. - N_A

"'-'u

e

« i
j B 2w
27 kS

-

o
DOC FLE GO

e . o b et r

AR RS b o R R A S L e

il o R e

3 g e

" b
< 7

as b”n
release ang gqle, itg
18 unllm.ited,

HUMAN RESOURCES RESEARCH ORGANIZATION

%8 by 45 001




w
o o
&
- Q0
\ N - —
- ; - e
g @ Final .RéQ. ‘/1/70 74" df}l/ 754‘ /
i NALYSIS OF BECRUIT ATTITUDES TOWARD
. 2 u'f-l NAVALBRECRUI TRAINING ™
- \l -
=)

i . 2

! ' (Z::i_T. 0./6acobs / (ms x
j? f (Z%EE::EiTRRO-FR-CD(C)-75-6‘ ZO _

\‘ I;\. J ..‘ e ]
(Z?_Zé' 7 p. ’ :

Prepared For:

0PY]

EC

Chief of Naval Technical Training
Millington

DOC FiL

This document has been approved
for public relcase and sale; its
distribution is unlimited.

HUMAN RESOURCES RESEARCH ORGANIZATIONJ

;'f; 300 North Washington Street
{ B Alexandria, Virginia 22314

. 2 78 11 s o8t . |
| . 78 25001 - i

7;19‘1%




TR 1

e S TR

. [™his material has boen prepred tor review by spproprate
or

sponsor agencies, or to record research
information on an interim basis.

mmdomwymwmmm

or policy of the Human Resources Research Organization,
and their preparation does not indicate endorsément by the

Organization’s contracting agencies.

The Human Resources Research Organization (HumRRO)
is a nonprofit corporation established in 1969 to conduct
research in the field of training and education. It was estab-
lished as a continuation of The George Washington University,
Human Resources Research Office. HumRRO's general purpose
is to improve human performance, particularly in organizational
settings, through behavioral and social science research, develop-
ment, and consultation.

mmmw
300 North
Alexandria, Virginia 82014

YT Ry stk )




R AN AN

FOREWORD

‘ii%us report describes research that was conducted in two phases.
The first was to anaiyze questionnaire data, collected by the Naval
Technical Training Command Staff from Recruit Training Centers (RICs),
to measure the extent to which lengthening recruit training would affect
the recruit'’s attitudes toward the training, toward a Naval career, and
toward the Navy in general. The second phase was to integrate these
findings into the body of existing literature on attitudes toward the
service. Results of the first two administrations of the questionnaire
were published in an Interim Report dated October 1974, The present
report contains an extensive analysis of the data from all three administra-
‘tions, as well as an extensive discussion of the survey findings in relation
to the literature on enlistment motivation. It also recommends training
management improvemente which might increase both motivation and performance
of duty following initial training.F:\

The work described herein was begun in June 1974 and completed in April
1975. 1t was conducted by personnel of the Columbus, Georgia Office of
HumRRO's Central Division. Dr. Joseph A. Olmstead is Pirector of the
Columbus Office. From the beginning of the project until February 1975,

Dr. T. 0. Jacobs served as Project Director. Dr. Olmstead is presently
.serving as Project Director.
Other members of the research staff were Mr. Steven R. Stewart and Mrs.

Marianna S. Harrison.

The work was performed for the Chief of Naval Technical Training under

Contract N61339-74-C-0164.

Meredith P. Crawford
President

Human Resources Research Organization
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. SUMMARY AND CONCLUSIONS
INTRODUCTION
In 1973, as a result of numerous considerations, it was decided

to lengthen Naval Recruit Training in order to accomplish several

objectives. Among them were to increase the involvement of the
recruit, so as to deepen his interests in a Naval Career and to
increase his motivation to serve well in his first enlistment.
Lengthened Recruit Training was also intended to moré effectively
serve the purpose of inculcating traditional values among recruits,
relating not only to the quality of their duty performance but also
to variables of appearance, military courtesy, and other esprit and
discipline-related areas. The increased time allocated to the
initial training experience was designed, in large part, to increase
' contact between the recruit and his seniors in order to create in-

creased respect for them and to allow their leadership to accomplish

- more effectively the task of inculcating the important values and

traditions of the Naval Service.
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In order to measure the extent to which the lengthened recruit
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training experience might have accomplished these objectives, a ques-

SN

f-; tionnaire was developed by Dr. Norman Kerr and his staff at the Naval
Technical Training Center. This questionnaire was administered to
very large samples of recruits toward the end of their initial train-

ing experience in late 1973, mid-1974, and again in late 1974. In
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addition to data pertaining to the personal history and background S

of the recruit, the questionnaire contained items measuring four
major areas:
Attitudes toward Recruit Training Specifics -- such 4
as haircut, physical training, and the fairness of
his treatment -- and toward his superior officers
and the Navy in general.
Attitudes pertaining to self-discipline -- such as
concern about good performance, promptness, and
observance of military standards of dress, personal
appearance, and conduct,
Attitudes relating to esprit de corps -- particularly
feelings of being a part of a team, confidence in
superiors, and good adjustment both to the Navy and
his peers.
Attitudes and knowledge about Navy life -- par-
ticularly opportunity for further development,
especially of an educational or technical training
nature, and for obtaining both promotions and the kind
of work they really would like to do.
It was assumed that lengthening Recruit Training would improve
attitudes in each of these areas, and produce a sailor more competent

in the performance of duty. The present report contains the results
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' of an extensive analysis of the data from the above three adminis-
trations. Further, the report contains a review of literature

pertaining to motivation to enlist and an extensive discussion of

the survey findings in relation to the literature on enlistment

motivation. Finally, the report contains recommendations for train-

P T

ing management improvements which might increase both motivation
and performance of duty following initial training.
MOTIVATION TO ENLIST

The literature concerning enlistment motivation and enlistment
incentives is relevant to training management practices primarily
because a major objective of recruit training is to produce a sailor
who wants to please his sﬁpetiors and to do a good job in the Navy.
Hopefully, it would also produce a sailor who is proud to wear the
. uniform of his service, and who wears it well.

A number of different motivational models could have been used

- as vehicles for examining how recruit training does or does not lead
to successful outcomes on these objectives. However, two were chosen.
The report draws heavily on thinking by Glickman, Goodstadt et al. (1973) and
Jacobs (1970). Glickman has done extensive work on Navy career moti-
vation and Jacobs applied concepts of fair exchange and reciprocity
to analysis of motivation and leadership. Both approaches lead to the

conclusion that motivation to do well depends on a chain much like

the following:

k-
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The individual has certain expectations as to what o/
he is going to get out of his Navy enlistment.

These need to be the right expectations. According
to Glickman, typical expectations are that Navy work »
is strongly masculine, that it is important and
purposeful, that the Navy operates with efficiency
and discipline, that Navy leaders are good leaders
who know what they are doing, an& that the Navy is

a place where valuable skills can be learned for
later life.

These expectations color how he sees his experience
in the Navy, including his initiel training ex-
periences. Good expectations lead to favorable
impressions to a major extent.

However, the extent to which these expectations are
met by his experience in the Navy will also in-
fluence his feelings as to whether he has gotten a
"good deal" and whether the Navy has come through on
its commitments to him, as it expects him to come
through on his commitments.

To the extent that the Navy's treatment of him has
been fair and has met his expectations, he feels a

personal commitment to be fair and meet the Navy's

vi ‘*}
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expectations of him. It is in this last step that
responsibility and self-discipline emerge.

According to this logic, effective training management practices
must be based on a deliberate attempt to satisfy the recruit's ex-
pectations of the Navy, and his total enlistment experience should
be designed to help him achieve those meaningful and legitimate
goals that motivated him to enlist in the first place. Thus, a
knowledge of these goals is an essential first step.

A substantial number of studies was reviewed to identify these
goals. Further, the questionnaire administered in the present project
also obtained information concerning reasons for enlistment. There
was substantial agreement among the studies, and between them and the
results of the present study. The most dominant reason for enlist-
ment is to obtain technical training and/or educational benefits
after the first enlistment. While a substantial number of recruits
in this study honestly reported that they needed time to find out
what they want to do with their lives, on the order of one-fifth of
them said that, from the outset, they either wanted a Navy career
and/or felt they could get a better job in the Navy than in civilian
life.

These findings have clear implications for training management

practices. The recruit expects to find important and purposeful

things to do. He expects to work for someone he can respect and who
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respects him for his efforts. Furthermore, he expects to value what e

he learns because it will help him later.

Obviously, not all recruits have these wholesome initial ex-
pectations. Recruits from inner sections of large cities may have
substantial problems, in fact. However, most recruits do have such
} positive goals and expectations. The suggestion therefore is that
| these expectations should be met, especially during early training
A experiences when experience-based impressions of the Navy are just

| forming. Data in the present report offer evidence as to how well
' the Navy actually does on this score. As will be seen, it appears
to do remarkably well.
METHODOLOGY

The questionnaire by which the data of the present study were ™)
obtained was developed at the Naval Technical Training Ceﬁter. In
part, items were drawn from already existing questionnaires; the
1 remainder were developed solely for the purposes of the present
§i study. In addition to questions concerning background and ex-

{

: perience information, the questionnaire contained 90 items with

Likert response scales for the most part. The questionnaire as a

whole, together with response distributions to the various questions

asked, for each of the three administrations, is contained in

Appendix A. .
- This questionnaire was administered three times, to a total of

over 15,000 recruits nearing the end of their Recruit Training

viii




. Center (RTC) experience. The administrations were conducted by
» staff of the three RTCs at which the study was done, under the

general supervision of the Naval Technical Training Center. After
- administration, the data were delivered to HumRRO for analysis.
The first administration provided a baseline of attitudes,

derived from recruits under the 7.6 week program, against which

subsequent data could be assessed. The second administration pro-

2
3
|
3

vided the basis for most of the complex statistical analysis
> procedures, together with an early indication of the probable ef-
i fectiveness of the extended training. However, it was feared that
this sample might be different in terms of background character-
istics from the first sample. (This fear was demonstrated by analysis
of the data to be well founded.) Consequently, a third sample was
3 drawn at a time period roughly corresponding to the time period at

which the first one was drawn. It was hoped thereby to obtain a

sample roughly the same on educational and socio-economic status
4 (SES) backgrounds as that of the first, baseline sample. (Data
. analysis confirmed that this objective was generally achieved.)

Data analyses consisted of the following:
a. For each item, "t'" tests were run between first and

. ’ second administrations, and between first and third,

to detect item-by-item changes that might have

occurred.
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b. For each item, analyses of variance were run across

} RTCs, at each time of administration, to detect dif-
ferences between them.

¢. An Automatic Interaction Detection (AID) (Sonquist and -
Morgan, 1964; Sonquist, 1970) analysis was run on the
data from the first two administrations, to identify
subsets of recruits for whom training mznagement prac-
tices might need to differ. -

d. A principal components factor analysis with varimax
rotation was also accomplished on the questionnaire
items.

e. The same type of factor analysis was run on the data
from the third adminiscvration alone.

Other analyses than these were done, but were subordinate to the
above in significance. The main findings of the study were derived
' from the outcomes of these analyses.

i RESULTS

Demographic Data

i In the questionnaire, several items requested background infor-
mation from the recruit, particularly about his educational status,
age, reason for enlistment, and geographical region of origin. In
order for confident statements to be made concerning possible dif~

ﬁ ferences between administrations, and between Recruit Training

Centers, it would have been necessary to find that the samples from




one administration to the next were roughly equivalent. Examination
of the demographic data revealed that the samples differed from ad-
ministration to administration, and also from RTC to RTC from one
administration to the next. Major differences were found to be the
following:

a. There were major education and age differences between
the first and second administration samples, and between the second
and third. The first and third were substantially more similar than
either was to the sacond. In general, the second sample was older,
and with a different distribution of ages than either the first or
third. (The Results section of the body of the report goes into
more detail on this and other topics.) In addition, the educational
quality of the second administration sample was lower than that of
the other two samples, and the educational quality of the third
administration sample was lower than that of the first but higher
than the second.

b. There were major geographic region-of-origin dif-
ferences between the samples. The comparison between education and
age suggested that the second administration sample probably should

not be used as the primary basis of comparison with the first con-

cerning the impact of extending Recruit Training. So the comparison

on point of origin focused on the comparability of the first and third
administration samples. 1In general, the third sample had more Pacific

States origins, fewer Middle Atlantic States origins, and fewer North
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Central States origins. However, there were also major shifts in
the flow of recruits from the various regions to the various RICs.
The differences in total samples were judged to be potentially a
problem, and the location of origin variable was tested in several
of the analyses without effect. Further, in the AID analyses, RTC
location did not have a significant effect. However, location of
origin and RTC did emerge combined in one of the factors identified
in the factor analysis. The conclusion, therefore, was reached that
overall sample comparisons (first vs. third) were legitimate for
assessing the impact of extending RTC, but that RTC-to-RTC com-
parisons would not be legitimate. That is, any RTC-to-RTC
differences that might be found could probably be attributed to
sample composition changes caused by differences in flow patterns
of recruits into RTCs.

c. There was a substantial shift in the racial composi-
tion of the samples obtained on the first and third administrations.
A considerably larger percentage of blacks were found in the third
administration sample. However, this was not thought to pose a major
problem because the variable of race did not emerge in the AID
analysis. Further, in the only study found which explicitly tested
the issue, Stender (1972) found that blacks are slightly more favorable,

overall, toward military service than whites. However, the effect was

slight.

xii
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-. d. Reasons for enlistment have held remarkably con-

sistent from sample one to sample three, with technical training,
need for time, educational benefits, desire for Navy career, aud

i
- feeling that a Navy job is better than a civilian job leading in ,

that order.

Conclusions reached from study of the demographic information
were that the second administration sample should not be used for
the major comparisons by which the effectiveness of extending RTC
- would be assessed, although the first and third administration

data were suitable for this purpose. However, differences in the i
flow of recruits from geographical regions to RTCs were sufficient
that it was judged inappropriate to make comparisons among the RTCs.
AID Analyses
3 The AID analysis technique is designed to identify subgroupings
of individuals within a total sample, on the basis of their patterns
of response to questions on a questionnaire, or on the basis of other
possible types of measures. One of the objectives of the present
study was to identify a smaller and simpler (than the whole question- i
v/ naire) basis for comparing samples. The AID technique was used for

this purpose, and to test several hypotheses about RTC, especially

. ' extending the RTC experience.

Chabioils

a. In several preliminary AID analyses, prior to the final

one to be described below, demographic variables were tested to

determine the extent to which they might be influencing reactions '

SRS TR, S
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to the Navy. In this and the major analysis reported below, Ques- J
tionnaire Item 59, asking how well the recruit likes the Navy thus
far, was selected as the criterion variable.

(1) Though several AID analyses were conducted to
"force" time of administration, no AID analysis
identified time as a key variable.

(2) Similarly, RTC was "forced." It emerged as a
variable only to separate Orlando females from
all males from all locations. Thus, the dif-
ference emerging was a sex difference and not a
training management difference.

(3) Reason for joining was always included in the
above analyses and always emerged as the con-
trolling variable, suggesting that demographic
variables are associated with attitudinal
variables only through association with reason
for joining.

b. Thus, conclusions from the preliminary analyses were that
demographic variables were essentially unrelated to attitudes toward the
Navy but that the reason for joining was strongly related to such at-
titudes. A final AID analysis was then run on combined data from the
first and second administrations to isolate key sets of items on which

first and third administration data could be compared. This AID analysis

xiv




identified nine discrete groups of Navymen. (A more complete
detailed description of these groups is provided in the main body
of the report, Pages 32-36.)

(1) 1Intrinsically motivated, career minded. This group

constituted 26% of the total group in the analysis.

They regarded the Navy as a good end in itself,

were career minded in their reason for joining,

% and were highly favorable toward the Navy.

: ot (2) Instrumentally motivated and happy about their next
assignments. Fourteen percent fell into this

group--men see the Navy as a means to an end (reason

for joining = technical training or education after

‘ service, etc.), and are happy about their next ?

3§ i ? : assignment and the contribution their boot training

) § will make to it.

e (3) Instrumental/fair. Twenty-one percent fell into

- ; this group, joining for the same reasons as group
(2). However, this group is less satisfied with
next assignment, though they view the Navy as fair.

(4) Fairness motivated. Eight percent fell into this i
group, which is not defined by reason for joining i
(intrinsic/instrumental), but who consider the Navy ;
fair. (Thus, fair treatment is probably highly

important to them.)

XV




Instrumentally motivated, but RTC has been wasted.

Only three percent fell into this group. These men

see the Navy as a means to an end and like their

next assignment, but feel that boot training wilil

not help there. Considering the small size of the

group, these men may be technical specialty bound.

Instrumental and disappointed. Eight percent fell

into this group who joined for instrumental reasons

but are disappointed with the Navy, both the next

assignment and the Navy's fairness. (It is possible

that these recruits have experienced a major upset

in their expectations, perhaps being unable to get

into the school of their choice.)

(7) (8) (9) Civilian better. These three groups ave

described together, because of their similarity.

Together, they constitute 21% of the total. All

felt that the kind of work they really wanted to do

was in civilian life. It consequently may be inferred

that they either joined because they had no economic

choice, or felt they had made a mistake. Group 7

attitudes were more favorable (responding also that

the Navy has treated them all right), while Group 8

attitudes were worse (responding that the Navy has not



treated them all right). Finally, Group 9, with
the worst attitudes, frankly admit that for them
taking orders is difficult.

c¢. Conclusions from this AID analysis will be dealt with at

more length shortly. For now, it is sufficient to note that the AID

analysis has identified probable groupings of items which will provide

the basis for meaningful comparisons between Samples One and Three.
Further, the groups of recruits identified in this analysis seem
remarkably different from one another. The strong suggestion is that
RTC fills consist of "streams" of recruits who may differ in major
ways from one another. The conventional view of enlistment motivation
is that most recruits share most attitudes at least to some extent.
That is, it is commonly assumed that one man may give one reason for
joining while another gives another reason, but that they really share
reasons. They both have both reasons, simply feeling these reasons

to different degrees. The present findings suggest this may not be a
correct picture. For at least some reasons (enlistment motives), the
recruit probably gives near zero value to some other possible reasons.
For example, a recruit who joins for instrumental reasons may not be
patriotic at all. And a recruit who joins for intrinsic reasons, e.g.,
for patriotic reasons, may not see the Navy as a means to an end at
all, but rather as an end in itself. The results of the literature
review support this view quite well, and this view consequently will

be a basis for making training recommendations later.
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Factor Analysis

Factor analyses were also run on the combined data from Ad-
ministrations One and Two. Seven factors were identified, which
essentially confirm the item sets identified in the AID analyses
as crucial and as suitable for comparisons of data from Administra-
tions One and Three. The seven factors were:

a. Career positive orientation. Contributors were items
concerning reason for joining, liking for next duty assignment,
ability to take orders, liking for Navy thus far, and attitude
toward a Naval career.

b. Demographic cluster, consisting of age and education.

c. Demographic cluster, consisting of race, geographical
point of origin, and RTC location.

d. Attitudes toward recruit training. Contributors were
items concerning whether boot training would help in next duty
assignment, whether the recruit felt a part of the company in boot,
whether he could talk with his superiors, and whether trainers set
a good example.

e. Attitudes toward discipline items, contributors being
liking for boot haircut, running during boot training, and weekly
testing.

f. Navy/civilian comparisons. Contributors were several

items with highly similar format, asking for comparisons between the




Navy and civilian life on where technical training, work one likes
to do best, and fair treatment can better be obtained.
8. Time and treatment. This is a small cluster composed

of time of administration, and one item reflecting how the recruit

was treated during his first few days in boot.

Identification of Clusters

These factors, together with the results of the AID analysis,
led to identification of six clusters of items on which it was felt
S that comparisons between Samples One and Three should be based.
These clusters, and the items comprising them, were as follows.
(Detailed presentation of items apd administration differences in
responses to them are presented in the body of the report, Pages
3 46-61.)

e a. Positive Orientation Toward Navy Career. (Reason

for joining, liking for next duty assignment, difficulty in taking

orders, how like Navy thus far, and career orientation toward Navy.)
b. Favorable Boot Impression. (Will Boot help in next

assignment, felt part of Boot company, could talk with superiors,

trainers set good example.)

¢. Reaction to Discipline. (Liking for haircut, running,

weekly testing, how treated first few days.)

d. Instrumental Attitudes. (Items of common format asking

where best can get technical training, work one likes best, fair

treatment, and more important jobs.)




e. Adjustment in Boot. (Challenge of boot training,

difficulty of class work, and adjustment to other recruits.)

f. Help in Boot Training. (Help from counseling, help
with training problems, information from superiors, help from other

recruits.)

Analysis of Clusters

In the body of the report, comparisons were made from first to
third administrations for all the items shown above, cluster by

cluster. The following conclusions were drawn.

a. Positive Orientation Toward Navy Career. Generally,
attitudes expressed by this cluster of items were very highly

favorable toward the Navy for both times, and improved from Time 1

to Time 3. At Orlando, where interest in technical training was also

unusually high, career intentions were also unusually favorable.

b. Favorable Boot Impressions. There was no consistent

pattern of change on these items, except that Orlando males show a

consistent improvement.

c¢. Reaction to Discipline. Again, there was no consistent

pattern over time, except trend for Orlando males to improve and Waves

to worsen.

d. Instrumental Attitudes. Overall, these items strongly

support the "Reasons for joining" analysis, showing the importance of

technical training and the content of the job as important factors for
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the recruit and expectations he has of the Navy. However, changes
over time appear inconsistent.

e. Adjustment in Boot. There is a trend for challenge
to have increased, although classwork is not the source. Adjustment
to other recruits has become harder at Great Lakes with a similar
trend at San Diego.

f. Help in Boot. No consistent changes over time.

g. Summary. It therefore seems appropria»te to conclude
that lengthening of RTC has not had any noticeable impact on recruits
near the end of their RTC experience, as measured by attitudes on the
above clusters of items. There have been generally positive trends
in attitudes toward the Naval service, but the pattern of these
changes suggests that the reason is not lengthening of RTC in itself.
Rather, it seems more likely that it is a result of generally
improving attitudes toward the military service in the population at
large and an increase in the extent to which recruits see the Navy as
instrumental in the achieving of personal goals (for technical train-
ing or education) or as an important end in itself. As the discussion
holow will suggest, increased favorability of reaction to the Navy is
probably a reaction to the view that the Navy is meeting their expecta-
tions of it fairly and well. It was further concluded that the
differences between RTCs are probably not interpretable as a result
of the changes in fill patterns among the RTCs, which produced sample

composition changes. Thus, while differences between RICs are

xxi




generally significant, they have no necessarily logical meaning, and
other changes in the flow of recruits into the RTCs could change the
pattern of differences noted.
DISCUSSION

This study produced three major findings. First, comparison of
data from the first and third administrations on key items did not
reveal major systematic changes from one time to another. Second,
important changes in the flow of recruits into Recruit Training
Centers preclude comparisons among RTCs. Third, the combination of
findings from the present data and the review of findings in the
literature on enlistment incentives and Navy climate has extremely
important implications for training management. Each of these three
areas will be discussed in turn.
First and Third Administration Comparisons

While there were changes from one administration to the other,
these changes were not consistent among all training centers. If the
lengthening of RTC had had favorable effects of the attitudinal nature
intended, the pattern of changes should have been consistent, for #t
least some of the items in the key clusters shown in the Results
section. That such consistent differences were not found suggests
that this kind of impact was not produced by lengthening RTC ex-
perience. That it did not is no great surprise. As other parts of
this discussion will point out, the favorableness of a recruit's

impression of his training experiences comes primarily from the extent

xxii
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to which he sees it as meaningful, fair, and a vehicle by which he
can increase his own self-respect and the respect of others for him
by doing well. Admiral Bergner (1968), in a reference discussed in
considerably greater length in the main body of the report, dis-
cusses his own experiences while commanding the San Diego RTC and
work he did to make the experience more meaningful for recruits.
Through what appears to have been an excellent program for the
cadre, he attempted to develop their skills at communicating a feel-
ing of concern for trainees while at the same time challenging them
through their training.

The point is that unless similar changes occurred in training
management practices when recruit training was lengthened, there is
no reason to believe that attitudes would improve as the result of
simply providing more training of the same type. There is reason to
expect that the military manner and bearing of the product of Recruit
Training would be better as a result of the increased training in
customs and courtesies of the service, of course. However, the
measure of an impact of this nature would consist of the reactions
of commanders under whom these men subsequently serve.

One point should be emphasized, however. The fact that overall
attitudes have not improved during the time marked by lengthening of
Recruit Training is not a criticism of Naval Recruit Training. First,
attitudes toward the Navy (impressions of the Navy thus far and the

Navy as a potential for career service) were highly favorable at both

xxiii




administrations and show trend improvements from the first to the rd
third administrations. Indeed, in the third administration, 57%
of all recruits surveyed chose one of the two most favorable
responses when asked how they like the Navy thus far and only
slightly more than 10X chose the two least favorable responses.
These are extremely positive responses, suggesting that the various
Recruit Training Centers have been and continue to reinforce the
development of favorable attitudes toward the Navy. Implications
for further “fine tuning'" are presented later. The extent to which
the RTCs develop military skills is not addressed in this report;
however, insofar as attitudes are concerned, it can only be con-
cluded that the RTCs have been doing very well indeed.
Comparisons Among RTCs

In the interim report of early analyses of data from the first
two administrations, and before data were even collected for the third
administration, substantial differences between the RTCs were pre-
sented. While the caution was urged that sample composition
differences might have been responsible, the between-RTC differences
were still discussed. The much more intensive analysis of data
presented in the present report included examination of key demographic
data, including differences in geographical point of origin, and
education. The finding was very clear that the overall differences .
between first and third samples did not influence overall comparisons.

However, it was equally clear that patterns of flow from the various
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geographical regions to the three RTCs did influence patterns of

response from these centers taken individually. As a consequence,

.
the differences between RTCs, which were found in these analyses as

they had been found in the earlier analyses, were not discussed as

meaningful. The necessary conclusion was reached that a change in

the flow of recruits could easily change any given pattern of
responses at any given center. It should also be concluded that

the discussion of differences between RTCs found in the interim

report may well be invalid.

This does not mean that individual RTCs cannot adjust to the
patterns found in the recruit "streams" they receive. Indeed, they
should, and suggestions for adjustment to various elements of the
total "stream" were presented in the body of the report. However,

it is extremely likely that between-RIC differences would be found

even with such adjustment. The more meaningful approach would be

for each RTC to be compared only with its own past performance and not

with the other RTCs. Further, such comparisons should be made only

after the influence of possible changes in the composition of the

total recruit mix had been assessed. The principal factors governing

recruit reactions were described in the body of the report and relate
primarily to reason for joining. While this is also related to educa-
tion, age, and point of origin, reason for joining appears to be the
dominant variable in this total mix of variables and, thus, is the

primary one for assessing the impact of composition changes.
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Training Management Implications -

One of the most i{mportant conclusions drawn in the main body of
the report was that the tofal recruit mix entering recruit training
probably consists of different "streams," each differing from others
In very major ways. It was suggested further that these streams
differ mainly in terms of what they expect from the Navy. Finally,
it was suggested that training management practices may well need to
differ from the different streams.

The probability that such "streams" exist is suggested not only
by the results of the present study, but also by the literature on
enlistment motivations, which is also discussed in the main body of
the report. Further, it appears that these streams have existed for
a long time. Two major streams consist of (1) young men who are
attracted to the Navy and to Navy life as an end in itself and (2) of
young men who see the Navy as a means to other ends such as voca-
tional training.

The key ftems {dentifying these streams constitute the basis for
recommendations concerning training management. These recommendations
are based on the more general notion that, in skill training, effective
training management consists of taking individual differences among
learners into account and providing training experiences that maxi-
mally enhance learning for each individual. 'Obviously. there are

limits to the extent that this ideal can be pursued. Uowever, the
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ideal {s clear. The same principle of individual differences holds

for motivational treatments.

One of the main goals of the individual recruit is self-respect,
which is communicated to him in terms of the respect others show for
him. The basic training experience of the military service has
traditionally been thought by observers to aim at stripping the
individual of his identity, his individuality, and to make him
"uniform" and compliant. While these are no longer the goals of
basic training, at least in toto, some of the original training
treatments designed to produce these outcomes linger as traditional
elements of the first training experience in all of the military }

services. Understanding their purpose, superiors and trainers feel

{> them reasonable. Failing to understand their purpose, the recruit
s may feel they are working against his search for identity and self-
respect. The difference between a feeling of psychological insult
and a feeling of meaningful challenge is the quality of leadership
expressed by his superiors and trainers in RIC.

It is clearly beyond the scope of the present report to address
leadership in detail. However, Admiral Bergner (1968) identified the
central variable when he noted that the most important thing was in
communicating to the recruit that his superiors in fact do care about
him. Jacobs (1970), in describing the exchange between leader and
led, makes a similar point. A subordinate can afford to try to please

only that superior who cares about that subordinate. 1f the subordinate
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feels his superior is not concerned about him as a person, then he
turns to his peer group to find someone who does. When the superior
18 concerned, the loyalty and motivation of the subordinate are
thereby sparked. Admiral Bergner's contribution, based on reading
of the account he presented, was that he recognized the importance of
this need and developed training for the training cadre to com-
municate to them the importance of the need and ways they could
express their concern for the recruit while at the same time teach-
ing him to fulfill his military responsibilities no less well.

While the following are almost bromides, they indicate the direc-
tions that "fine tuning” could take:

a. The nature of the work they will be doing is quite
important to members of five of the six "streams" of Naval recruits
who stand at the top in favorability of impression of the Navy.

Every attempt should be made to be sure that initial interviews with
them succeed in learning their aptitudes and interests, and in their
issignment to subsequent duty of their choice, within the limits of the
service to provide it. Recognizing that the Navy is already doing
pretty well at this, and that some disappointment is inevitable,
improvement in the interviewer's role may be difficult. Communicating
interest in each of hundreds of interviews is difficult. However,

many recruits felt the interviewer was not really interested, and this
may be the first really significant contact with the "operational" Navy

for the recruit. If the interviewer is interested, the recruit's
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feeling that he can control his outcomes should be enhanced, even
if his subsequent assignments are not exactly what he wants. Even
then, a careful and thoughtful explanation of why he cannot get what

he wants communicates concern. The same principle applies to his

other contacts with the formal‘Navy during his training experience.
(Much has been made of this single point as an illustration. It
could, in fact, be treated at considerably greater length. The
essence of good leadership consists of the extent to which the tech-
niques applied succeed in impressing the subordinate. It is this
attention to detail, and to the objective of enhancing the feeling
of self-worth of the subordinate, that marks the effective leader.)

b. The veason for joining determines in major ways the

x expectations the recruit has of the Navy. Satisfaction of these
expectations will produce the feeling of reciprocal responsibility to
satisfy the Navy's expectations of him. The body of the report dis-
cusses these expectations in detail. Their essence, for the main

"streams" of recruits, is a feeling of meaningfulness in what he does

and a feeling of opportunity for personal growth through his ex-

e e o

periences in the Navy. The implication is for substantial opportunity
for communication with his superiors and trainers, in which he perhaps
has the opportunity to question the meaningfulness of his training
experiences and be reassured. It should be emphasized that this does
not mean that challenge should be decreased. For the maximum in

personal growth, the meaningjul challenge given the recruit must be
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near the maximum he can take. This, of course, does not mean harass- -/
ment. For maximum effectivencss, trainers must clearly know the

difference and also be trained to recognize and appreciate individual

fg differences in capacity to accept challenge. There are probably

major dif ferencés among the various "streams" in desire for challenge ;

| and personal growth.

c. Perhaps the single most important barrier to Naval
service for many highly qualified young men is their concern about
interference in their right to control their own lives during off-
i duty periods. Allowing for the expression of individuality is

extremely tricky because it is difficult -- especially for a young
i man -- to know where to draw the line between the right to express
individuality and the need to conform for the good of the service.

However, it is the position of the present author that a crucial

responsibility of leadership is to teach just such things, through
patience, example, and effective two-way communication. Effective
leadership can communicate that there are areas in which the sub-~
ordinate must yield, just as there are areas in which the organization
will yield -~ each in the other's interest. Such understandings, which
come through two-way communication only, produce mutual commitment and
heightened desire to serve well among subordinates. The implication is

that trainers must share understandings also as to where such lines are

drawn, and these lines must be acceptable also to commanders who sub-

é sequently will receive output from RTCs.
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d. Perhabs the single most important reward that can be

given by superiors is respect for superior performance by sub-

ordinates. Conferring differential recognition and respect for a

&5 job well done in an RTC environment is extremely difficult, both
because of the rate and volume of throughput. However, it is the
type of incentive which should be used th?oughout the sailor's
enlistment and career. Training in the techniques for accomplish-
ing this type of objective in RTC would enhance the ability of

i trainers to produce and differentially reward superior accomplish-

ment even at this early stage of a recruit's service.

| S
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ANALYSIS OF RECRUIT ATTITUDES
TOWARD NAVAL RECRUIT TRAINING
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INTRODUCTION

% In 1973, as a result of numerous considerations, the decision was
§Q made to increase the length of Naval Recruit Training. A primary ob-
%; Jective of this decision was to increase the recruit's involvement in
5 ; the Navy, deepen his interests in a Naval career, and teach him better

to serve well in his first enlistment. Lengthened Recruit Training was

s

8k

also intended to serve more effectively the purpose of inculcating
traditional values among recruits, relating not only to the quality of
performance but also to variables of appearance, military courtesy, and
other esprit and discipline-related considerations. The increase in
time for Recruit Training was designed, in large part, to provide for
increased contact between the recruit and his seniors, in order that

he might develop increased respect for them and to allow their leader-

i
ship to accomplish more effectively the task of inculcating the important

values and traditions of the Naval service.

In order to measure the extent to which extension of Recruit Train-

L, accomplished these objectives, a questionnaire was developed by Dr.

doruan . Kerr and his staff at the Naval Technical Training Center. This
questionnaire was administered to very large samples of Naval Recruits
toward the end of their initial training experience in late 1973, in mid-
1974, and in late 1974, at a time corresponding to the first administration
in 1973. The questionnaire contained items dealing with four major areas,
in addition to data pertaining to the personal history or background of

the recruit. The four areas were attitudes concerning Recruit Training




specifics (including seniors), attitudes and feelings of self-discipline,
attitudes pertaining to esprit de corps (personal identification as a
part of the Navy team), and attitudes foward Navy life and how he per-
ceives it. It was assumed that lengthened Recruit Training would im-
prove recruit attitudes in all of these areas. Because f extensive
prior experience in the analysis of data of this sort, the Human Resources
Research Organization proposed that it be permitted to conduct a computer
analysis of these data. An initial analysis of data from Administrations
One and Two was written in October 1974 (Jacobs, 1974). The present
report contains the results of a considerably more comprehensive analysis
which includes not only those two administrations but also the third
administration. It also includes the results of an extensive review of
literature pertaining to recruits' motivation for enlistment, their values
and expectations of the Naval service, Naval climate and values to which
they are expected to accommodate, and concepts of training management
in terms of which data from the questionnaire administrations will be
analyzed.

In broad overview, the remainder of this report will fall into
three major sections. 1In the first, the literature pertaining to recruit
values and expectations will be summarized. It is important that these
findings be made explicit before the findings from the questionnaire
administrations are presented. Preceding research will serve both as
1 frame of reference for examination of the present data, and also as
a guide to recommendations based on analysis of these data.

In the second broad section, the analyses of the questionnaire data
will be described and findings from these analyses will be presented.

Finally, in the third section, a substantial discussion of the findings in

PP TR v




‘ terms of existing knowledge concerning training management techniques

will be presented.

; z THE NAVAL RECRUIT -- HIS EXPECTATIONS AND VALUES

A major command objective for the initial training experience is
to develop within the recruit a set of values and attitudes such that
he will perform well in his later service, and will -- in a reasonable
g L number of cases -- desire a career with the Navy. It is unquestioned
| that the initial training experience does have profound effects. How-

ever, in some cases, it is not the effect desired. To understand why

the initial experience sometimes has unfavorable outcomes, it is neces-
E sary to examine the reasons why young men elect to join the Navy. The
basic assumption underlying this approach is that individuals join for

varying reasons. These reasons then define their expectations from the

v
T e e A e L
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Navy -- what they expect to receive in return for their service to the

Navy. If their expectations are fulfilled, it is assumed further that

they will then conclude that the relationship with the Navy is a good

@ one because their outcomes are fair in relation to their investments in
the Navy.l

b This section therefore will summarize the result of surveying a sub-

v stantial number of studies, which have studied the expectations of young

men who either have enlisted in the Navy or who might. As will be seen,

| lrhis essentially is an exchange theory approach, which is believed

| by the author to be an extremely good way to understand motivation and a
. leadership in formal organizations. It has also become an implicit part

. of the leadership thought in another service - the Army -- in the form of
b "The Informal Contract." This body of thought has grown from research

‘ conducted by a number of researchers at the Army War College.
k
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a variety of reasons exists for enlistment. However, it will also be
seen that there is a surprising degree of agreement on the major reasons.
Further, some major additional conclusions will be apparent from examina-
tion of these studies. These conclusions will have major implications
for training management within Recruit Training Centers.

As might be expected, the number of studies accomplished within the
past fifteen years on enlistment incentives is huge. It was pointless
for the present report to survey the entire number, because the degree
of agreement among them is so great. Accordingly, some 21 references
were identified for inclusion in the present report, chosen primarily
because they contained numerical data in one form or another.

To show the consensus produced by study of these reports as a whole,
12 have been extracted for presentation in Table 1. For reasons explained
in the footnotes to the table, some comparisons are difficult for one
reason or another. However, examination of the table entries shows a
remarkable degree of agreement even though the respondents in the studies
were fairjy diverse, l.g., some surveys reached Navymen on active duty
while others ;eachéa ﬁ;éh school student.s, and so on.

Six major clusters of reasons can be identified. The first con-
sists of vocational or educational development objectives. (The frequency
of mention of this objective is shown in the column labeled "Totals."
Thus, Education and Training was mentioned within the top four or five
reasons for enlistment in 11 of the 12 studies used to construct the
table. Note, however, that some of the studies surveyed more than one
group, or reported data for subgroups, with the result that the total

number of mentions may exceed 12.) The cluster dealing with vocational
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and educational objectives receives by far the most consistent mentiorn,

and thus might reasonably be thought to be one of the most important
=? reasons for enlistment, at least within the samples surveyed in these
:{ studies. This conclusion is strengthened by examination of the ranks
ig which fall within this cluster. Education and Training (within the ; |
;} service) receives first or second mention in a substantial number of . é
cases. Further, several of the studies cited also used the "cluster 1

of reasons" approach, yielding this cluster as a major set of reasons

o i S S A e ot

for enlistment. It thus can be concluded that one very major reason
§ for enlistment is that the recruit believes that the Navy will provide
an opportunity for him to obtain education and training that will be of
§ vocational value to him. A smaller number clearly plan to leave the ser-
vice after an initial enlistment, to take advantage of educational opportu-
nities which they will have earned by means of that enlistment.

It 1s difficult to identify a second major cluster that follows
even reasonably close in importance to the first. 1In a substantial num=-
M ber of studies, the third cluster which deals with individual development
! ranks near the top. As the table shows, some studies list travel, excite-
{, ment, and new experience as one single reason. In other studies, these
? are listed separately. Considering the relative frequency of mention,
M this might be thought to be at least a strong contender for secdnd in
i : importance.

However, at least two other clusters are contenders for second in
importance. They are the second and fourth clusters, which deal, respec-
tively, with service choice (or fate control in general) and the material

1 benefits of military life.

i =




This last cluster might rcasonably be thought to reflect the needs
of those in the sample who are seeking security, and are basically
attracted toward the Navy as a job, and not as a means to some other end.
To that extent, they might be similar to those who endorse the cluster
of reasons immediately following, which in essence addresses patriotic
reasons and expresses an opinion that the military job is simply a
better job.

These two clusters are emphasized at the expense of that pertaining
to service choice, because service choice itself is a reflection of draft
pressures which no longer exist. The fate control is not, however. Fate
control is a concept which has been defined by a number of studies as
related to the need for self determination and control over one's fate,
hence the name. A substantial number of authors (for example, Glickman,
Goodstadt, Korman, and Romanczuk , 1973; Glickman, Korman, Goodstadt,
Frey, and Romanczuk , 1973; Korman, Goodstadt, Glickman, and Romanczuk
1973; Fisher, Orend, and Riggs, 1974; Cunningham , 1972) have com-
mented that the need for fate control -~ a feeling of ability to control
one's outcomes -- is an increasingly strong need for today's youth. This
is a point which will be discussed again at a later point in this report.

In summary, then, it appears that one of the major incentives for
voung men to join the Navy is the opportunity to obtain education or train-
ing which will be of value to them in their later years. This certainly
is not new information to the Navy., However, some of the other conclusions
to be drawn from these studies, in conjunction with analysis of data in

the present project,may be both new and unexpected.
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One such kind of conclusion which appears to emerge from examining
Table 1 is that it may possibly be that different types of persons are
responding to the different clusters of reasons. That is, one possible
way of interpreting this table is that each person has several possible
reasons for enlisting, some of which are more important than others.

On the other hand, it is also possible to interpret the table as reflect-
ing the primary reasons for joining of different types of recruits, types
which may differ very substantially from one another and which may re-

quire different training management approaches in order for their optimum
potential to be realized by the Navy. Support for the concept that dif-
ferent types of individuéls are being revealed comes from a study by

Soboda @t al. (1973), which is included in the table. Soboda first classi-~
fied her sample into two subsamples, based on their expression of interest
or disinterest in the Navy. What she found was that the two subsamples were
looking at somewhat different goals to be achieved through Naval service.
One was more concerned with freedom and life style, while the other appeared
to be more concerned with security. Nealey (1972), in a complex analysis

of Navymen serving in the fleet,-identified three clusters of individuals.
For one cluster, which constituted one-third of his sample, pay was highly
important and other factors much less so. Another cluster, of almost 45%,
consisted of Navymen who assigned relatively even important weights across
the factors surveyed, but with slightly elevated weights for supervision

and slightly low ones for pay. A third cluster, relatively small, rated
work and co~workers as most important, and rated both pay and supervision

relatively lower.

11




1 % While these two studies do not in themselves prove the existence

' \ . of discrete types of individuzls among Navy recruits, they are at least
suggestive. Further, the analyses to which the present data were sub-
jected clearly suggest the presence of such clusters of individuals, who

§§ : o may well be basically different from one another, both in terms of what

1 they look for in life, and how they react to their training experiences.

An additional conclusion drawn from analysis of the studies sur-

veyed for this section is that career motivation is not a well organized

and stable thing at the age level of the average recruit. This appeared

clearly to be the case in the study reported by Glickman and Learner (1959)

and was reemphasized in a later and considerably more elaborate study

e (Glickman, Goodstadt, Korman, and Romanczuk, 1973). The same point was

made by Marconi (1974), who studied the employment patterns of youth.

a
g

i | 7 yourg people (goal-directed attitudes) are unstable, and many young people

Key points made in that study were that the occupational aspirations among

take the course of least resistance into whatever slots the economy makes

ég . - available. It would seem reasonable that at least some of these youth
also find their way into the Navy. Clearly, training management concepts
applied to the highly goal-directed young man who is seeking vocational
training would not have the same impact on the relatively goalless young
person referenced by Marconi.

- . Yet a fourth major kind of finding in the studies surveyed is that

| : . there is an interaction between the primary motivators discussed in Table

3 1 and education. This is perhaps most clearly demonstrated by Fisher's

study (1973) and by two separate studies in which Glickman is the senior

author (Glickman, Goodstadt et al., 1973, and Glickman, Korman et al., 1973).
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Fisher's study reported analyses of the Gilbert Youth Survey data, and
thus are findings based on high school students who might or might not
potentially enlist in the Navy. There were clear indications in his
data that older youths and youths with more education showed lower in-
clination to enlist. High school students were most likely to be favor-
able toward enlistment, and blacks more favorable than whites. The same
geheral kinds of findings were obtained in the two studies authored by
Glickman and his co-workers. However, all three studies reported yet
another finding with regard to economic incentives. Perhaps as might have
been expected, educational and_vocational objectives were relatively less
important for sample members of relatively lower education and lowe; socio-
economic status. By the same token, for these sample members, bonuses
and financial incentives stood relatively higher as potent incentives.
Finally, several studies have questioned sample members as to the
primary benefits they see obtaining from Naval service, as opposed to
a civilian job. One of the most typical of these is the study of Johnston
and Bachman (1970). Characteristically, lower ranking enlisted men see
the main advantages of Navy life as tangible and financial, factors that
Herzberg et al. (1959) called hygiene factors. In contrast, the main
advantages seen for civilian jobs are frequently what Herzberg classified
as motivators. This is a particularly important kind of finding, because
it relates to other studies which will be cited in the Discussion Section
of the report, pertaining to Navy climate and values. Several authors
have made rather searching comments about miiitary service in general,

from the point of view of the extent to which it challenges the lower
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ranking enlisted man toward high achicvement. As will be seen in the
Discussion Section, this is not a condemnation of military values,

but rather a mature reflection of the conflict that exists between
motivational treatments required to produce a self-initiating and techno-

logically competent lower ranking enlisted man, but yet one who is dis-

ciplined to immediate response when conditions, e.g., combat, require.
It can be said at the outset that training treatments which produce the
one by and large are suppressive of the other. (Moskos (1974) makes
precisely this same comment. Examination of the results of the analysis
performed in the present study, together with the additional references
to be cited in the Discussion Section, will permit the development of

constructive recommendations for training management practices.)




S 35 oy i

)

y

'

ME THODOLOGY
QUESTIONNAIRE DEVELOPMENT I8

As was noted in the Introduction, :ine purpose of the present re-
search was to compare the 7.6 weck Rocruit Training Program with the
9.0 Program by assessing the attitudes of recruits near their gradua-
tion from Recruit Training. Accordingly, a questionnaire instrument
was developed by Dr. Norman J. Kerr and his staff at the Naval Technical
Training Center, to serve as the primary criterion in this area. The
primary complaint from the fleet and other users of Naval Recruit Training
output had been that the new recruit had not effectively made the transi-
tion from civilian to military life. 1Tt was felt that he lacked self-
discipline, and generally did not behave in a military manner. Recruits
had complained, further, that they had not been given a real idea of

what Navy life is really like.

-

The questionnaire consequently was structured around five specific

areas, to assess those general areas just described:

Area I - Personal History and Background.

Items in this section request demographic data such
as the nature of the respondent's obligation, ethnic
group, geographical area of origin, education, age,

and type of duty assignment to which next assigned.

Area 11 - Attitude Toward Recruit Training Specifics, and
Toward the Navy in General.

Specifics pertaining to Recruit Training consist of

items covering haircut, physical training, fairness of




treatment, and reactions toward the physical con-~
; ditions under which he trains, among other aspects.
General items pertain to superior officers, Navy

in general, and motivation.

Area [II - Self-Discipline.

A number of jtems assess the recruit's self reports

of conforming to expected performance standards,
promptness, observation of military standards of

dress, personal appearance, conduct, etc.

Area IV - Esprit De Corps.

Several items in this area assess recruit attitudes

é signifying personal identification with the Navy, his
i feeling of being "part of the team," attitudes of co-
operation with peers and superiors, and confidence in

b | superiors.

Area V - Navy Life.

Several items in this area assess recruit concepts of
Navy life, and also recruit attitudes toward several

1
# aspects of Navy life as compared with civilian life.
i

The items which constituted these categories were in part drawn from .
previously administered questionnaires and in part were original items

develope ! for the specific purposes of this project. Except for demo-

| : graphic items, most response scales were of a Likert type. Tue entire

questionnaire is reproduced in Appendix A.)




ADMINISTRATION

Data were collected from Naval Recruit Training Centers (RTCs)

at three locations, at three different times. The locations were the

San Diego RTC, the Great Lakes RTC, and the Orlando RTC, where both
: males and females were tested. Times of administration were approxi-
mately September 1973, July-August 1974, and September-October 1974.
: Sample sizes are shown, together with the distribution across different
| locations, in Table 2. As the table shows, the first sample consisted

of somewhat more than 4,500, the second of slightly more than 7,800,
: and the third of somewhat more than 2,700. The numbers of cases drawn
from each of the three locations were not equal, and did not need to be
equal for the analyses performed. Questionnaires were administered by
Naval pcrsonnel, under the direction of the Naval Technical Training Center
4 (NTTC). Completed questionnaire results were furnished HumRRO by NTTC in
| two different forms. From Administration One, both optical scan sheets
and IBM cards punched from them were provided. (Cross comparisons showed
a very low error rate in the IBM punched cards, so these were used.) For
second and third administrations, optical scan sheets alone were provided.
IBM cards were punched from the optical scan sheets using a reader for
the second administration. The overall error rate was higher for this
1 - run and problems were found with the reliability of the optical reader
E which delayed the completion of card punching. Accordingly, the optical
scan sheets from the third administration -- particularly because of their
smaller number -- were punched and verified manually, to assure a vir-

tually zero error rate.

—
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-, Distribution of Sample on Administrations
One, Two, and Three
RTC Time One Time Two Time Three
: San Diego 1335 2514 967
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The rationale for the three administrations is as follows. The
first ‘administration data were obtained from among the last recruft
groups to receive the shorter RTC of 7.6 weeks. The data from the
second administration were obtained from recruits who had experienced
the longer nine-week training course, but after a sufficient time for
training center cadre to "shake down" the longer course. However, it was
thought possible that the samples, drawn at different times during the
year, might not be comparable. Consequently, data at the third adminis-
tration were drawn from recruits who had undergone nine weeks of RTC,
but who had entered the Navy at approximately the same time in 1974 as
recruits in the first sample had entered in 1973. It was felt this
would make for greater comparability between the samples with regard

to such variables as education, reason for enlisting, and so on.

ANALYSIS

A variety of analyses were performed on the data. An Interim
Report (Jacobs, 1974) was written, in which the results of analyses
of variance across locations and t-tests between Times One and Two were
provided NTTC. The report described a number of differences that
appeared in the data between Recruit Training Centers, and between times
of administration. For purposes of the present report, similar analyses
have been done between Times One and Three. In addition, more substan-
tive analyses were performed, of the following type.

a. Because review of literature on enlistment motivation

had led to the conclusion that input to Navy RTCs might consist of
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different "streams" of recruits, an AID (Automatic Interaction Detection)
analysis (Sonquist and Morgan, 1964; Sonquist, 1970) was conducted of
the data from Administgations One and Two in combination. This analysis
not only permitted the identification of different subgroups within the
total sample, based on response to various questions, but also permitted
a powerful test of the extent to which time of administration influenced
overall attitudes toward the Navy, and career intentions.

b. Factor Analysis of Item Content. Factor analyses were
conducted on both the critical items identified by the AID analysis
from Administrations One and Two and also the total items set from the
third administration.

c. Stepwise Multiple Correlation. Both a stepwise multiple
correlation and a conventional multiple correlation were performed with

the critical items identified using the AID analysis.

20
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RESULTS

DEMOGRAPHIC DATA

Demographic data from the three administrations are shown in Table
3. From this table, it can be seen that there are not only differences
on the variables shown from one RTC to another (Times One and Three),
but also major changes in total sample composition across the three time
periods. This confirms the rationale advanced earlier for collecting

the third administration data, in that Samples One and Three are seen

‘to-bawgonsiderably more similar than either in relation to Sample Two.

Differences between Sample Two and data obtained from the other two
administrations might well be discussed first. Sample Two differs from
the other two samples primarily on Age and Education. Considerably
fewer members of Sample Two had a high school diploma, and their age
distribution was substantially different, as well. While other differ-
ences are apparent from examination of the table, these ére the two major
differences.

Differences also exist between Samples One and Three. Those differ—
ences described in the preceding paragraph, characterizing Sample Two,
can probably be ascribed to gross sample characteristics attributable
to time of entry into the service, with relation to the regular high
school year. In contrast, those differences between Samples One and
Three probably can be ascribed only to differences originating in the
economy, cultural influences, and so on.

With this, it is clear from examination of Table 3 that the

average age in Sample Three is higher than in Sample One, with the
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major decreases occurring among 17 and 18 year olds, and the major
increase among 19 year olds. Again, this suggests a possible reflec-
tion of general economic conditions, perhaps with more stringent selec-
tion factors associated. There has also been a sharp drop in the
relative proportion of whites in Sample Three, compared to Sample One.
There is a related increase in the number of non-whites, particularly
blacks.

Sectional representation has not changed much, except that there
are fewer Middle Atlantic and more Pacific originations in the sample
as a whole. There has been a change in the flow of acquisitions from
various regions to the various training centers, however. The increase
in Pacific originations apparently has tended to fill the San Diego RTC,
with the result that there has been a sharp drop in North Central origina-
tions going to San Diego. These are going instead to Orlando. By the
same token, there has been a sharp increase in South Central acquisitions
going to Jreat Lakes, and a corresponding reduction of these persons going
to Orlando. These changes in region of origin at the various RTCs will
obviously change the responses of personnel by location, when taken on
the whole. This accordingly would show changes between times of adminis-
tration among the RICs, or differences between their relative standings
from the time of the first administration. By the same token, however,
the knowledge that such differences can be attributed to different points
of origin for recruits going to them would make such differences largely
meaningless.

With regard to education, there has been an overall drop in educa-

tional quality over the year separating the first and third adminstrations.




This drop in educational quality is surprising, in view of economic
conditions. (However, the impact of the economy on acquisitions appears
to be felt most strongly only after unemployment goes beyond approxi-
mately 6%. It had not yet done so at the time the recruits in Sample
Three entered service, which may account for present findings. One
would expect that recruit samples drawn from time periods reflecting
later entry on active duty would reflect also greater selectivity by
recruiters.) Examination of educational quality from location to loca-
tion shows that the drop is less substantial at San Diego than at the
other locations, but was particularly sharp at Great Lakes and at Orlando
tor men. At Great Lakes, there was a 6X increase in non-high school
graduates, and a corresponding decrease in high school graduates and GED
qualifications. (As subsequent studies, to be cited in the Discussion
Section, will show, non-high school graduates pose a substantial problem,
both for discipline and achievement. Because the change in quality of
recruit, as measured by education, has changed fn uneven ways from one
location to another, there are yet additional reasons for exercising
caution in the interpretation of RTC~to-RTC differences which may be
presented later in this Results Section.)

Table 4 shows Reasons for Enlisting From Time One to Time Three,
as well as by location. As can be seen, reasons for enlisting -- overall
-- are remarkably similar from one time to another. There are some
differences from RTC to RTC. For example, responses noted among re=-
cruits at San Diego are inconsistent. There is a strong drop in desire

for Navy career, but an increase in "Navy job better than civilian." In
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general, respondents at the other three locations showed an increase
in a desire for Navy career, and a decrease in desire for technical
training. However, the differences in geographical point of origin

discussed above could well have mediated these differences in pattern

of response from one location to another. Thus, they should be inter-

preted with extreme caution.

QUESTIONNAIRE ANALYSES
Three major analyses were run on the questionnaire itself. Two of these
involved an analysis of data from Time One and Time Two alone. The third in-
volved analysis of data from the third sample, and from that sample in rela-
tion to Sample One. Mean Responses for all items for each administration and
each RTC location are listed in Appendix B.
Analyses of Data from First and Second Samples
Because of time constraints in the scheduling of the project, it
was decided to conduct the major analyses on the data from the first
two administrations, and then to confirm these analyses using the data
from the third administration. (It was assumed that adequate statis-
tical controls could be imposed to eliminate sampling differences as
a source of major variation pertaining to the questions of primary
importance.) It will be recalled that the central question underlying
the analises was the extent to which extending RTC training from 7.6
to 9.0 weeks would influence attitudes and performance as a Navyman.
Secondary questions pertained to differences between RTCs on the vari-
ables assessed by the questionnaire. The first major analysis of the

questionnaire data was an AID (Automatic Interaction Detection) analysis.




g

Because of limitations in the number of variables that can be entered
at any one time, the questionnaire variables were divided into three
subsets. AID was run on these three subsets initially, and then the
variables identified in these separate runs were entered into a final
run. The result was 21 predictor variables, which included the five
demographic variables, time of administration, and location. (The
complete set of variables {a shown in Table 5.)

Before the terminal AID run was accomplished, substantial
preliminary work was done. First, a substantial amount of work was
done with demographic variables, because t was thought that these
might exert a strong effect on the analys s. Two separate criterion
variables were used. The first of these . one questionnaire item
which asked respondents how well they liked the Navy thus far (Ques-
tionnaire Item 59). The second criterion variable was a combination
of Questionnaire Items 89 and 90, which assess respondents' expressed
intentions toward the Navy as a career. (Both Proctor (1963) and
Fredricks (1973) present data showing that answers to such questions
are reasonably predictive of later actions.) Of these two, the first
was used In most of the work, because it appeared to be a more immedi-
ate criterion and perhaps more reliable than the second.

In AID analyses not shown in this section, substantial work was
done to try to "force" splits in the AID analysis on the demographic
variables and/or time of administration and/or location. In general,
splits occurred on Reason for Joining Navy and on Location, but not
on the other variables. As will be seen in the subsequent analyses,

the splits on Reason for Joining are meaningful. The split on Location
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Table 5

Variables Included in Terminal AID Analysis

Reason Codesa

Race

Geographical Origin

Education

Location Code

Questionnaire Variables

11.
12.

14.

21.

25.

30.

32.

51.

58.

59.
60.

64.

66.

80.

What do you think of your next duty assignment?

Do you feel that the training you received in boot camp
will help you in your next duty assignment?

How do you feel you were treated during the first few days
in boot camp before your company was formed?

How do you feel about the haircut you were given in boot
training?

How much of a feeling did you get that you were part of
a company while in boot training?

How did you feel about having to run from one activity to
the next activity while in boot training?

How did you feel about being tested each week to find out
how much you had learned?

How much of a chance did you get to talk things over with
those above you while in boot training?

Did you feel that those who trained you set a good example
for recruits to follow?

How much do you like Navy life in general so far?

Where do you think you get more technical traiﬁing - in
the Navy or in civilian 1ife?

Where do you think you are more likely to do the kind of
work you like best - in the Navy or in civilian 1life?

Where do you think you can get fairer treatment - in the
Navy or in civilian 1life?

I find it hard to take orders from other people.

Variable 98 - Time of Administration

Age

%Reason Code; 1 = Career,Military Life; 2 = Serve Country, Better Job;

3 = Travel, Technical Training, Be More on Own, Needed Time, Later
Educational Benefits; 4 = Needed Job; 0 = Other.
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typically separates males in all locations from females at Orlando
In general, time of adwministration consistently failed to produce
splits in the AID analysis. Conclusions from this analysis are that
recruits differ in their general reaction to the Navy and in their
career intentions not by virtue of the demographic variables, or by
virtue of any kinds of different experience they might have had from
éne location to another, or by virtue of differences attributable
solely to length of initial training experience. The attitudes of
recruits toward RTC and toward the Navy in general do appear to be
governed very substantially by reason for joining.

Substantial work was also done to develop categories of reasons
for joining to reduce the number of reasons in the initial question-
naire to a more manageable number. AID runs led to the reason codes
shown in Table 5 as a footnote.

Figure 1 shows one of the several terminal AID analyses which
were run with the entire variable set. (Virtually identical results
were obtained in each of the several terminal rums made. Consequently,
not all of the terminal runs are included in this report.)

As the figure shows, the sample split first on Question 64, which zsks
for a comparison of the Navy and civilian life as to where one can
find the kind of work one likes best. The next split occurred on
reason for joining Navy. Successive splits then occurred on opinion
of next duty assignment, opinion as to whether boot training will help,
the question of where one can find fairer treatment, the question of

how hard it is to take crders from other people, and the question of how
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well the recruit was treated during the first few days in boot. Ter-
minal groups are shown in detail in Table 6 because of their signifi- ?
cance both for training management and for validation of the notion
that recruits are a mix of different streams of input into the Navv,
which probably need to be treated differently during initial training.

The largest single group of the nine shown in Table 6, and the

one with most favorable attitudes toward their experience thus far, is
Group A. Their attitudes toward the Navy are, on the average, extremely
favorable. They are characterized, as might be expected, by a feeling
that the Navy offers them the opportunity for doing the kind of work
they like best (or at least as good as civilian life) and they joined
the Navy either because they wanted a career or had judged that the

Navy job is better. Thus, this group is characterized by a very favor-
able orientation toward the Navy, and essentially patriotic or Navy-
oriented reasons for being in. The next most favorable group, which
constitutes about one-seventh of recruits in this AlD run, joined the
Navy for other reasons, which might be classified as instrumental, i.e.,
where Navy life or career is not a goal in itself, but is judged a
vehicle for achieving other goals. Regardless of reason for joining,

if the recruit thinks very highly of his next duty assignment, and that
boot training will help him there, his attitude toward his Naval experi-

ences thus far is likely to be quite high, as Group B shows.

The third most favorable group is similar to Group B, except that
the next duty assignment is regarded less favorably. However, if the
individual thinks: he gets fair treatment, his attitudes are still quite

tavorable. This group consituted about one-fifth of the total sample.
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Table 6

Characteristics of Recruits in Terminal AID Groups

GROUP A MEAN ON Q 59% = .52 26% OF TOTAL

Where kind of work like best? (Navy, Both Same)
Reason for joining? (Wanted Career, Liked Military Life, Wanted
to Serve Country, Navy Job is Better)

GROUP B MEAN ON Q 59 = .56 14% OF TOTAL

Where kind of work like best? (Navy, Both Same)

Why join Navy? (All Other Reasons (Instrumental))
What think of next duty assignment? (Like Very Much)
Will Boot Training Help? (Yes)

GROUP D MEAN ON Q 59 = .94 21% OF TOTAL

Where kind of work like best? (Navy, Both Same)

Reason for joining? (Instrumental)

What think of next duty assignment? (All answers other than most
favorable)

Where get fairer treatment? (Navy, Both Same)

GROUP F MEAN ON Q 59 = 1.02 8% OF TOTAL

Where kind of work like best? (Civilian, Haven't Thought)
Where get fairer treatment? (Navy, Omitted)

GROUP C MEAN ON Q 59 = 1.07 3% OF TOTAL

Where kind of work like best? (Navy, Both Same)
Reason for joining? (Instrumental)

What think of next duty assignment? (Like “ery Much)
Will Boot Training help? (Not Sure, No)

GROUP E MEAN ON Q 59 = 1.33 8% OF TOTAL

vwhere kind of work like best? (Navy, Both Same)

Reason for joining? (Instrumental)

What think of next duty assignment? (All answers other than most
favorable)

Where get fairer treatment? (Civilian, Haven't Thought)

(Continued)

aQ 59: How much do you like Navy life in general so far?
(A. Like it a lot; B. Like it a little; C. Not sure; D. Dislike it
a little; E. Dislike it a lot)
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Table 6 (Continued) ﬁ‘

GROUP G MEAN ON Q 59 = 1.33 12% OF TOTAL
Where kind of work like best? (Civilian, Haven't Thought)
Where get fairer treatment? (Civilian, Haven't Thought) 3
Hard to take orders from other people? (Not True of Me,
Omitted)
How treated during first few days? (Omitted, Very Well,
All Right)
GROUP H MEAN ON Q 59 = 1.75 5% OF TOTAL

Where kind of work like best? (Civilian, Haven't Thought)
Where get fairer treatment? (Civilian, Haven't Thought)
Hard to take orders from other people? (Not True of Me,

; Omitted)
How treated during first few days? (Pretty Badly)

GROUP 1 MEAN ON Q 59 = 2.13 2% OF TOTAL

Where kind of work like best? (Civilian, Haven't Thought)

Where get fairer treatment? (Civilian, Haven't Thought)

Hard to take orders from other people? (Not True of Me,
Omitted)

How treated during first few days? (True of Me)




The fourth group is relatively small, only about one-twelfth of

the total sample in the AID run. These individuals appear to have

lingering regrets about their decision to join the Navy, but have been
2 treated fairly. (A contrast is with Group H, which is characterized

| by the judgment that civilian life provides fairer treatment, and
better treatment.) ‘

Group C, the fifth from the top in favorability of attitudes,

o g A (i

& is quite small. Their principal difference from Group B, which had

i

a very substantially more favorable attitude toward the Navy, is that
Group C members are not sure that boot training will help, or think
it will not help in their next duty assignment. These probably are

recruits who have had an unfavorable experience in boot training or

who are headed for specialized assignments for which they judge boot

> training to be irrelevant.
-
‘The remaining four groups have relatively less favorable attitudes

toward their Naval experience thus far. Group E appears to be dis-
tinguished by a feeling that the Navy provides less fair treatment,
and a lower opinion of their next duty assignment. This group constitutes
8% of the total sample. It is tempting to conclude that these recruits :
did not get the assignment they desire, and feel that they have been un-

| fairly treated as a result.

i 4 ! Group G, constituting about 12% of the total, consists of individu-

:i Z als who think more highly of civilian life than Navy life, but concede
that they have been treated either very well or all right during their

1; ¢ first cdays. Apparently, as other have shown, perception of initial treat-

ment is very important in determining subsequent attitudes.
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Finally, Groups H and I show substantially negative attitudes toward
the Navy, though they constitute only very small portions of the total,
Group H is identical to Group G, except that they feel they have been
treated pretty badly. Group I is characterized, probably, primarily by
a problem in taking orders from other people. Fortunately, they con-
stitute an extremely small subgroup of the total sample.

It is significant that the items characterizing these groups appear
to form an approximate set of dimensions along which attitudes toward
the Navy can be placed. Thus, there are probably four basic kinds of
individuals in this total sample:

(1) Individuals for whom the Navy is an end in itself.

(2) Individuals who have joined the Navy because they see
that it is instrumental to attaining other goals, but who are quite
well pleased with the kind of work they will be doing in the Navy.

(3) Individuals for whom the Navy is not an end in itself,
and who are not particularly impressed with the work they will be
doing, but who have been treated well and fairly thus far.

(4) 1Individuals to whom the Navy is not an end in itself,
who do not value the work they will be doing, and who either feel they
have not been treated well (or fairly) or who have problems taking
orders.

It could thus be concluded that the nature of the assignment
an 1ndividuai receives, whether it is the assignment he enlisted for,
and the fairness with which he is treated during his RTC training are
extremely important variables in the formation of attitudes toward the

Navy.
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é | ‘ Factor Analyses

Three different factor analyses will be reported in this section.

| : Two are analyses of the AID-selected predictors from Administrations
One and Two. The third is an analysis of the same variables from

| ¥ Administration Three. All analyses were principal component solutions
F . with varimax rotations.
| The two solutions performed on data from Administrations One and
Two are shown in Tables 7 and 8. The difference between the two is that
in the second (Table 8) the two criterion variables were included, together

with predictor variables. Their inclusion provided the opportunity to

! determine whether they would load, in relation to other variables, and
| to determine the impact of their addition on factor structure.

Comparison of Tables 7 and 8 shows that factor structures were virtu-
*,.

. ally identical, the basic difference being the order of emergence of

factors. Table 8 consequently appears to be che more meaningful one to

T e e A ML TSR

discuss.
In both analyses, seven factors emerged. These have been labeled
= in Table 8 by virtue of reference to the items loading on the factors.
The factors, and brief descriptions of them, are listed below.

1 Factor 1 - Career Orientation. This factor is loaded by

reason for joining (as coded in the last AID run, which forms a continuum
from intrinsic to extremely instrumental), liking for next duty assign-

ment, the two criterion variables, and (negatively) by feelings about

x‘
®
¥

taking orders from other people.
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Factor 2 - Demographic I. This factor is defined by age and

education, which are moderately correlated and emerge as a factor apparently

unrelated to career intentions and reaction to the Navy.

Factor 3 - Demographic II. This factor is defined by race,
geographical origin, and RTC to which the individual was assigned. This

factor is also quasi-artifact in nature, and is unrelated to career
orientation.

Factor 4 - RTC Attitude. This factor is defined by four ques-

tionnaire variables which reflect the attitude of the recruit toward the
training he received in Boot, his belongingness to his company, his
opportunity to talk with his superiors, and the example set by trainers.
It is extremely interesting that this factor is not also loaded by one
or another of the criterion variables. The question of how the recruit
likes the Navy thus far (Variable 59) loads only .318 on this factor,
though in the same direction with the items which define it. The load-
ing of career intentions is virtually zero.

Factor 5 - Discipline Attitudes. It probably is necessary to

interpret this factor with caution because communication with some of

the project officers suggests that recruits, at least at one testing, could
not respond correctly to the item about running because recruits are not
required to run at that location. Nonetheless, it appears that these three
items reflect the attitudes of the individual toward the regimentation

aspects of RTC. Significantly, Questionnaire Variable 59 loads .308 on

this factor, and in the same direction as the items which define it.
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Factor 6 - Navy/Civilian Balance. This cluster of three items .’

reflects the relative assessment of Navy and civilian opportunities for

technical training, the kind of work one likes best, and fairer treatment.

! Factor 7 - Time of Administration. This factor is defined

by the time of administration almost entirely, and thus is quasi-artifactual

in nature. It is significant that neither of the two criterion vafiables

loads on this factor at all. This consequently is an indirect test of
the question of how much lengthening recruit training has impacted on
motivation and attitudes toward the Navy.

Table 9 shows the results of a similar factor analysis based on the
data from Administration Three alone. In contrast to the factor analyses
shown in Tables 7 and 8, the factor structure shown in Table 9 seems
remarkably unstable. Further, examination of the matrix of intercorrela-
tions which served as a basis for this factor analysis shows that the
correlations are generally low. The analysis consequantly is not interpreted
in this section, though it is presented for the reader's inspection. The
only possible hypothesis the author can offer as to the low intercorrelations
and corresponding lack of trustworthiness of the factor analysis is that,
if the hypothesis that "streams' of recruits compose the total sample, then
differences among the "streams" may have been sufficiently large in this
sample that the variables may have correlated differently from one stream

to another.
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Analysis of Specific Clusters of Items
In the Interim Report which preceded this final report, the analysis
included examination of a number of separate clusters of items, which
were thought potentially to reflect different issues of interest for
training management. The analyses which have been reported in the pre-
ceding sections of the present report provide a somewhat better basis
for selecting clusters of items for individual examination. These
clusters consequently will be presented and discussed in the remaining
sections of this part of the report, to provide graphic elaboration of
the results thus far described.
Based on the preceding analyses, six separate clusters of items
have been identified for detailed discussion. They are:
. Favorable Orientation Toward Naval Service.
Favorable Impression of Boot Training.
Rejection of Discipline.
. Intrinsic/Instrumental Motivation for Naval Service.
Difficulties Experienced.
Help Received During Boot Training.
Table LO presents items reflecting a favorable orientation toward
the Naval service. This item cluster, like the other item clusters
to be discussed in this section, were derived partly from the AID
analyses, and partly from th: factor analysis work done on the various
administration data sets.
Two different kinds of information are presented in Table 10, and

in each of the remaining tables in this section. First, the table

46

T ——.

JrpaT e

Sl 0 22

b it e S P et he



*221Y], PW]

‘SUOTIBDO0T $S010B (VAONV) ToA9T T0° 3B IUBOTITUBTS Sem 1S23 ] SUBSW Wa3T YdBa MOT2q T0° > d nOﬁumuozn

*100° xx¥ ‘T0° x¥ ‘SO° y :[ UWNTO) SA UWNTOD JO 2OUEBDTJTUBTS MOYS SYSTIBISY

(panut3uo))
10° >d
A .
E'T 98€°7  9v€'z  (4) opueTIO PO Wi a1 i
A x666°C 8LY"C (W) opueTio £ 5 e ’
7862 $09'7 895°7  seT 3ERIH : i o Lo S
LTE°T  x%%68%°C  09t°C 08aT(Q ues isem dued j00q
o1 - 1 - 8T - ur mumvuo.wcﬂsoaﬁow 1293 nok pIpP MOH
10° >d ; (D3Dp
6.8° ULSSLUL) T168° (1) opuelio "
w 1 .
¢98° %68° 168° (W) opueTao wmamMOum“mm .M
9%8°* ¥0.8° ov8-" So)eT 3eaid
*xxT08" 858" 668" 0891Q ues *a1doad 13y30
§0°= OY'= §I'- wolJ SI9pao @3Bl 03 pIey 3IT pury I
10°>d
exx€26°T L96°  SE0°T  (4) OPUBTIO e T
) 3 5 yonu A1sA SITSIA 3 NI 9
€S0°T GG0°T T60°'T (W) opuetag SYITSIQ " UYonm KI9A o3TT 'V
Z8E°T Thasl - 6860 sa3eT] 3B31) i
LECT ¥¥¥SOT°T  %9C°'T 039TQq ues {Jusuuldrsse
8T° YA AInp 3x8u anok Jo NuTya nok op 3IBYM °IT
06 1BA{68 IBA[6S ABA Qmmusy OM], auQ -
BII91TI) Y3ITAM auTy] aWwy] 2uWI] wa3] SATBUUOTISINY
uoTleT2110) posuodsay ueay oL¥

9DTAISS TBABN PABMO] UOTIBIUSTIQ 3UTIDD[IaY SWRIT

0T 2198l

o e o o oo o o ST T R Co eI = e s : .

47




uoTjea21a0)

asuodsay Ueay

10" >d :
mmm“ Hnm” wa” (1) opuerap 21ns J0§ °g
*¥¥¥£69 ¥xx€8. vZ8 (W) opueiip oN ‘D s9x 'y
18” cL8’ 6L8° sajye] Jea1n
ssg* 288" 106° o8a1q ues {IuswaiT3ial 3IO08TT02 03 y3nous Juog
19° 0€* AaeN ay3 ur Ae3s 03 %I nok pInoM ‘06
10" >d
2ins J0N °
89L° €6L° e€CL” (1) opuerig oN 'O nuﬂ .“
¥¥x06L° 878" 798" (W) opuerio
LL8° 116° 616" Seje] 3eald {IUSWISTTUS
L06° ¥x0.8° €€6° o891q ues juesaid 1nok paysTUII 2AeY nok 1233®
< 8¢ * AaeN @yl ur Le3s 03 ITT nok pInoM ‘68
10° >d 301
® 3T 9IS » ains 23 .
¥¥%996° »xx£78°  7S9° (4) opuetio wﬁuuﬁM ci e STI3TT ® 31 Oddo.z.— .ﬂ
190°T ¢80°T TIT'T (W) opuetaQ e 31 w&wawwa a 30T ® 31 any7 ‘v
TOY'T  »xx%6T°T T€E€°T s9je] Ieai) %
GTe'1 ¥€82°'T 19¢°T o8a1q ues iie3 os reieual
g 8¢ " = UT S3TT AABN 3TT nOA op yomm som 44
06 1BA;68 IBA|6S IBA 991yy ony, aug aoaumuoq\JA o
BII923T1) Y3IIM aur] 2wy [WIL .oax i Wa3] JaTPUUOTISen)
i

(penutiuo)) Q0T 219l

48




R | é presents the average response for each of the RTC locations from which

1 3 ‘ data were drawn, for each of the three administrations. Second, each

| table also presents the correlation, item by item, of those items in the
table with the three items from the questionnaire that were taken as

- representations of long-term career interest in the Navy and satis-

| 2 faction with the Navy to date. These two kinds of data will permit

| assessment not only of change from administration to administration, but

also the overall relationsip of the item set with generalized attitudes

toward the Navy. With this introduction, examination of the items in
Table 10 suggests several conclusions. First, there is no major pattern
7 of either positive or negative shifts in attitudes either toward Naval

| service (Items 59, 89 and 90) or three key items found in earlier analy-
ses to be significant other indicators of these general attitudes

B (Item 11 - Liking for Next Duty Assignment; Item 80 -- Ability to Take

S Y
A

Orders from Others; and Item 31 -- Following Orders in Boot). In general,

females at Orlando have shown a steady decrease in favorability of atti-

tudes both toward the Navy as a career, and specifically toward thei;
>ﬁ' experiences thus far and their liking for next duty assignment. The oppo- j
site trend has been true for males at all three locations, particularly
| with regard to long term career intentions for Orlando Males.

The discussion on changes in composition of the "streams" entering

the various RTCs, based on different point of origin, etc., makes it

i vy

obvious that discussion of administration-to-administration differences,

;; i or RTC-to-RTC differences {s risky. However, these trends do appear stable.

L




i
4
3
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Table 11 shows items reflecting the favorability of recruit impres-
sions of RTC training. The significance of this cluster is twofold.

First, the extention of recruit training from 7.6 to 9.0 weeks was cal-
culated to produce increased contact between trainers and recruits, and
thereby increase recruit identification with the Navy and adoption of

Navy values. Second, these items were shown in analyses previously dis-
cussed to be strongly related to general attitudes toward Naval experience
thus far.

Examination of the items shows that all five do correlate significantly
with Questionnaire Item 59, and considerably less so with career intentions.
Examination of the pattern of changes, focusing particularly on Time Three
as opposed to Time One, shows relatively more significant differences, in
proportion, than was found in the preceding item cluster. However, five
are in a favorable direction and four are unfavorable. Thqs, the pattern
of changes is not consistent.

The items shown in Table 12 present a very similar set of conclusioms
as those in the preceding table. The pattern of changes is not systematic
from time to time, nor is it systematic from location to location. There
is a general tendency in this table for reactions to have improved for
Orlando Males and to have gotten worse for Great Lakes Recruits and Orlando
Females. (Similar findings were obtained for two items in the preceding
table as well.,) It seems reasonable to conclude that the trend for Orlando
Females, since it has been stable across three administrations, probably
reflects either changes in the values or composition of incoming recruits,

or changes that have occurred in the Recruit Training Center at Orlando.
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Because increases in favorability and career attractiveness on the part
of Males at Orlando appear also to be stable trends, the same conclusion
might be drawn there, though in the opposite direction, with due atten~
tion to the possibility that composition changes might have influenced
these trends. On the other hand, the reason for changes at Great Lakes
are much less clearcut because of the distinct sample composition dif-
ferences caused by changes in point of origin of many of the recruits
being sent there.

Table 13 presents a different type of data for the four items shown
there than has been presented in the preceding tables. Each of these
four items requests trainees to indicate a choice between Navy or civilian
(or both) regarding opportunities described by the item. Item means are
relatively less meaningful for this kind of scale; therefore, the table
shows the percentage selecting each of the two key choices for each item.
Correlations between the four items and Items 59, 89, and 90 are also shown.

Two kinds of conclusions can be drawn from this table. First,
opportunities provided by the Navy with regard to the content of the work,
the opportunity for technical training, and fair treatment are more
strongly related to long-term career intentions (Items 89 and 90) than
has been true of the items in preceding tables. To an extent, the rela-
tionship with Item 59, reflecting how well the respondent likes the Navy
thus far, are less strong. This is also reasonable. The table clearly
reflects the kinds of advantages respondents perceive as offered to them by
the Navy.. The opportunity for technical training and to do more important
Jobs is clearly expressed. Less strongly expressed, are the opportunity

to do the kind of work one likes best, and fair treatment. Majority
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opinion strongly favors the Navy even on the last mentioned factor.
However, the much stronger majority nominating the Navy with regard

to technical training and more important jobs is a clear index of

the expectations the recruit brings with him into the Navy and
obviously, what he therefore hopes to gain from his enlistment. That
these expectations are more highly related to long term career in-
terests suggests that their satisfaction would be important in the for-
mation of long-term favorable attitudes toward the Navy.

Examination of time~to-time changes and location-to-location
differences must be done with caution because of demographic reasons
cited earlier. However, there has been a consistent trend for Orlando
Males to be more favorably disposed toward the Navy, and at the same
time to be more technically oriented. The items in Table 13 reflect
these differences. Interestingly, Orlando Females are very nearly as
high as Orlando Males in their assessment of opportunities offered by
the Navy. Overall, there appear to have been few changes over time on
any of the four items.

Table 14 presents three items which were not necessarily identified
in the previous analyses as critical but which were thought nonetheless
worthy of noting from the point of view that they might reflect adjust-
ment difficulties in boot training tor Naval recruits. However, the
pattern of changes, considered all three items, is not consistent. There
appears to be a trend for boot training to be regarded as a greater

challenge (Item 28). However, the opposite trend seems to be occurring

for class work, at least at two locations. Finally, adjustment, as




*221yy 2WI]

‘SUOTIED0T $S010e (VAONV) T2A2T T0° 38 JUedTJTud[s sem 3§93 3 SUEBSW W2IT Yoe> MOT3q [p° > d uo«uuuoza
:7 U@NTO) SA UWMTOD JO IDUBDTIFUSTS MOYS SYSTIIISY,,

‘100" xxx ‘10" x¥ ‘S0° %

uoyIeT2110)

pasuodsay ueay

10° >d
£1aood Liap °3 ysrx 1 v
¥£5S° 989° 789" (d) opuetig . v il £ i d .
. & " T T1om £1avRi €
rA ¢ vavi 60L (W) opuetip Souabeod g ok Ax8) ¥
¥116° ¥¥0SL° Lz8° saje] 3e21H
6£6° %88 ° 9/8° 0821(Q ues ,P2uTea1] 219M NOL WOYM yiTM SITNId31
90° 0z 19y30 y3TM 3uoTe 338 nok pPIp JI2M MOH ‘0
10°>4d A
sSe9 10U pa asy3l .
09€°2 €z7'z  gwe'z  (4) opuelio Beiikand i he. O
26%°C ‘80S°T SLY°T (W) opuetip £se3 “q prey £13p -y
T9€°C  »xxL67°CT SO%°T saye] 3je91)
L TARA *16€°T  SLT°T o8a1q ues isem dued 300q
80°- 60°- Uy jaom SseTd 9yl 7233 nok Op MOE °9¢
10° >d
398 03 o noo
298°  xx¥0SL°  9%8° (4) opuelip - gy digs 3
¥2£9° 0Ls*  89¢° (K) opueTi0 1gTenas Wl oy 8
By 003 sSem 3] ° Asea 003 s® -
*xx%G/G° »%%S19° (2% saje] je2a) R e o (2L
»¥€99° z€9° L6S” o891q ues (8urureil 3ooq
80" ot’ put3 nok pIp S3uUS[TEYD B JO YOnuw MOH ‘8T
06 €Al 68 IPA 6 €A EERTTh onl ETT)
mwwauﬂuu TERTY 9 suyy awtl sury co«wmmoq ws3] 2aTRUUOTISAND

LR ot S e ey

Pa e e ey

poduataadxy S9TITNOFIITA Sur3iOaTIay sSwail

T T ——

%1 919el

Jem e~ e

I s

58




measured by ability to get along with other recruits, seems to be slightly
less good for males and better for females. Again, the lack of overall
consistency suggests that the few differences which have occurred should
not be interpreted meaningfully.

The items shown in Table 15 are also key items, in that they should
reflect the help recruits feel they have gotten, or had available to
them, from various sources in boot training. However, without consider-
ing significance, there are 10 changes between Time One and Time Three
in a negative direction, five in the positive direction, and one which
gtayed virtually the same. Considering only significant changes, four
were negative and one was positive. Overall, it wculd appear that
lengthening recruit training probably has not materially influenced the
help recruits feel they either have received or could get.

It is probably not appropriate to complete discussion of these
clusters without noting that there are highly significant differences
from one RTC to another on almost all items. These differences are
noted in the tables where they occur. The differences should, however,
be interpreted with substantial caution. In fact, the differences were
noted only with hesitation in the tables. The problem with inferring
why such differences exist is that recruits are not the same from one
RTC to another. They differ in career orientation, in education, in
racial composition, and probably in socioeconomic status. All of these
have been shown in previous research to influence the expectations of
recruits and their reactions to their military experiences. Consequently,

it would be possible for two recruits to experience identical treatment
in an RTC, and respond to the questionnaire differently because of

background differences such as those just mentioned.
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DISCUSSION

The research reported herein had two purposes. The first was to

:
8
:
:
|
B {
it {
i
|
3 |

assess the impact on recruit attitudes and values of the extension of

. recruit training from 7.6 to 9.0 weeks. The second was to conduct an

X
g |
!

analysis of recruit responses to the evaluation questionnaire and offer
= recommendations for recruit training management based on these responses
and a review of the literature pertaining to recruit attitudes, and effec-

tive training management practices.
IMPACT OF EXTENSION OF RECRUIT TRAINING TIME

A substantial number of analyses were reported in the Results

Section, the purpose of which was to identify an impact, if one existed,
which could be attributed to extending the length of recruit training

The preliminary results reported in an Interim Report (Jacobs, 1974)

suggested that recruit attitudes might possibly have been favorably

:f influenced. - However, the more complete data resulting from the more sx-
tensive analyses discussed in this report suggests this may well not be
the case. There appears to have been a steadily improving trend in

i recruit attitudes toward the Navy. These attitudes are reflected both

in response to two items assessing long range career intentions, and

one item assessing immediate reaction to the Navy "thus far." While

this point was made in the Results Section, it is necessary to look at
. response distributions to these three questions to realize just how favor-
b able these responses are. Table 16, below, shows these distributions for
‘% : the Third Administration sample. However, the patterns of responses to
l

other items which assess reactions toward RTC experiences suggest that
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the increase in favorability of attitudes toward Naval service and toward

a Naval career probably cannot be attributed to experience in RTC. Instead,
it is probable that other and more general factors are responsible. Pos-
sible candidates are not difficult to identify. One possibility is the
extent to which the recent unpopular action in Viet Nam is fading from public
attention; another is the clearly worsening economy, which in all 1likeli-
hood will strongly impact (if it has not already) on the quality of
applicants from which the Navy can choose.

This is not to say that the extension of recruit training will not
produce a better sailor for the fleet. The additional time in RTC will
allow substantially more time for teaching the basic skills required of
every member of a military service. This should not be questioned; nor
should any of the contents of this report be taken to mean that such a
process will not yield a sharper sailor who knows better what is expected
of him and is better able to meet these expectations.

However, the evidence thus far suggests that lengthened RTC probably
does not produce a greater commitment to the service in itself; nor does
it probably produce attitudes more in conformity with overall Navy values.

There are important reasons why this is so, and these will be discussed

in the following section.

TRAINING MANAGEMENT

A number of the findings from the present study have major implications
for training management, not only in RTC but also in other, subsequent
Navy training experiences. Perhaps the most significant single concept
is that the input to the Recruit Training Center consists of discrete, rela-

tively easily distinguishable "streams" of young men, whose needs, backgrounds
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and expectations are different. For more than a decade, HumRRO and
other training developers have advocated recognition of individual
aptitude differences among trainees, and that these differences be
taken into account in the design of skill training. As early as 1960,
Williams (1962) recommended the establishment of separate programs to
capitalize on the aptitudes of more capable trainees. More recently,
Caylor and McFann (1968) and Fox, Taylor and Caylor (1969) studied
individual differences in aptitude in comparison with the different
requirements of various learning tasks and recommended individualized
training of a self-paced nature so that different trainees all can
learn to the same ultimate performance criterion.

It is reasonable to recommend that individual motivational dif-
ferences also be taken into account and that training management prac-
tices deal as explicitly with these differences as with aptitude dif-
ferences.

At the risk of oversimplifying findings presented earlier, there
are at least four different streams of recruits. One is a stream of
young men who are extremely favorably disposed toward a Navy career
already. The second is an instrumental-oriented stream, consisting
of young men who see the Navy as a means to an end with regard either
to vocational training or education after an initial tour of service.
Yet a third stream could be called a "no better choice stream" who
apparently are joining the Navy because it was at least available to

them. Finally, there is a stream which could be called the "I Made a

Mistake Stream," whose feelings about the Navy are not particularly
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good. These four streams probably should be treated differently in
recruit training, because their needs are probably substantially
different. These four streams will be discussed below.

a. The Career Stream. In the AID run which identified

the various streams discussed herein, 26X of responderts could

be classified as belonging to this "stream." A substantial amount of
research has been done on individuals who enter the service with a
strong career orientation. Clickman, Goodstadt et al. (1973)has done a sub~
stantial amount of work to develop a thgory.of career motivation. He
feels that the individual has definite expectations before he comes

to the recruiter, and probably acquires additional ones in conversation
with him. If the recruiter contact confirms his earlier expectations,
he becomes quite favorably disposed toward entry 16:0 the service. 1In

a study of young men, Glickman defined a number of these expectations.
Among them are that Navy work is a masculine role, is important and
purposeful, and that the Navy is a place where valuable job skills can
be developed for later life. The potential recruit also would like to
believe that the Navy operates with efficiency and discipline, which he
may feel that he needs, and that Navy leaders are good leaders who know
what they are doing. On the whole, these are extremely favorable expec-
tations. The extent to which these expectations are confirmed then
determines whether the individual reaffirms his career commitment, or
decides that he has made a mistake. It is to the extreme credit of the
cadre in the Recruit Training Centers that the recruits in the career

stream and the instrumental stream (to be discussed below), which
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together constitute 61% of the total group analyzed, have reacted so
favorably to their recruit training experience and to the Navy “thus
far."

However, other work suggests that an individual in the career
stream presents problems on some counts, though he may be easier to
work with on other counts. On the favorable side, research by
Federman (1973) shows that a career orientation predicts satisfaction
at a later time but that satisfaction does not predict career orienta-
tion. While other factors could account for his findings, this suggests
that the career oriented recruit expects to like what he finds. Further,
he probably communicates these expectations to his trainers, thereby
making their job easier.

On the other hand, however, the recruit in the career stream is
probably not as competent as the recruit in the instrumental stream, and
he may provide greater problems of a disciplinary nature. The demographic
data in the present study show that the number of noa-high school grad-
uates had increased in the total sample at the time of the third adminis-
tration. A number of researchers have shown that the non-high school
graduate poses major problems. Taylor (1972), in an Air Force study, found
that the high school graduate Category IV enlistee was less likely to
attrit from initial training than non-high school graduates in Categories
I, IT, and IIT combined. Further, as more enlistees were drawn from
large urban areas, the potential for elimination also increased. (This

has substantial implication for understanding findings obtained at Great

Lakes. Taylor's study suggests that there probably will be more training
67
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management problems there than elsewhere, to the extent that Great
Lakes draws from large urban areas more than the others do.) Boyd and
Jones (1973) found similar problems with non-high school graduates,
particularly that more disciplinary problems were likely with them.
Similar findings were reported by yet others (Shoemaker, Drucker, and
Kriner, 1974; Cisin, 1954). However, these latter two sets of re-
searchers found yet another important point that has implications for
dealing with the non-high school graduate who may be in the career
stream. Their findings could be interpreted to suggest that these
young men may also be less persistent in the face of difficulties and
to be less strongly oriented toward achievement -- a counclusion that
is almost self-evident by virtue of the fact that they have not grad-
uated from a high school. However, this probably is a persistent
tendency and such young men probably are less likely to persist in
the face of difficulty in Navy training, and are probably less reliable,
at least initially, under difficult circumstances.

The above discussion should not be interpreted as an indictment of
career-oriented recruits. However, a number of studies have shown that
the career-committed group may contain individuals who enter the service
for the wrong reasons. To escape a worse situation outside the Navy
might be just such a wrong reason.1 In particular, Broedling and

.

Goldsamt (1971) conducted a survey of Naval enlisted men, which yielded

o ————

1The manner in which the career "stream" was identified in the
present study precludes such individuals in cthis group, in this sample.

However, such individuals might appear as "career enlistees" as ordi-
narily determined.
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as a major finding "respect by trainers' as one of the key aspects of
recruit training experience. Valentine and Vitola (1970) comment

that many young men entering the service may be seeking to establish
an identity for themselves. To the extent these two studies suggest
that the career-oriented recruit may need a training experience which
will increase his self-respect, there are definite implications for
trainers. To the extent his training experience can be a source of
pride and self esteem, he will be turned into a higher achiever and a
more effective member of the Naval service. This point will be raised

again later.

b. The Instrumental Stream. The instrumental stream in the

present study constituted 35% of the total group analyzed. The primary
characteristic of these young men is that they see the enlistment, or
the Navy, serving as a means to an end. Vocational or technical train-
ing are extremely important goals to a substantial number of recruits.
There is evidence also that, for these individuals, challenge and mean-
ingfulness may be an important ingredient of early training experiences
(Rae, 1972). Further, the initial assignment, and degree of satisfaction
with it, has been found to be related to career intentions (Hoehn,
Wilson, and Richards, 1972), a finding probably based at least in part
on the instrumental stream. The major implication for training manage-
ment provided by this stream is that the initial training experience
should be meaningfully related to their expectations, i.e., what they

expect to get out of the Navv, and should be seen as relevant to their
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next assignment. (This probably is also important for the career stream.)
The challenge for trainers here 1s that effective leadership be provided,
to explain the relevance of recruit training experiences for his subse-
quent Navy life, where the relevance may not be immediately apparent.

c. The "No Better Choice'" Stream. This stream consists of

individuals who, by inference, may well have chosen the Navy because the
non-Navy world did not offer them a suitable opportunity. They tend to
see the Navy in a light of intermediate favorabilitv. They probably
are not good prospects for a Navy carcer but seem to respond to fair-
ness and to good treatment during their early days in the Navy.

d. The "I Made A Mistake' Stream. This subgroup constituted

approximately 22% of the total group analyzed. These are individuals

who either have not liked their initial training experiences, feel they

have been treated unfairly, or simply have trouble taking orders. It

is unclear why this stream exists. 1In all probability, some of them

would be dissatisfied with any experience they had and some additional

ones among them probably simply are constitutionally incapable of sub-
mitting to the discipline which is a necessary part of military service.
However, it is quite likely that still others amceng this stream have
experienced non-fulfillment of expectations. Glickman, Goldstadt et al.(1973)
suggests that an extremely important ingredient ir the overall manage-

ment of the trainee is to be certain that his expectations are realistic,

to the extent that this can be managed.
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STUDIES OF NAVY CLIMATE

One of the basic questions the trainee must answer for himself is
whether he likes his total situation. In any such total situation, it
is obvious that there are pluses and minuses. In discussion of incen-
tives, and 1in presentation of the expectations individuals in the
present samples have, many of these pluses have been presented. Further,
the extremely favorable attitudes members of this sample have toward the
Navy suggests that the Navy has done an extremely good job of satisfying
their expectations to the point in time at which the surveys were made.
However, there is one additional ingredient that might be mentioned.
Federico (1970) in a survey of Navy enlisted men identified by factor
analytic techniques several factors which they found extremely important
in their training experiences. The first three factors in importance
were, respectively, instructor competence, training management (degree
of pressure), and pertinence ef the training experience to the individual's
needs.

In an unusually excellent presentation, concern for the needs of
the individual was presented as a factor of prime importance by
Admiral Bergner (1968), who then commanded the San Diego RTC. In his
presentation to a Conference on Personnel Retention Research,
Admiral Bergner commented that, in their research, the primary reasons
for leaving the service were not the ones conventionally given in re-
sponse to surveys., Conventional answers were pay and long deployments
and family separations. In actual fact, he found that the primary

reason was that the separating individual felt that the Navy did not
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'! care sufficiently about him as a person. Admiral Bergner discusses ;
% many reasons why the Naval Service has become more impersonal and
% less concerned with the needs of the individual. He also discusses
1 a program which he undertook at the San Diego RTL to improve the
capacity of trainers to deal with recruits, together with a massive
impact his program had in cutting problems with recruits, particularly
congressionals and irate parent mail.
There is ample evidence that Admiral Bergner is correct. A num-
ber of studies of Navy climate have beea made recently by researchers
using the University of Michigan Survey of Organizations (Franklin,
1974; Drexler, 1973; Bowers, 1973; Bowers and Franklin, 1973; Drexle:
| and Bowers, 1973). The essence of these studies is that the Navy's

climate is characterized by a lack of concern for human resources, a

relative lack of motivators inducing lower ranking enlisted men to work

| hard, a lack of leader communication with lower ranking enlisted men con-~

cerning the importance of tasks at hand, and relatively low levels of satis-
faction among lower ranking enlisted men with work place. (The various

studies cited above differ in the details of their findings, but gener-

ally report results of this nature.)

A substantial number of researchers have also commented, on the
) basis of their findings, about a lack of 'fate control," especially
| among lower ranking enlisted men. '"Fate control" is a term applied to

the capacity of the individual to influence his future, in whatever way

i
:
§ 2
i

he desires. The suggestion in these studies (Drexler, 1973: Taylor, 1972;

Cunningham, 1972; Dupuy, 1968; Wilcove, 1975) is that the lower ranking

~
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enlisted man is subjected to excessive control and has too little oppor-
tunity for initiative,

For non-technical specialties, where obedience and rapid compliance
are essential criteria of effectiveness, this would not particularly be
a problem. However, Moskos (1974), in an extremely important article
about the emerging military services, suggests that this may not be a
viable option for a highly technically specialized service. As the
technological specialization of the Navy increases -- and it probably
will == the requirement among at least a number of enlisted men is for
self initiation, a high degree of promotion, and the ability to apply
standards to their own performance, rather than having these imposed
from the outside. Thig thifd element is extremely important for the
enlisted man who is in an area of specialization which exceeds that
possessed by his own seniors, e.g., certain electronice specialties.

The implication for training management is a need, during recruit
training and throughout the technical training that follows, for leader-
ship methods which convey a feeling of excitement and purpose, and lead
the individual to find meaningfulness and self esteem through the quality
of his work.

This is also suggested as the primary vehicle for leading the
recruit eventually to adopt the important value system of his seniors.
To the extent that he admires them and wishes to be like them, he
will adopt their values. By the same token, the quality of their leader-
ship and the extent to which they can stimulate and excite him to high

achievement and to a feeling of pride in that achievement will determine

his admiration for them.
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This implies an exchange which constitutes the basis for effec-
tive leadership. The essence of the exchange is that, in exchange for
his high performance of duty, the individual's trainers and later
superiors are sources of self esteem and pride in achievement, a con-
cept elaborated on by Jacobs (1970). It apparently also is the basis
for Admiral Berger's restructuring of the management of trainees in

San Diego during the time of his command there.
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SURVEY OF RECRUITS COMPLETING TRAINING

The Navy has a deep interest in the well-being of its men. One way in
wvhich the Navy keeps in close touch with its men and how they are getting
along is by means of its continuous program of finding out how men feel
about Navy training, Navy life, and how these things can be improved.

Most of you have already had the experience of filling out a survey
questionnaire when you reported to the Recruit Training Command. In the
questionnaire you will be filling out today, you will be asked about your
experiences in boot training, your interests and thoughts about Navy life.

Your answers will not become part of your official record and your
identification is being used for statistical purposes only. However, by
telling us how you really feel and think, you will be helping the Navy to
find out what it can do to improve Navy training. So, it is very important

that you do the best job you can in answering this questionnaire as carefully
as possible.

Your help in carrying out this study will be sincerely appreciated.

NOTE TO READER: The response distribution
for each administration of the questionnaire
has been annotated for each item.

CHIEF OF NAVAL TECHNICAL TRAINING
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SURVEY OF RECRUITS COMPLETING TRAINING

Before you begin, check to see if you have all 17 pages of the
questionnaire and be sure that the front of the standard answer test faces
you. The front will have spaces for questions numbered 1 through 60. After
reacing each question choose the answer you want to give to that question
and indicate the answer in the appropriate spaces.

Part T

A. 1In the columns titled "COURSE CODE" indicate which one of the fol-
lowing reasons had the most to do with making up your mind to join the
Navy,

Administration
1 2 3 Response
12 122 12% 000 - Wanted a Navy career
8% 8% 10X 001 - Wanted to travel
b S > S o 002 - Needed a job
28X 25% 26X 003 - Wanted to get technical training
) b SN S ¢ ¢ 004 - Wanted to live a military life
) S S S ) 4 005 - Wanted to serve country
4 4 5% 006 - Wanted to be more on my own
15X 14X 142 007 - Needed time to find out what 1
wanted to do with my life
92 112 10X 008 - Believed that I could get a better
job in the Navy than in civilian
life.
122 102 11X 009 -~ Wanted to get educational benefits
after leaving the service
4 4X % 010 ~ None of the above

B. In the columns titled "TEST NUMBER" indicate how old you were on
your last birthday.

Administration

1 2 3 Response
208 21X 18X 00 - 17
44 23% 38% 01 - 18
18X 20% 21X 02 - 19

72 11z 82 03 - 20

4 6% 4% 04 - 21

&xX 43 N 05 - 22

12 32 1% 06 - 23

o O i IX 07 - 24

2% 221X 08 - 25 or older
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C. 1In the column titled "FORM NUMBER" indicate which of the following
best describes you.

Administration
1 2 3 Response

85% 77% 16% 0 -~ White
82 9% 12% 1 - Black

: 1% 1% 2% 2 - American Indian
0Z 0% 3z 3 -~ Oriental
1% 1% 1% 4 - Puerto Rican
3% 3% 3% 5 -~ Mexican American
12 X 2% 6 - Filipino
0 Ix 2% . 2% 7 -~ Other

D. In the column titled "PAGE NUMBER" indicate what part of the United
States (or in which country) have you spent most of your life up to now.

Administration

1 2 3 Response

6% 62 | 5% 0 - New England (Maine, New Hampshire,

Vermont, Massachusetts, Rhode Island,
L Connecticut) ,
16% 16Z 137% 1 - Middle Atlantic (New York, New Jersey,
— Pennsylvania)
13%2 127 14% 2 - South Atlantic (Delaware, Maryland,

District of Columbia, Virginia, West
40 Virginia, North Carolina, South
Carolina, Georgia, Florida)
28% 29% 26% 3 - North Central (Ohio, Indiana, Illinois,
Michigan, Wisconsin, Minnesota, North
Dakota, South Dakota, Nebraska, Kansas,
Missouri, Iowa)

18% 10% 17% 4 - South Central (Kentucky, Tennessee, Alabama,
- Mississippi, Arkansas, Oklahoma, Louisiana,
Texas)
. 52 6% 6% 5 - Mountain (Montana, Idaho, Wyoming, Colorado,
Utah, New Mexico, Arizona, Nevada)
g 12%7 14% 167 6 - Pacific (California, Oregon, Washington,
3 Alaska, Hawaii)
1% 3% 2% 7 - Phillipine Islands
k= 0% Q% 0% 8 = Puerto Rico
1% 1% 3% 9 - Other Country
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{ E. In the column titled "FINAL SCORES" indicate the highest amount of
education you have finished.

Administration »
1 2 3 Response

02 0X 0% 000 - A. Less than 8th grade -

0x 1X 12 001 - B. 8 h grade

20X 31X 222 002 - C., 9th, 10th or 1llth grade but did

not graduate

63X 38X 58% 003 - D. High school graduate or passed
3 GED test
i X 42 3 004 - E. Vocational/trade school after
i finishing high school
; 8X 13X 9% 005 - F. Some college, but less than two
: years
f 32 & 32 006 - G. Two or more years of college, but
i no degree
) 1 & EERESD ) gl [ ¢ 007 - H. Associate degree
j 0x 2% OX 008 - I. College bachelor's degree
; ox 0x - 009 - J. Graduate study beyond the college
i bachelor's degree ,
i 0X 0% o0 010 - K. Other }
A 0X 0 32 011 - L. Don't know ; oy 5
!

Part II

R

1. Were you going to school when you joined the Navy?

; Administration

g 1 2 3 Response

E 28% 20% 26X A. Yes, T was going to school full time

{ : 4 8% ' 5% B. Yes, I was going to school part time

i : 67% 72% 70X C. No, I was not going to school .

1 P i

2. How long after leaving school did vou join the Navy?

¥

i Administration

i AL Response

: , 174 17% 16% A. 1 was going to school when I joined

i 14% 11% 9% B. Less than one month

i 44%  22%  45% C. 1 to 6 months

1 7% 20% 8% D. 7 to 12 months ) |
‘ 18% 29% 22% E. More than one year (
I 85
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3. Were you working when you

joined the Navy?

Administration
57 1 2 3 Response
2 427 467 447 A. Yes, I was working full time
i “ 28% 21%2 25% B. Yes, I was working part time
E i 19% 25% 20% C. No, but I was looking for a job
5 112 92 11% D. No, and I was not looking for a job

4, Before you came on active duty, were you a member of the Naval
Reserve required to attend meetings for training?

Administration
1 2 3 Response
2 2 22 3% k. Yes i,
982 97% 97% B. No

5. At the time you

came on active duty, how long was your active duty

obligation?
& Administration
1 2 3 Response
; 5 15% 21% 19% A. Two years
: 59% 59% 52% B. Four years
15% 127 18% C. Four years plus two years
e 10% . 8% 11% D. Six years

Did you sign up for more time during boot training so that you would

have a total of

Administration
1 2 3

3% 4% 3%
o 5 25% 23% 27%

72% 72% 707

six

years of obligated service?

Resgonse

A. Yes

B. No, I had already enlisted
for six years

C. No, and I had not already
enlisted for six years




7. Has your father made a carcer of the military service?

Administration

1 2 3 Response

102 11Z 10% A. Yes and he is retired now

IZ 3% 3% B. Yes and he is still on active duty
85% 84%Z 85% C. No

22 - -3%..:2% D. Don't know

8. Is the general rate you have been given the one you wanted?

Administration
1 2 3 Response
69% 63%Z 627 A. Yes
28% 33% 33% B. No
4% &% 5% C. I didn't care what rate I got

9. Is the general rate you have been given the one you feel you are

best qualified for?

Administration
1 2 3. . Response
458 42% - %3% A. Yes
38T 37% 3% B. I'm not sure
172 21%- 20% C. No

10. What will your next duty station be after you leave

Administration

1 2 3 Response

11Z 9% 8% A. A ship

4% 8%  15% B. A shore station
66% 664 567 C. Class A school
112 632 5% D. Other

9% 117 16% E. Don't know

recruit training?




What do you think of your next duty assignment?

Administration
1 2 3 Response

28% 33% 29% A. Like very much

34%2 33% 30% B. Like

302 29% 317 C. Neither like nor dislike
5% 47 5% D. Dislike
32 2% 4% E. Dislike very much

Do you feel that the training you received in boot camp will help
you in your next duty assignment?

Administration
1 2 3 Response
71%2 70% 70% A. Yes

24X 21X 222 B. Not sure
7% 9% 8% C. No

How much do you feel your next duty assignment will make use of the

education, training, and/or experience you already had when you came
into the Navy?

Administration
1 2 3 Response

407 447 447 A lot
407% 38% 38% A little
10% 10%Z 10% Hardly at all
472 4% 4% Not at all
6% 5% 4z Does not apply - do not think I have
had any education, training, and/or
experience which the Navy could use

How do you feel you were treated during the first few days in boot
camp before your company was formed?

Administration
1 2 3 Response
8% 11z 9% A. Very well

57% 61% 587% B. All right
34% 287 34% C. Pretty badly
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15. Before you took the Basic Test Battery, were you told how important
the tests were in deciding what you will be doing in the Navy?

Administration

1 2 3 Response

79%2 74% 747 A. Yes

72 - 8% - 1% B. Don't know
14% 18% 19% C. No

16. How important do you believe the Basic Test Battery really is in
deciding what you will be doing in the Navy?

Administration
1 2 3 Response

58% 55% 54% A. Of much importance

34% 347 36% B. Of some importance
2 8% 8% C. Of little importance
2% 3% 3% D. Of no importance

17. How did you feel about the conditions of the room (the quiet, heat,
etc.) in which you took the Basic Test Battery?

Administration

1 2 3 Response
27% 27% 30% A. Very good
397% 397% 38% B. Good
26% 27% 26% C. Fair

6% 5% 5% D. Poor

2% 2% 2% E. Very poor

18. How much had you been told about the different rates (radioman,
commissarygpan, gunner's mate, etc.) before you had your classifica-
tion interview?

Administration

1 2 3 Response

5% 9% 8% A. More than I needed to know
50% 50%Z 45% B. All I needed to know
45% 41% 47% C. Less than I needed to know




19. When you had your classification interview, did you feel you were
given enough time to talk to the interviewer?

Administration

1 2 3 Response
40% 39% 34% A. Yes

14% 13% 12% B. Not sure
46X 48% 54% C. No

20. Did you feel that the classification interviewer was interested in
what you had to say?

Administration

1 2 3 Response
30X 26% 26% A. Yes
29% 29% 27% B. Not sure
41X 44% 47 C. No

21. How do you feel about the haircut you were given in boot training?

Administration
1 2 3 Response
7% 6% 6% A. Liked a lot
8% 9% 7% B. Liked a little
29% 29% 28% C. Neither liked nor disliked
21% 19% 20% D. Disliked a little
35% 37% 40% E. Disliked a lot

22, How much room did you have in your barracks while in boot training?

Administration

1 2 3 Response

4 A ;- A. I had more room than I needed
79% 78% 75% B. I had the room I needed

152 14% 18% C. I had less room than I needed

90




23. What did you think of the attention given to winning the flag while

in boot training?

Administration

1

2

3

18%
602
22%

20%

192

62X 62X

18%

202

Response

A. 1t was too much
B. It was about enough
C. It was not enough

24, What did you think of the choice of the company to win the flag?

Administration

i |

2

3

24%
35%
31
6%
5%

272
35%
27%
6%
5%

302
372
27%
4%
3%

Response

A. Very fair

B. Pretty fair

C. Not sure whether it was fair or unfair
D. Pretty unfair

E. Very unfair

25, How much of a feeling did you get that you were part of a company

while in boot training?

Administration

1

2

3

62%
292
72
2%

65%
26%
%
2%

66%
25%
8%
2%

Response

A. A lot

B. A little
C. Hardly any
D. Not at all

26. Did you feel that the leader for the company was among the best
recruits that could have been picked for this job?

Administration
1 2 3 Respounse
47% 48X 42% A. Yes
20% 20% 23% B. Not sure
332 31X 35% C. No
91
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27. Do you think your company commander had enough of a chance to get
to know the recruits before he chose the leader for the company?

Administration
’ 1 2 3 Response g
2% 24% 21% A. Yes *
. 242 26% 242 B. Not sure
54X 49% 55% C. No

28. How much of a challenge did you find boot training?

Administration
1 2 3 Response
47% 41% 40% A. It was too easy
51X 55% 56% B. It was just about all I could
do to get by
o7 ORERR: > B C. It was too hard

29. How did you feel about the number of different activitieulyou had
each day while in boot training?

Administration

X 2 3 Response

192 20X 19% A. It was too many

712 71%  71% B, It was just about enough
10X 9% 10% C. It was not enough

30. How did you feel about having to run from one activity to the next
activity while in boot training?

Administration
1 2 3 Response
7% % 8% A. Liked a lot
112 12% 12% B. Liked a little
402 39% 41 C. Neither liked nor disliked
24% 23% 232 D. Disliked a little
18X 19% 15% E. Disliked a lot
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31. How did you feel following orders in boot camp was?

Administration

L

2

3

2%
10%
40%
362
122

32. How did you feel about

2%
1%
40%
35%
152

3%
10%
40%
347
14%

Response

being tested each week to find out how

Very hard

Hard

Neither hard nor easy
Easy

Very easy

much you had learned?

Administration
L 2 3 Response
20% 21% 20% A. Liked a lot
212 20% 20% B. Liked a little
4A%  42%  40% C. Neither liked nor disliked
112 11%  14% D. Disliked a little
5S4 6% 7% E. Disliked a lot

33. How do you feel the physical training in boot camp was?

Administration

1

2

3

1%
8%
312
33%
26%

2%
117%
37%
31%
20%

2%
10%
35%
325
21%

A.
B.
C.
D.
E.

Response

Very hard

Hard

Neither hard nor easy
Easy

Very easy

34. How do you feel the marching in boot camp was?

Administration

1

2

3

2%
92
34%
382
172

32
10%
36%
35%
16%

2%
10%
367
37%
15%

Rcuggnso

Very hard

Hard

Neither hard nor easy
Easy

Very easy
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35. How did you feel about the sports events in which you took part
while in boot training?

Administration
i 1 2 3 Response
57% 60%Z 60% A. Liked a lot
: 208 21%  22% B. Liked a little
54 . 5% - 63 C. Disliked a little
X 3% 3% D. Disliked a lot
152 12% 10% E. Does not apply - did not take

part in sports events

36. How do you feel the class work in boot camp was?

Administration
1 2 3 Response
1 B A. Very hard
} , 10% 11% 10% B. Hard
1 47% 43% 46X C. Neither hard nor easy
332 332 31% D. Easy
92 10% 10% E. Very easy

37. What did you think about the movies on the Navy which have been

= shown to you while in boot training?
8 Administration
i - 1 & 3 Response
2 26% 26% 30% A. Very good ]
i % 37% 33%  36% B. Good 1
¥ 28%  29% 25% C. Fair s
3 62 8% 6% D. Poor
1 / 38 5% 3% E. Very poor

38. How much information about the Navy did you learn from your company
1 commander while in boot training?

Administration
1 2 3 Response

61% 65% 57% A. A lot

31% 27%  32% B. A little
It 9N C. Hardly anything
2% 227 2% D. Nothing at all

9% ;
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i 39. How much had vou been told about the facilities (such as libraries,
: Navy exchanges, etc.) which can be used by recruits while in boot
: training?
Administration
1 2 3 Response
3% 6% 5% A. More than I needed to know .
47% 48% 43% B. All I needed to know
49% 457 53% C. Less than I needed to know

4 40. How much had you been told about what it was like to serve in the
! fleet while in boot training?

| Administration

| 1 2 3 Response

v 52 8Z2 7% A. More than I needed to know
: 40% 467% 4O% B. All I needed to know
# 55% 45%Z 53% C. Less than I needed to know

41. How much do you know about the TUITION AID PROGRAM?

# Administration

| 1 2 3 Response
3% 3% 6% . A lot
20Z 22% 317 A little

24% 247 277
53% 50% 36%

Hardly anything
Nothing at all

o0 w>

42, How much do you know about the PROGRAM FOR AFLOAT COLLEGE EDUCATION

(PACE) ?
Administration
1 2 3 Response
2% 3Z 6% A. A lot
20% 20% 26% B. A little r
38% 38% 37% C. Hardly anything

39% 39% 32% D. Nothing at all
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43. How much do you know about the UNITED STATES ARMED FORCES INSTITUTE

PROGRAM (USAFI)? X
Administration
1 2 3 Response
9% x 4% A. A lot
38X 22% 22% B. A little
18% 23% 26% C. Hardly anything

34%

51%

49%

D. Nothing at all

44. How much do you know about the FOREIGN LANGUAGE SELF-STUDY PROGRAM?

Administration

1

2

3

3%
20%
19%
58%

2%
14%
20%
647

2%
17%
21%
60%

Response

A. A lot

B. A little

C. Hardly anything
D. Nothing at all

45. How much do you know about the NAVY ENLISTED SCIENTIFIC EDUCATION

PROGRAM (NESEP) ?

Administration

1

2

3

6%
217%
20%
53%

6%
22%
197
53%

5%
21%
22%
53%

Response

. A lot

. A little

. Hardly anything
. Nothing at all

o0 wm>»

463 How much do you know about the ADVANCED ELECTRONICS FIELD PROGRAM?

Administration

1

2

3

11%
297
25%
35%

10%
35%
247
31%

12%
34%
26%
28%

Response

A. A lot

B. A little

C. Hardly anything
D. Nothing at all
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47. How much do you know about the NUCLEAR FIELD PROGRAM?

Administration
1 2 3 Response
112 102 12% A. A lot
31%  34% 34% B. A little
26X 26% 27% C. Hardly anything
31% 30% 28% D. Nothing at all

48. How much do you know about the OFFICER CANDIDATE SCHOOL PROGRAM (ocs) ?

Administration
1 2 3 Respouse
0% 8% 8% A. A lot
33%  34% 36% B. A little
27% 26X 27% C. Hardly anything
34% 32% 30% D. Nothing at all

49. How much do you know about the UNITED STATES NAVAL ACADEMY PROGRAM?

Administration
1 s 3 Response
9% 9% 9% A. A lot
312 34% 327 B. A little
25% 24% 27% C. Hardly anything
35% 32% 31% D. Nothing at all

50. How well did you get along with other recruits with whom you were

trained?
Administration
L b 3 Response
44% 47%  43% A. Very well
35% 33% 34% B. Fairly well
18% 18% 20% C. All right
2+ R > AU ¥ ¢ D. Somewhat poorly
1z 1z 1% E. Very poorly

LA
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51. How much of a chance did you get to talk things over with those
above you while in boot training?

Administration

1 2 3 Response

15% 19% 18% A. A lot

34% 35% 35% B. A little
34% 31% 32% C. Hardly any
16Z 14% 15% D. None at all

52. How much help did you feel you got from the counseling you received
while in boot training?

Administration
1 2 3 Respounse
49% 497  44% A. Does not apply - did not receive
any counseling
132 13% 15% B. A lot
23%  23% 24% C. A little
102 9% 9% D. Hardly any
6% 6% 8% E. None at all

53. How much help have you been given to qualify in swimming while in
recruit training?

Administration

1 2 3 Response

72% 65% 66% A. Does not apply - I have not needed any

help to qualify in swimming

10 10% 12% B. A lot

9% 112 9% C. A little

38 5% 5% D. Hardly any

6% 9% 8% E. None at all

54. Did you feel that you could go to your company commander for help
with a training problem while in boot training?

Lo ol el ol b sl g st sl omd ok o

Administration

1 s 3 Response
56% 56% 53% A. Yes

312 27% 30% B. Sometimes
132 16% 16% C. No
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: 55. How much help have other recruits given you in learning the things
; you had to know in recruit training?

Administration

1 2 3 Response

‘ 15X 14X 13X A. Does not apply - I have not
needed any help :

35 36X 38% B. A lot
37% 37X 362 C. A little
102 10X 10% D. Hardly any

I 3% X E. None at all

56. Were you assigned to help one or more recruits in learning the things
they had to know in boot training?

Administration
1 2 3 Response
27%. 31X 30% A. Yes
513 48% 47% B. No, but I helped them anyhow
172 152 18X C. No, but I could have helped if I had
been assigned to do it
- SIS+ SR | D. No, and I don't think I could have

been of much help to other recruits

57. VWhile in boot training, how much respect for recruits do you feel was
shown by those who did the training?

Administration

1 2 3 Response

16X 192 18X A. A lot
41X 382 39% B. A little
30% 28% 29X C. Hardly any
13X 15% 14% D. None at all

58. Did you feel that those who trained you set a good example for recruits

to follow?
Administration

1 & 3 Response
45X  45%  43% A. Yes
352 32 362 B. Not sure
202 222 22x C. No
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59. How much do you like Navy life in general so far?

Administration
3 § 2 3 Response

352 37% 33% A. Like it a lot .

26X 24% 24% B. Like it a little

292 30% 32% C. Not sure 3
2 66X 6 D. Dislike it a little ;
4% 4% 5% E. Dislike it a lot 3

60. Where do you think you get more technical training - in the Navy
or in civilian life?

Administration :
1 2 3 Response é
738 NT 7122 A. Navy
5% 5% 6% B. Civilian life
7% 8% 8% C. Both the same
16Z 16% 15% D. I have not thought about it

61. How much do you care about getting technical training?

Administration
1 2 3 Response

85% 84% 84% A. A lot

2R 127 137 B. A little ]
K p S ¢ 3% C. Not at all

62. Where do you think you can get faster promotions to more important %
jobs - in the Navy or in civilian life?

Administration 4
1 2 3 Response

71% 69% 68% A. Navy

102 11% 11% B. Civilian life
7% 8% 8% C. Both the same

12% 12% 13% D. T have not “Lought about it
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63. How much do you care about getting fast promotions to more important

jobs?
; Administration
i 1 2 3 Response
k- 86% 86% 84% A. A lot
b | 12%  11% 14% B. A little 5
i 2% 3% 2% C. Not at all
§
{ 64. Where do you think you are more likely to do the kind of work you
1 like best - in the Navy or in civilian life?

Administration

1 2 3 Response

48% 497 497 A. Navy

26% 23% 25% B, Civilian life

182 19% 197 C. Both the same
E 9% 9% % D. I have not thought about it

65. How much do you care about doing the kind of work you like best?

i

?] Administration

: 1 2 3 Response

‘.

i 95% 93% 94 A. & lot

g‘ ax 5% 5% B. ¢4 little

| 1% 2R 1% C. Not at all

! i
i 66. Where do you think you can get fairer treatment - in the Navy or in

| civilian life? ]
;i Administration

3% L 2 3 Response

i 43% 41%  42% A. Navy

i 22X 21X 1R B. Civilian life

;5 21% 247 23% C. Both the same

B i 14% 15% 14% D. I have not thought about it
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67. How much do you care about getting fair treatment?

Administration
1 2 3

93% 917 927%
6% 6% 6%
. 12 2% 2%

68. Where do you think you are more likely to work on important jobs -
In the Navy or in civilian life?

Administration
1 2 3
S 71% 68% 70%
6% 67% 5%
18% 19% 20%

- 6% 7% 6%

Administration
1 2 3

82% 80% 81%
17% 16% 17%
2% 3% 2%

70.. Where do you think you
things over with those

Rgsgonse

A.
B.
C.

A lot
A little
Not at all

Response

A.
B.
C.
D.

A.
B.
C.

are more likely to get the chance to talk
above you - in the Navy or in civilian life?

Navy

Civilian life

Both the same

I have not thought about it

69. How much do you care about working on important jobs?

Resgponse

A lot
A little
Not at all

Administration
o 1 2 3
: 34% 33% 33%

32% 31% 33%
23% 26% 25%
f 11%2 10% 9%

W&Mw:mw«mzwu..«.; iAo

Ry AR g L2

A.
B.
C.
D.

Response

Navy

Civilian life

Both the same

I have not thought about it
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71. How much do you care about getting the chance to talk things over
with those above you?

Administration
1 2 3 Response
72% 72X 712% A. A lot-
254 24% 24% B. A little
3% 4% 3% C. Not at all

72. Where do you think you are more likely to have tc keep good standards
of conduct and appearance - in the Navy or in civilian life?

Administration
1 2 3 Response
81% 77% 79% A. Navy
X A% 4X B. Civilian life
16%2 19%2 17% C. Both the same
12 3% 14 D. I have not thought about it

73. How much do you care about having to keep good standards of conduct
and appearance?

Administration
L & 3 Response
84% 82% 82% A. A lot
14% 14% 15% B. A little
2% 3% 2% C. Not at all

74. Where do you think you are more likely to get physical training -
in the Navy or in civilian life?

Administration
1 2 3 Response
73% 69% 68% A. Navy
9% 9% 10% B. Civilian life
15% 19% 19% C. Both the same
X X 3% D. I have not thought about it
103
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75. How much do you care about getting physical training?

Administration

1 2 3 Response
61% 591 622 A. A lot
35% 347 33% B. A little
4% 6% 5% C. Not at all

76. 1 usually get to work on time.

Administration
1 2 3 Responsge
97% 94X 96% A. True of me
R ST 4% B. Not true of me
77. I am annoyed with people who correct me.
Administration
1 2 3 Response
16X 16%2 19% A. True of me
84X 832 81% B. Not true of me

78. When my clothes tear, I usually throw them away .

Administration
1 2 3 Response
25% 25% 25% A. True of me
74X 74% 752 B. Not true of me
79. 1 pay my debts without having to be reminded to do so.
Administration
1 2 3 Relgonse
93% 90% 91 A. True of me
% 9% 9% B. Not true of me
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80.

81.

82.

83.

84.

I find it hard to take orders from other people.

Administratiova
1 2 3 Response
14% 152 16% A. True of me
86X 84% 84% B. Not true of me

I have to be reminded to return things I have borrowed.

Administration
1 2 3 Response
9% 10% 11% A. True of me
91% 90% 89% B. Not true of me

1f I have finished my work, I fecel that it would be unreasonable
to expect me to help the other fellow with his work.

Administration
1 2 3 Response
14% 167 16% A. True of me
86% 84% 84%Z B. Not true of me

I usually wait until the last minute to get my work done.

Administration
1 2 3 Response
L4% 13% 14% A. True of me
86% 86% 86% B. Not true of me

Teachers or supervisors have found it difficult to get me to do
what they wanted.

Administration
1 z 3 Response
8% 9% 9% A. True of me
92% 91% 912 B. Not true of me
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85.

86.

87‘

88. People have had to keep on my tail to get me to do things I disliked.

i 89.

90. Would you like to stay in the Navy long enough to collect retirement?

I think it is a serious offense to go AWOL.

Administration
1 2 3

932 91% 91% A.
77X 8% 9% B.

I often find that I have forgotten to
about which I had been warned ahead of

Administration

1 2 3
112 132 13% A.
892 86X 87 B.

I know exactly where I keep my important papers.

Administration

1 2 3

90X 88X 88% A.
108 11% 122 B.

Administration

1 2 3
22% 19% 20% A.
78% 80X 81% B.

Would you like to stay in
enlistment?

Administration

1 2 3
24X 25% 252 A.
652 65% 66% B.
12X 10% 92 C.

Administration

1 2 3
282 2972 31X A,
57X 57% 57% B.
15% 14X 12% C.

Resgonae
True of me
Not true of me

get ready for an activity
time,

Resgonse

True of me
Not true of me

Response

True of me
Not true of me

Response

True of me
Not true of me

the Navy after you have finished your present

Response

Yes
Not sure
No

Response

Yes
Not sure
No
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RTC Time .
Location | One

Time | Time
Two Three

G ots

3.

Se.

9.

11.

Ylere you going to school when yon

joined the Navy?
S.D. l.312
G.Le. 1.429
Orl. M. 1. 370
Orl. W 1.537

Were you workina
joined the Navy?
SeDe 1.094
G.L. 1.014
Orl. M. 0.828
Orl. W. 1.145

1.4483  1.312
1.516 1.605
1.549 1.413
l.644 1.311

when you

1.050 1.0
0.975 0.9
0.844 0.8
0.854 1.1

At the time vou came on active
duty, how long was yonr active

duty obligation?
SeDe 1.148
G.Le. 1.155
Orl. M. 1.424
Orl. W. 1.014

Vo131~ 1,155
1.083  1.398
1.125  1.262
0.942 0.805

Has your father made a career
of the military service?

S.D. 1.773
G.L. 1.857
Orl. Me 1.743
Crl. We 1.809

1.770  1.793
1.873 1.851
1.754  1.759
1.729 1.681

Is the general rate vou have

becen given the one you feel you

are best qualified for?

SeD. 0.753
G.L. 0.711
Orl. M. 0.756
Oorl. W. 0.568

‘Yhat do you thin}

dutv assignment?
SeDe 1.264
G.L. 1.339
Oorl. M. 1.091
Orl. W, 1.035

0.801  0.857%
0.842  0.653
0.804  0.774
0.530 0.856

2 of vour next

1.105 1.237
1.211 1.382
1.055 1.053
0,967 1.323

THIS PAGE IS BEST QUALITY PRACTICABLE

RTC Time Time | Time
Location | One Two Three
How long after leaving school
did you join the Navy?
SeDe 1.838 2.195 2.077
G.L. 1.868 2.281 2.868
Orl. M. 1.960 2.377 2.068
Orl. We 2.377 2.675 2.099
Before you came on active duty,
vere you a member of the Naval
Reserve required to attend
meetings for training?
SeD. 0.982 0.984 0.971
G.L. 0.983 0.991 0.974
Orl. M. 0,990 0.989 0.978
Orl. We 0.986 0.983 " 0.981
Did you sian un for more time
during boot: training so that vou
would have a total of six years
of obligated service?
S.D. 1.661 1.668 1.646
G.L. 1.759 1.728 1.689
Orl. M. 1.594 1,643 1.591
Orl. W. 1.385 1.754 1.824
Is the general rate you have been
given the onc you wanted?
SaD. 0.376 0.438 0.478
G.L. 0.330 0.426 0.336
Orl. M. 0.365 0.382 0.413
Orl. t. 0.313 0.387 0.504
that will your next duty station
be after you leave recruit training?
SeDe 2.110 2.012 2.084
G.L. 2,267 2.171 1.771
Orl. M. 1.589 1.%40 2.273
Orl. W. 2.098 1.832 2.375 ]

Do you feel that the training vou
received in boot camp will help
you in your next duty assianment?

SeDe 0.465 0.481 0.366
G.L. 0.419 0.377 0.495
Orl. M. 0.260 0,338 0,274
Orl. We 0.203 0.311 0.278




RTC Time 1 Time | Time [ I T RIC "[ Time | Time | Time
\ Location | One Two Three | _Location| One Two Three
13. How much o von feel your next 1 Howt do you "eel you were treated
duly assiamnent will nale use during the (irst few days in ”}
of the education training, and/or hoot camp before your comvany -
experience you already had vhen was formed?
vou came into the MNavy? SeDe 1.309 1,239 1l.23
SeDe 0.242  0.866 (0,842 G.L. 1.236 1.177 1.282
G.L. 1.06“ 008’)? 0.5892 Orl. M. 1.438 1.273 1.347
Orl. M. 0.841 0,844 0.830 Orle Woe 0,771 0,951 1.000 )
Orl. W, 0.941 0.247 0.90?
15. Before vou too'. the Rrgic Test 15. How important do you believe the
Batterv, were vo told how impore- bBasic Test Battery reallv is in
tant the ‘ests vere in decicding decidinag what vou will be doinq
wihat von will be doinag in the in the Navy?
Mavy? SeDe 0.507 0.502 0.518
SeDe 0.428 0.421 0.409 G.Le C.624 0.675 0.647
G.L. 0.443 0.615 0.581 orl. M. 0.423 0.561 0.538
Orl. M. 0,235 0.366 0. 365 Orl. Wo. 0.594 0.638 0.826
Orl. “. 0,115 0.268 0.360
17. How did vy feecl ahout the condi- 18. How much had you been told about
tions of the room (the quiel, heat Lhe different rates before you
aetc.) in vhich you tonl: the Basic had your classification interview?
Test Batlery? SeDe 1.386 1.288  1.395
S.D. 1.520 1.291 1.328 GeLs 1.384 1.384 1.468
G.L. 1.181 1.256 1.019 Orle M. 1377 . 1.280 1.302,
Orl. M. 0.895 0,966 0.932 Oorl. W. 1.547 1.382 1.319 )
Orl. W, 1.064 1.005 1.098
19, WtWhen you had vour classification 20. Did yon feel that the classification
interview, did vyon feel you were interviever was interested in what
given enough time to talk to the you had to sa?
interviever? SeDe 1.205 1.176 1.171
SeD. 1096, 1.067 1.168 GeLe 1.301 1.251 1.404
G.Lis 1208  Ji2la 1.+355 Orle M« 0.94)  1.095 1.053
Orle e 0,947 1,037 1.048 Orl. We 0.865 1.000 1.160
Orl. .  Q.922" 7 15085 1.235
21e How do v foel about the haircut 22. How much room did von have in your
you vere aiven in boot training? barracks wvhile in bool training?
SeDe 2900 - 2.95) 24953 S5eDe 1.112 1.502 1.147
G.L. 2530 . 24693 - 2.814 GeLe 1.142  1.058 1.141 .
Crl. Me 2.763 2,865 2.889 Orl. M. 1.006  1.056 1.022
Orie We 1.928 20300 2.088 Oorle V. Jed1F . Y123 1.144
23. that did you thinl: of the attene 24. Vhat did von thin!: of the choice
i tion given to winning the flag of the company to win the flaq?
j vhile in bont trainina? 85D 1.442  1.431 1.207
i. SeD. 1.048 0,966 1.028 GeL. 1521 - 2291, 1.186
i GeLs l.144 L. 065 1l.111 Orl. li. 1.147 1,218  0.972
E Orl. M. 0.974 0.973 0.900 Orle We 0.900 1077 deedd
| orl. . .934 .838  0.874
! THIS PAGE I'S BEST QUALITY PRACTICALLE )
FROM (0OPY FURNISHED TODDC i
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RTC
Location

Time
One

Time
Two

Time

Three

RTC
Location

Time
One

Time
Two

Time

Three

T o T TIVURL ¢ e Sl o
-

i -F‘.n.
{ Goxl.
i Orl. Il.
| Oorl. .
ko ."‘.l).
i Galia
- Oorl. .
: ] Orl. '%.
; 29. How cdie vou

S.D.
G.L‘
Orl. He
el Ve

orders
S o
Gelie
Orls it
(9 PR 1 14

SeDe
G-I:-
orla e
Orles Ve

events

S. D.
G.L-
Orl. M.
Orl. V.

33. }l-')"" I!() eyt
traninag

N.479
0.625
0,325
N,350

1.350
1.335
1,447
0‘(\:‘0

0.883
0.980
0.954
0,70

2.3%0
245689
2.179
26 AL

2.731
3.041
2.627
2.277

0,730
0.203
0.028
2.314

focl

foenl
in hont

0.490
05512
0.441
0.351

1295
1157
L, 380

1eR2072

ahout the munmber
of differnent activities vou had
each day while in boot

0.922
0.899
0.270
N.85"

2,489
2505
24357
24 3775

. W MMech Of & soolan il o

25. o h of Facling did

- aqel 'hat on were »ar!
commany vhile in bool: lrainina?

af A

0.476
0.596
0.313

« 265

27. Do vou thin's vour commany conman-
der had enouah of a chanae to qet
to now the recrnits before he
chone the company leader?

.37
1.266
1.372
1.363

camn?
0.883
0.927
<236
0.835

3l. How Adied vou feal [allouvina
in hooi camn wvas?

2.327
2.582
2.543
2.311

the phrsical
e

cam vas?

26554
23872
2807

26525

35, How did vou Tecl aboob

O.(‘,] ?
0700
0.892
1.4

2.675
2.661
2.549
2.342

Lhe soorls
in which vou Lool. part
vhile in hnol. trainina?

0.768
0.998
0.740
0.654

26, Did you feecl that the leader for
the comnany :as anona the hest
recriits thal conld have heen
vicked for thia

S.D.
Galia
Orl. M.
Orl. Y.

1.01%
0.859
")'f\n'\
0,457

job?

0 - nan
0.722
0.920
0.661

2%. How much of a challenqe

find boot training?

S:Ds
GQL.
Orl. M.
Orl. Ve

0.597
0.423
0.568
0.345

0.632
0.815
0.570
0.750

0.988
0.968
0.930
0.629

did vou

0.663
0.575
0.632
0.862

30. How did vou feel about having to
run from one activity to the next
while in hoot training?

SeDe
G. LI
Qels+ M
Orl. Y.

24326
2.455
2.210

2<309

2.199
2.525
?2.323
2.2232

2.260
2.233
2.146
2.677

32, low did ou Feel about being tested

to find ont how much vonu
had learned?

cach wee!-

Belle
G.r.l‘
Orl. He.
Orl. W.

M. How do vou ferl the marching in
camp vas?

boot:
SQDO
G. [l‘
Oorl. M.
Ot‘]. ‘A'.'.

24345
2.807
2.602
2e504

24327
2715
2.557
?.464

1.684
1.855
1.387
1.773

2.360
2.564
2.609
2.697

364  How Ao von feel the class vor:

in bhool camnn was?

110

<0, 2.275
Guln 2.405
Orle M. 2.475
Orle. e ?2.34%

TH1S PAGE IS BEST QuaL]
Y
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2.351
2P
2.508
2.423

2.204
2.362
2.492
2.360
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RTC Time Time § Time
Location | One Two Three

RTC | Time | Time [ Time
Location | One Two | Three

37.

39.

41.

- 43.

45.

47.

thhat did vou thin: ahout the
movies on the Nav: wvhich have
been shovm to vou while in
boot training?

S.D. 1-330 1. 3')-" 1-196 .

G.L. 1.200 1.001 0.981
Orl. M. 11.147 1,427 1.122

Orl. We 1.322 1.578  1.793,

How much had vo't heen told about

the facilities (such as librare

ies, Navy exchanoes, ctec.) vhich
A

can be used by recruits while
in boot training?

S.De 1.470 1,390 1.505%
G.Le 1.460 1.313 1.460
Orl. Me 1l.520 1.509 1.165
Orl. W 1.311 1.492 1.550

How much do vor't know abo'it the
TUITTON ATD PROGRAM?

Sabe 2.343 2.210 2.022
G.L. 24332 2.315 2.053
Orl.s Me 2.150 2.064 1.780

T Orle W 2,264 2.040 1.692

How much do you know about the
UNITED STATES ARMED FORCES
INSTITUTE PROGRAN (USAFI)?

SeDe 1l.336 2,219 2.131
G.L. della - 25212 2.3412

Orl. Me 1.547 2,158 2.111
Orl. We 2.191 2.36) 2.1920

Ho'r much do vou linow abtout the
NAVY ©NLISTED SCLENTIFIC
EDUCATION PROGRAIT (NESFP)?
S.0N. 2,247 2.3792 2.279
Gelie 29 35% 24345 23707
Orle Me 1le820 1.738 2.037
Orl. "o 2.563 2.056 2.000

How muech do vor jtnow aboul the
NUCLUAR FIELD PROGRAI?

SeDe 1.746 1.722 1.689
G.Le 1.307 1.83% 1.782

Orl. M« 1.468 1,497 1.525
Orl. Y. 2.547 2,078 2.027

;) llow much information about the
Navy did von learn from vour }
comnany commander while in boot B
trainina?
SeD. 0.509 0.398 0.563
G.L. 0.512 0.392 0.619
Orl. M. 0.494 0.587 0.451
Orle. We 0,467 0.560 0.644 :
M
40. How much had vou been told about
vhat it was like to serve in the . :
fleet while in boot training? 3
SeDe 1.512 1.398 1.523
GeLe 1.571 1.360 l.447
Orl. Il. 1.493 1.452 1.396
Orl. W, 1.443 1.430 1.494
42. How much do ot know about the
PROGRAM FOR AFLOAT COLLEGE EDUCATION?
Siber . L.003. S.I4Y  Loee?
GelLe 2.304 2421 2.134
Oorl. M. 2.031 1.967 l.734
Orl. ¥. 2.379 2.109 1.807
44. How much do you know about the
FOREIGN LANGUAGE SELF«-STUDY
PROGRAM?
SeDe 1.945 2.470 2.319
Gelia 2.560 2.520 2.581
Orl. M. 2.235 2.372 2.236
Orl. \l. 2.648 2,503 2.314
4G. Hlow much do you know about the
ADVANCED ELECTRONICS FIELD
P ROGRAM?
SeDe 1.809 l.742 1.702
G.L. 1.922% 1.847 1.796
Orl. M. 1.565 1.464 1.482
Orl. W, 2.467 1.94% 1.935
483, How much do vou !tnow abot: the
OFFICER CANDIDAZE SCHOOL PNROGRANM?
SeD. T 2.060  2.001  1.959
Gelie 2.008 1.719 1.837
orl. Ne 1.485 1.321 1.588
Orl. V. 2.188  1.685 1.451
THIS P :
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55.

UNITED STATES NAVAL ACADEMY

PROGRAM?

SeDe 2.025% 2.052 1.974
GeL. 1.926 1.829 1.832
Orl. M. 1.452 1.272 1.63S
Orl. W, 2.283 1.818 1.519
How much of a chance did you get
to talk things aver with those
above you while in hoot training?
SeDe 1.545 l.444 1,440
G.L. 1.611 l.412 1.576
Orl. M. 1.398 1.403 1,349
Orl. Y. 1.402 1.396 1.307
How mich helo have you been given
to qualify in swimming while in
recruit training?

S.D. 0.694 0,810 0.831
Gelie 0:563 - 20,970 0.842
Orl. e 0:672 0.713 0.69€
Orl, We 0.463 0.620 0.545%
How much help have other recruits

given you in learning the things
you had to know in recruit traine

ing?
SeD. J.591 1597 1.196
Gelie L8221 A5 1.571
Orle M.  1.151 1.463 1.459
Orl. %'« 1.453 1.432 1,07
57. While in hoot iraining, how mich

resneclt for recriits do vou feel
vas shovm b those who did the
training?
Se.De 145 1.455 1.36€
Celi 1.538 1.455 1.54%
Orl. M. 1,344 1.348 1.308

% Orl. '« 1.068 1.216 1.250

59. How much do vo lille ttavy life in

aeneral so far?

> SeDe .35 1.283 1.32%
Gelie 1.331 1.194 1.40]
Orle Me 1.112 1.082 1.061
Orl. W 0.652 0.323 0.96€

!
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49. low much tn you ‘no' ahoat rhe . How well did you get along with

other recruils with whom you were

trained?

SeDe 0.876 0.804 0.9239
G.le 0.827 0.750 0.911
Orl. M. 0.709 0.714 0.712
Orl. wW. 0.682 0.686 0.553

How much help did you feel you got
from the co'nseling you received
vhile in boot training?

SeNe 1.187 1.173 1.270
G.L. 1.180 1.179 1.405
Orl. M. 1.022 1.019 1.069
Orl. W. 0.908 0.875 0.825

54. Did you feel that you could go to
your companv commander for help
with a training problem vhile in

boot training?

SeDa 0.634 0.634 0.597
G.L. 0.679 0.621 0.744
Orl. M. 0.501 0.625 0.527%
Orl. W. 0.1424  0.582 0.637

56. Were you assigned to help one or
more recruits in learning the

things they had to know in boot

training?

SeDe 0.995 0.942 0.97%
GeLs 1093 0.974 1.062
Orl. M. 04851 0.865 0.880
Orl. V. 1.131 0,961 0.875

58. Did yon feel that those who trained

you set a aood example for recruits
to follow?

SeDe 0.796 0,810 0. 766
GeLie 0.743 0,779 0.915
Orl. M. 0.210 0.R46 0.68¢
Orle W. 0.617 04732 0.725

60s ‘Vhere do you thin% vou get more

technical training=-in the Navy
or in civilian life?
SeDe «627 0,67 0.69%
GaLe 04730 ' VDT 0.73%
Orl. M. 0505 ° 0599 0.54¢
Orl. W. 0.682 0.641 0.597
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RTC _ [Time Time | Time RTC Time Time | Time
Location | One Two Three Location| One Two | Three
6l. How much do you care ahout qet!ina 67. Uthere do vou thinl: vou can qet -
technical traininag? faster oromotions to more important « &
S.D. N.175 0.204 0.201 johs==in tho Mavy or in civilian
G.L. 0.171 0.128 0.20¢ life?
Ol Mo 9.6 <O 157 0.111 SaDs 0.624 0.649 0.675
Orl. Y. 0.290 0,279 0.237 Gl 0.649 0.657 0.71€
Ort, M. 0.542 0.585 0.541
Orl. W. 0.592 0.690 0.659 .
63. How much 4o rou care aboul qetting 54. Vhere do voit think vou are most
fast promotions to more important likelv to do the kind of wor!: you e
jobhs? lilie beste=in the Navy or in
Sele 0.19¢2 0.173 0.180 civilian life?
GeL. 0.129 (0,167 0.13S SsDe 0.914 0.946 . 0,930
Orl. k- 0.136 0171 0.155 G.Le 0.9244 0.382 0.883
Orl. We 04229 0,243 0.323 Orl. M. 0.821 0.824 .0.773
: Oorl. W. 0.711} 0.814 . 0.825
65. How much do yon care about doina E g 66. Wwhere do you think you can get
the kind of work vou lilke besl? . f.g fairer trealmeni-=-in the Navv
SeDa 0.067 0.123 0,102 gg or in civilian life?
G.lia 0,057 0,105 0.06€ H SeDe 1091 1.140 1.137
Orls M. 10056 205097 0.054 5 G.L. L6 1.170 l.136
Orl. ¥ 0025 0.071 0.074 5;5 Orl. M. D941 1.041 0.979
B" Orl. ¥W. 1.072 1.149 1.01?
[=3
67. How mich do vou care about 3 § 68. Where do you think vou are more
qgetting fair treatment? g likely to work on important jobse=
S.D. 0.098 0,141 0.13% "”a in the Navy or in civilian life?
G.L. 0.075 0.108 0.083 = SeDe 0:620 " 0722 0.698
Orl, M.: 0086  0.110 0.091 < < G.L. 0.634 0.A753 0.688
Orl. We 0.043 | 0,121 0,051 £ Orl. M. 0.443  0.528 0.430
i Orl. W. 0.586 0.633 . 0.593
69. How much 4o vou care about 70. Vhere do yov think you are more
vorlzing on important jobs? likely to get the chance to talk
SaDe 0.250 0,24Y 0,235 things over with those above youe--
Gelie 0«87 ' 0,233 . 04202 in the Navy or in civilian life?
Orle He 04177 0,209 0145 SuDs 1133 1.162 1.161
Orls Ve 04213 0276 0s322 Galie 1.163 1.046 1.082
Orl. M. 1.005 1.0G67 1.033 -
Orl. Y. 1.252 1.287 1.224
71. liow mch do vo'r care ahout qetting 72. VWhere do you thin% vou are more .
a chance to tal® things over wiih likely to have tn keep good standards
those ahove vou? of conduct and apnearance=--in the
SeDe 0.379 0.334 0.353 Navy or in ecivilian life?
G.L. 317 0.350 0.311 2 0,300 0.447 04390
Orle Ms 04243 0,290 - 0.222 auli 0.383 0,190 0.1G7
Orl. W 0,352 0.344 0.346 Orl. M. 0.323 0,370 0.335
Orl. /e 0.322 0.441 0.463
)
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73.

S ¢

b e i b

77.

79.

e

ki

81.
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{ |
3
i |
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83.

85.

How much do you care ahout having
to keep good standards of conduct
and appearance?

SeD. 0.254 0.273 0.278
G.le 0.170 0,210 0.180
Orl. M. 0.161 0.219 0.151
Orl. W. 0.080 0.161 0.102

How much do you care about getting

physical training?
S.D. 0.399 0.4771 0.405
G.L. 0.482 0.519 0.490
Orl. M. 0.384 0.41439 .0.383
Orl. ¥W. 0.496 0.484 0.511
I am annoyed with people who
correct me.
S.D. 0.816 0.840 0.758
G.L. 0.845 0.847 0.806
Orl. M. 0.864 0.880 0.864
Ol ¥ 0,861 0.365 0.868
I nay my debts without havinag to
be reminded to do so.
SeDe 0.086 0,126 el
G.L. 0.081 0,107 0.083
Orl. M. 0.066 0.102 Q.065 E
Orl. W. 0.055 0.124 0.070 g
I have to be reminded to return i
things I have borrowed., E
Sels 0.837 0.902 0.87¢€
£5a)is 1923 0896 0.897
vl e bl DZ900 0.927 0.895
orl. W. 0.910 0.984 0.93¢ 8
3]
Q
I usually wait until the last =
minute to qet my work done.
8.0, 0.857 0.872 0.81€ :
G.L. 0.854 0.896 0.872
Orl. M. 0.877 0.889 0.880
Orl. W. 0.832 0.842 0.87¢

I think it is a serious offense
to ao AWOL.

S.D. 0.073 0,115 0.1032
G.L. 0.032 0.111 0.10¢
Oorl. M 0.081 0.101 0.07¢
Orl. Wwe 0.051 0.064 0,047
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78.

80.

82.

84.

86.
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vhere do vyo think you are more
likelv to get physical traininge-
in the Navyv or in civilian life?

S.D. 0.480 0.562 0.603
G.L. 0.609 0.587 0.576
Orl. M. 0.346 0.503 0.457
Orl. V. 0.518 0.626 0.638
I usually get to work on time.
S.D, 0.039 0.075 0.052
G.L. 0.032 0.058 0.038
Orl. M. 0.041 0.090 0,030
Orl. W. 0.020 0.073 0.047
Yhen my clothes tear, I usually
throw them away.
SeDe 0.759  0.775 0.736
G.L. 0.746 0,740 0.752
Orl. M. 0.718 0.728 U.735
Orl. VY. 0.813 0.848 0.879
T find it hard to take orders
from other neonle.
SeDe 0.855 0.8589 0.801
G.L. 0.840 0.870 0.846
Orl. M. 0.891 0.894 0.862
. Orl. W. 0.891 0.124 0.879

If I have finished my work, I feel
that it would be unreasonable to

expect me to help the other fellow
with his work.

SeDe
G.L.
Orle M.
Orl. W.

0.843
0.842
0.876
0.934

0.329
0.825
0.885
0.908

0.804
0.822
0.862
0.926

Teachers or supervisors have found
it difficult to get me to do what
they wanted.

SeDe
GeLe
Orl. M.
Orl. W.

0.890
0.922
0.934
0.961

0.915
0.209
0.946
0.956

0.894
0.90€
0.932
0.953

I often find that I have forqgotten
to get recadv for an activity about
which I had been warned ahead of time.

SeDe
G.L.
Orl. M.
Orl. We.

POy AT L Wy '”‘*“Mﬂ-

0.869
0.885
0.908
0.924

ST SR

0.865
0.877
0.205
0.888

0.831
0.888&
0.87¢
0.92€¢
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T knov exactly 'here T kcen 8. Peonle have had to keecn on my tail
my important papers. to qet me to do things I disliked.

SeDe
G.L.
Orl. M.
Orl. W,

0.108 0.132  0.146 5D 0.761 0.810 0,774
0,091 0.125 0.111 Gelie 0.750 0.801 0.810
0.112 0.114 0.092 Orl. M. 0.839 0.844 " 0.823
0.129 0.154 0,094 Orl. W. 0.838 0.847 0,862

tlould you like to stay in the Would you like to stay in the Navy
Navy after you have finished long enough to collect retirement?
your present enlistment. S.Ds 0.901 0.882 0.855

S.Ne
G.Le.
Orl.
Orl.

0,933 0.870 0.907 G.L. 0.875 0.872 0.821
0.919 0.911 0.877 Orl. M. 0.824 0.783 0.693
0.844 0,828 0.750 orl. W, 0.861 0.871 0.896
0.723 0.7%3 0.768
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