

behavior of others , i .e .  , monitor of a link , class , etc.  m di-

• vidualism or behavior that deviates from the norm is discouraged

and criticized by the rest of the collective . Peer pressure

rather than adult guidance is the more powerful influence on the

• school child. As the children grow older , more sophisticated 
V

ideas growing out of these basic  techniques appear : for example ,

there are student councils to judge and pun ish misbehavior or a - 
V

$ fellow student , extension of the “socialist competition” idea

to achieve better results over world countries , and repea ted

emphasis on the infallibility of the collective will and

- ) subsequently, the infallibility of the state . Again , we must k
notice that every step along the way is planned , documented ,

and checked upon by school authorities .

V 
Another heavily emphasized aspect of the formative educational

years , is the tremendous amount of military training included

18
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in the curricula - SI •‘ e~ s I s put on v u i ~’.g4 (I phys i ca 1 I ra i iii ng

with a compulsory one t o  three block per week on military subjects

f rom grade four through high school. Marching, weapons training,

first aid , civil delense , use of gas mask and nuclear training

are all standard. An excerpt from a first grade reader is given

below :

Little Gregory ’s brothe r is a t ankist. He
writes- to Gregory : “Study , don ’ t, be lazy.”

Gregory also wants to be a tankisi . He will
beat the enemy strongly. Gregory drew a tank and
wrote: “Here is a tank i 11 smashes trees and( bushes , walls , and poles.”14

• M ilitary service in th USSR , that is serving the Motherland ,

is generally regarded IS an honor , and this indoctrination

regarding military service starts in the pre-schools.

During several t L l ps t o  the Soviet Union , I had the

opportunity to observe a Soviet prt’-school in Odessa , and I

also had the opportunity to interview American parents in Moscow

and Leningrad who had entered their children into the Soviet

( ~ school system . Although I was pr im arily Interested in the military

significance of the pry-school programs , I was also interested

in the educational techni ques employed as well as ancilliary

information about the system.

The most vivid memory I have about the pre-school in Odessa

- V 
- is that every single minute of the school day is structured for

the schoolchild - In this case four and five year olds . A

schedule was posted and strictly adhered to. The schedule ran

from 0800 hours until h Ot) hours - quite a day for a four year

19
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‘Id I LeSSOnS , 11.1 ~i:~ I .i Y l  I file , uiu’;i I • i i  a r~v 1 1 I or I iide~I

on the sche dule — li t fV ( i s ut’ ( lev i  ;*I i (III . 1})( re I s no urisIJIflV r

v ised act  i vii y on i hi- ~(-tt ( ’dII l  e A I I ch I I dreti part i C I pale In I I

activities together.

The second t hi ui~ t hat st ruck mc was t hat. I was looking at

“atypica l” children V My has is of comp;a r i son was similar age

chi ldren observed in ol her co untr ies , and these Soviet children

c seemed unbelievably well di scip i m e d  and attentive to directions

being given . The childr en sat and marched in per fect order

( and quiet - no extraneous whispering, shoving, etc . When

- L the “upbringe r” asked quest ions , the ch ildren automatically

raised their hands t o answe r , and w a i t  e(I t o be cal led upon be fore

answering. But t here was no “cli i ldi sh behavior. ” It actual ly

( was a frightening feel  i n k ’ , w hen one cons ide red the implications

of this wi lling olu’dhmc&• rans te r red  to the military arena .

1 do not mean to pa l i ii i he si twi t ion in all black colors

(. The children ~;eenied happy. During supervised playtime outside ,

the children ran , lau~’~Iied , and smi led as we expect children to

(Jo . The interior ot the prt’-scnool was rema rkably clean , air y,

$ t. brightly painted and spac ious V There was no noticeable

dissens ion or even t(’ ;lsloIu between children or between children

and  “upbringers. ” It was impre ss i ve .

C The following is a s ummary ~;f remarks made to me by seve ral

American parents who had enro l led their chi ldren in Soviet

pre-sc hools: (1) no one ex perienced any d i f f i c u lty in getting

I t heir children enrolled in to  al l  the Russ ia n schools; the

70
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parents d i d  not 1’ I i hel ,  eli I I drt ii wur~- I real ed any di fIvr& ri t i ’ j

t han were the othe r clii idrcn ( 2 )  lees fur each chi ld averaged

around 12 rubIes per mon IV h (US i1 $ 16.00) • (3) the schools are

conducted in a more forma l alnk sphere than are American schools

p - no discipline problems or “aggressi ye ” behavior had eve r been k
noticed , (4) teachers seemed extremely competent , (5) there

is an abundance of m i l i t a r y  ~ l~~H t V I C  toys for the children

to play with , mil i tary toys were by far t V h C  most numerous play

objects , (6) parental par t i ci pation in the running of the schools

( was non-existent , (7) all classrooms contain posters of Soviet

• heroes , slogans for good citizens , words of Lenin , etc., and V

(8) none of the childr en experienced any si gnificant problems

in adjusting to the Soviet schools.

What can thIs brief look at the Soviet pre-school educa-

t ional. system tel- I us about the Soviet  soldier? The entire

Soviet educational sys t  em is geared to develop a specific type

• individual, and t his desired j r id ivit lua l is best characterized

( as one who will con form. An i n d i v i d u a l  that wil l  willingly

j conform is a great source of streng th for the Soviet state and

• the Soviet military. Till s 18 not to say that today ’s Soviet

so ldier has not changed from the ~;ovi et soldier of f i f ty  years

ago , indeed the change has been marked , Ihe hopes and aspirations 
V

• of today ’s soldier are different as well  as their own “rising

expectations .” In a recent interview two top military leaders

of the Soviet Union , Mn jor-Ce’ner:il Arkhri pov and Rear Admiral

• Solovyov , gave their op inions on tIi ~ quality of today ’s recruits

In the Soviet Army and t lit ’ Soviet Navy . 2’) They made several

21
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revealing s t a t  CIfl ul about I lie rerruui  i - hot ii u~ ’tu emph;is i z t d

repeated ly the import ilflCt? and value of ‘~duu . ’t ion in preparing

the recruits for m i l i t a r y  service. Ac cuid ing to them today ’s

recruits are more so c ia l l y  conscious , more adult- , more familiar

w ith military h is tory ,  thIS is l)ecauise they are better educated.

Both men emphasized t ha t .  t oday ’s recrui ts know that an undisci-

plined person wi~~l ru•ve’r be able to a d j u s t  to modern day demands.

Both men stressed that t oday ’ s r e c r u i t s  are proud to serve in the

Soviet military. both men blamed what few problems were encountered

{ with the recruits on poor upbring ing by the parents of these

• recruits. These few recruits arc “spoiled” by their parents ,

and they are brought up in a “hothouse ” environment. However ,

bot h military f i gures as s u red the inU’rviewe r that the military

soon straightens out these lew poorly mot iva ted  individuals.

Both men stated that today ’ s army and navy were stronger than

ever.

The lesson s for u s  are obvious . Today ’ s Soviet so ldier

has indeed become an i niport ant and wi 1tin~ member of the Soviet

V 
s ta te .  The at t i tudes of Love ol count r y ,  obedience to authority,

supremacy of the co l l ec t i ve  w i l l  to Individua l desires , and a

genuine be lief in the correctness of their action and thought are

Learned by the Soviet children in their pre-schools. The pre-

school educational sys tem is only the first step, but it is

probably the most c r i t i ca l  one . Education has not only strengthened

the Soviet military, but It has strengthened the totalitarian

regime as w Ell. The Soviet soldier , f i ghting in de fense of his

S
22
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home land , is he nuns I lu i gh I y flint I vat ed soldier in the world. In

my opinion , theories that state tVh C “Russ ian I’eop le” will

welcome a “liberat irug army ” because t hey have been so oppressed ,

suffe red deprivation , inte l lectua l smothering, Lack of freedom ,
I

etc. , etc. are comp l”t et y groundless . The educationa l system ,

starting with the pre-schoo l system , has solidified the Soviet

military and the Soviet stau’.
I
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