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i The right of dissent is su aran teed by the Ce.isl J bullion's First Ar.endmonb ; 
! however, the fom vdiich the dissent takes is not without it limitations 
I for violence and destruction arc not justifie 1 by either the Constitution 

or Laws of the United States. Campus protests of the sixties have taken 
the-form of unlawful, irrational and violent dissent which resulted in 
serious confrontations on campuses throughout the nation. Despite popular 
opinion as formulated by the mass media, dissent is not the dominant mood ' 
in American college students, and active demonstrators constitute a very 
small minority of a stud:nt body. Student unrest is attributed to the war 
in SouLnCv.jt Asia, the conditions of minority groups, the changing status 
and attitude of youth in America, the character of today’s university, 
public opinion of student protest, and changes in the culture and structure1 
of society, to include the lengthened period of adolescent dependency and 
the desire of youth to become involved in controversial issues. To cope 
with the problem of campus unrest colleges and universities must establish 
rules of conduct to be observed by students and faculty, student government ; 
mist be revitalized and become involved in institutional administration, 
channels of coi-r.unication must remain opan, and an attitude of understanding 
and cooperation must prevail. 
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PURPOSE 

Upon rjr return fron Vi et nan in 1963 I was thrust into 

the world of today's college student with an assignment to the 

United States ” Hit ary Academy at ’.Vest Point. Although, admitted¬ 

ly, this was a select group of young men, it vs.3 ‘ nevertheless 

a cross section of America, drawn from varied hone and community 

environments, and differing educational systems. Ly duties at 

West Point could best be described as those normally performed 

by the Dean of Lien at a civilian college - with responsibility 

for all areas of cadet life except the purely academic curric¬ 

ulum. This responsibility included activities aimed at the’ 

physical, moral, and leadership development of all cadets, with 

emphasis on personnel services, regulations and discipline. 

As the campuses acro.Ms the nation reacted to various forms 

of student protest during 1969 and 1970, I cautiously searched 

for.indicators of similar protest at our own institution, for 

here -.vas a group of approximately 4,000 young men exposed daily 

to the mass media's exploitation of tie student dissenters. In 

addition, this group was undergoing a form of education that 

imposed numerous restrictions on their personal freedom, and 

was facing the very high prospects of fighting an unpopular 

war. Fortunately, the indicators did not appear. 

I was intrigued by this contrast, but the duties of "den 

mother" did not permit the luxury of adecúate time to analyze 

the situation. How time is more available. This project is, then, 

an attempt to acquaint myself with the general subject of dis- 
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sent, to analyze the nature of dissent, to arrive at relevant 

conclusions ..that ni-ht explain why dissent in the sixties has 

beeone zo violent, and to suy-est guidelines which will nin- 

inize or hopefully eliminate the reasons for such violence. 

The terns "dissent" PXxd "protest" have recently taken a 

new meaning because of the violence that has been associated 

with these forms of expression. Seldom, today, are these words • 

found by themselves ; they are normally used to form a phrase 

such as "violent dissent","irrational or irresponsible dissent", 

"ugly dissent", "unlawful protest" - and these phrases in turn 

have been associated with another tern, "civil disobedience." 

Contrary to current belief, dissent in itself is not un¬ 

lawful and is, in fact, guaranteed by the Constitution's First 

Amendment which states in part that "Congress shall make no law., 

abridging the freedom of speech or of the press." (8,p.l3) The 

right to express opinions on matters of public and personal 

concern is secured to the soldier and civilian alike by the Con¬ 

stitution and Laws of the United States. (S.p.13) The controversy 

arises, however, in the form which that expression takes: this 

right of free speech, as with most other rights, is not without 

its limitations. This limitation is exemplified in the express¬ 

ion that "your right to owing your fist ends where tho other 

follow's nose begins," 

Although specific dissent is within the American tradition 

it docs not justify violor.ee and destruction. As Uric Sevaroid 
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pointed out in an address to the 75th Congre.ss of American 

Industry, just because dissent is good in principle it does 

not follow that the more discent the better. ;;or does it follow 

that because the right of dissent is sacred, the might p-nd vio¬ 

lent form of the youthful protestors of today is sacred.(29,p.2; 1) 

The dissent that has characterized the United States in 

the sixties has been attached by some elements as being divisive 

of ohe country and as lending comfort end aid tc our enemies. 

Former Ü.N. Ambassador Arthur Goldberg challenged this assortier, 

by pointing out that "loyalty and love of country do not express 

themselves only in unanimity, but also in honest dissent and 

loyal criticism. Our adversaries should not deceive themselves 

that such dissent is a sign of weakness - for in truth it is a 

sign of strength."(19, p.4) 

! I 

for::s of jissfitt 

• * Dissenters of today make reference to Jefferson's "Right 

of Rebellion" as the charter for their actions; and yet, this 

work was predicated on the denial of democratic means. If there 

is no popular assembly to provide an adjustment of ills, and 

if there is no court system to afford the disposition of injusJ 

ices, then there is, indeed, a right to rebel. (20, p.47£) .Ve 

do have a democratic system, and a court system for redress of 

wrongs - so current justifications for radical action are base: 

not on the non-existence of democratic institutions but on the 

ineffectiveness of those institutions. This attitude is rcflec 

ed in the impatience of civil rights and labor leaders alike 
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the: rely on sit-ins, boycotts, or nsss picketing to gain 

solutions to their problens. The force of these "denonstrations'* 

has boon creditei with the granting of concessions and haa been 

tne inspiration for further actions such as the recent attempts 

to bloch traffic in the V/ashington area. Those actions, although 

a form of dissent, ware also a denial of the rights of non-pro¬ 

testors to move freely to their places of employment. (20, p.473) 

Besides demonstrations, which tend to result in riots 

and in violence, dissent is often reflected in "civil disobed¬ 

ience" in which the protector deliberately violates a law, but 

shows an oblique respect for the law by voluntarily submitting 

to its sanctions by neither resisting arrest nor evading pun¬ 

ishment. In effect, he breaks the law but not the peace. Protest¬ 

ors who choose this course of action believe that although they 

are legally wrong, they are morally right. (20, p.473) 

Demonstrations and civil disobedience are not the only 

forms of protest - petitions, non-attendance at functions or 

classes, mail-ins are others to mention a few - but are the 

forms of most concern to this paper since they are associated 

with the "unlawful, irrational and violent dissent" that has 

characterized the campus protests of the sixties. 

stud7i:t protect in t:s sixties 

The history of American colleges during the early 19th 

Century is filled with incidents of disorder, turmoil, and riot. 

These incidents generally arose over food, primitive- living con¬ 

ditions, and harsh regulations. Even today such traditional con- 
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plaints spark nany canpus protects. The student discontent of 

America, unlike in Europe, v;as largely apolitical. 

The pattern of protect bo~an to change during the early 

20th Century. Dtiring the 1920s, the Intercollegiate Socialist 

Society (I3S) emerge! as a forerunner to today's Students for 

Democratic Society (SDS). This group led the carpus protects 

against P.OTC, denunciations of curriculum, ar:d attacks on the 

"iuporialistic" foreign policy of America. During the depression 

years there rras still greater student discontent. So it is not 

unrest that is exceptional, but rather the twenty years of quin 

that, preceded the wave of protest of the 1960s. As tensions in 

the Cold ..'ar lessened, students felt lees obliged to defend 

'.Vectern democracy and moro free to look critically at our own 

society. This self-look caused the American campuses to again 

become a center of protest. (27) 

The decade of the sixties bore witness to a remarkable 

paradox in higher education. Phenomenal growth and development 

went hand in hand with the unlikely specter of irrational, emo¬ 

tional upheaval, reflected on our campuses by intimidation, 

confrontation, violence and bloodshed. This upheaval was mani- 

ferted in the specific destructive acts by some misguided in¬ 

dividuals and a mood of negativism among many more of our 

youth. (24, p,82) 

Initially in the 1960s, student protest adopt'd the form 

of moral and political percussion. However, in the Autumn of 

1964- critical events at the University of California at Derh:- 

ley transformed campus activism into the complex pattern of 
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today. These events were preceded by civil rights and peace 

noverwnts, appeals for better quality of education, and for 

tho plight of the poor, and, significantly, by a reorganization 

of the SDS in 1962 with the adoption of a platform of "partici¬ 

pating democracy." The years that followed are well known for 

the violent confrontations on the campuses at Berkeley, Colum¬ 

bia, Eent State, San Francisco State, and Jackson State(Iliss.) 

to mention a few. 

The deathe, injuries and destruction which accompanied 

these confrontations prompted President ITixon on 13 June 1970 

to establish a Commission on Campus Unrest to study dissent, 

disorder and violence on the campuses; to identify principal 

causes, suggest ways to protect academic freedom, the right to 

obtain an education free from improper interference, and the 

right of peaceful dissent and protest. V/illiam Scranton, former 

Governor of the state of Pennsylvania and Commission Chairman, 

reported that "campus unrest" is not a problem; it is a con¬ 

dition - it is an expression of an intellectual restlessness 

which prompts a search for truth; and that young people should 

be encouraged to seek the truth and participate responsibly in 

the democratic process rather than to achieve their goals through 

force and violence. (27) 

what is the extent of recent student protest? There were 

at least 221 demonstrations on 101 American campuses in the 

Spring of 1968, with nearly 40,000 students participating in 

then. In ths first six months of 1969 there were 292 major stu¬ 

dent protests (formal demands or attempts to disrupt college 
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activity) held on 232 college and university campuses. Forcible 

tactics (strikes, seizure of buildings, and disruptions) were 

used in half of the incidents but violence (actions resulting 

in personal injury or fatality, property damage, or student- 

police confrontations) was not characteristic. Injuries ocçurred 

in ?;$ of the protests and two deaths resulted. Arrests were 
(Xt1 

made in 17;$ of the incidents. Significantly, the longer the 

protest, the core likely that the protestors* demands were met — 

in 70^ of the cases where strikes, seizure or disruption lasted 

more than two weeks, demands were granted. (36) 

A survey of 29 colleges and universities (large and small, 

public and private, black and white) experiencing student-dem¬ 

onstrations in early 1969 revealed that active demonstrators 

were only a small minority of the student body, usually less 

than 1$, Of 9 demonstration tactics, only 3 (class boycotts, 

protest marches, and orderly presentation of demands) did not 

interfere with the rights of others. The other 6 tactics 

(building sit-ins, property destruction, office invasions, ver¬ 

bal and physical abuse, class disruptions, jamming of telephone 

switchboards) were used more than tv/ice as often as the non¬ 

interference with the rights of others tactics. (16, p.10) 

Dissent is not the dominant mood of American college stu¬ 

dents, as the mass media would have us believe. Professor Ken¬ 

iaten presents a figure of 2200 campuses and six million college 

students in America against which the previous figures of 221 

and 232 protest incidents, and 40,000 students involved night be 

compared. He points out that dissent tends to be concentrated 



largely at more selective, progressive, and academic colleges 

and universities in America; and that even where dissent takes 

place, generally well over 95^ of the students are interested 

onlookers or opponents rather than active dissenters. (22, p.109) 

Erikson points out in his Reflections on Dissent of Contem¬ 

porary Youth that youthful disorders rarely assume the nature 

of concerted rebellion except when most students have reason 

to feel that the system does not give them their due place with¬ 

in it. (11, p. 171) 

As for the future prospects of student dissent, it will 

most likely continue and increase, though not with the violence 

that has been characteristic of recent years. Each year since 

1^66, representative samples of about 200,000 entering freshmen 

have completed Student Information Forms for the Cooperative 

Research Program of the American Council on Education. Questions 

dealing with campus and social issues, and involver.ent in pro¬ 

tests and demonstrations have revealed students tc be increas¬ 

ingly disenchanted with the status quo arid likely to protest 

for change. During the four years of the survey, the proportion 

of students who had participated in demonstrations in High School 

rose from 16 to 25/«. Thus, with one-fourth of all college fresh¬ 

men experienced in protest tactics, and larger majorities con¬ 

cerned with potentially explosive issues, campus dissent is 

likely to continue in some form in the near future. (1) 

causes a::d factors i:: sthdettt purest 

The specific causes of student unrest are as varied as 



tn 

the authors who attempt to define' thorn. As one writer pointed 

out, if anything is clear, it is that no one really 3mows what 

the root causes of student unrest are. (6, p.16) Y/e can, however, 

identify the major areas which, when provided with the proper 

catalyst, did lead to eruptions on the campus. 

The President's Commission on Campus Unrest listed the 

causes of student protest ass 

1. Pressing problems of American society, particularly 

the war in Southeast Asia and the conditions of minority groups. 

2. The changing status and attitude of youth in America. 

3. The distinctive character of the American university 

during the post-war period. 

4. An escalating spiral of reaction to student protest 

from public opinion, and an escalating spiral of violence. 

5. Broad evolutionary changes occurring in the culture 

and structure of modern Y/estern society. 

This same Commission identified the students' perceptions of 

the causes, in priority, as ï 

1. The position of racial minorities. 

2. The war in Southeast Asia. 

3. The university itself and its regulations which deny 

personal freedom. 12?) 

Professor Keniston identified the tnree main issues in 

campus conflicts as racism, the war in Vietnam, and student 

power - all aggravated by the lengthened period of adolescent 

dependency necessitated by society's extreme valuation of higher 

education, (23) This prolonged adolescence is brought about by 
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a biological lowering of the age of puberty and a sociological 

raising of the age of entry into the adult world of work. (10) 

Other writers support racisn as the number one iscue and cause 

of 45-50,¾ of all protests (36), however, the major causes below 

racism vary with the author. The Urban Research Corporation's 

analysis of studont protests of 1969 listed student power as 

the second most important issue, followed by the quality of 

student life; approximately 20^¾ were of a war related nature, 

but only 2$ called for an end to the Vietnam war. (36) Other 

issues and potential issues involved desires to shape curriculum, 

desires to affect teachers' promotions; control of controversial 

speakers, student publications, and off-campus behavior; boncern 

about poverty, pollution, crime and consumer protection; legal¬ 

ization of marijuana, and the all-volunteer army. (1) 

In addition to the causes or sources of protest just mention¬ 

ed, there have been factors that have contributed to the form¬ 

ation of what night be called the restless generation. One such 

contributing factor was the influence of the late President John 

P. Kennedy who stressed youthful endeavor and involvement , and 

who issued a c allenge to youth in his Inaugural Address - 

"Let the word go forth tron this time and place that the torch 

has been passed to a new generation of Americans..." That chal¬ 

lenge was reflected in the establishment of the Peace Corps as 

an outlet for youthful dedication. (15, p.507) A second factor 

was the increasing tempo of activity in the area of civil rights 

in the 1960s. This area provided an atmosphere of social protest 

that has been transferred to the college campus. As the student 

10 
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conaencemont spealrer at Harvard pointed out in 1969, "You nave 

convinced us that equality and justice v/ere inviolable concepts. 
. (6» P‘ 90) 

and we have taken you seriously.»/ Another factor has been 

the challenge v/hich educators have hurled to our enlightened 

students to seek the "why" of things. In isy own military school¬ 

ing I recall the Commandant of one school urging us to challenge 

the instructor, to ask why. It was emphasised with the state- 

nent that the nan who knows "how" will always have a job, working 

for the nan who knows "why." 

Stirring the flanes of protest is the realization among 

students that demonstrations are usually the only effective way 

to be heard, and that responsible dissent that does not unreason¬ 

ably interfere with others is ineffective, causing no real changes 

(28, p.10) A large majority of young people have not been heard 

on today's issues - they are concerned and are willing to work 

within the system to effect change rationally; they want a great¬ 

er voice in decision-making within universities; thay have learn¬ 

ed that demonstrations are usually the only effective way to be 

heard, but welcome legitimate means of real participation. If 

those means are not available, some of the silent, patient 

majority may well join the ranks of the active protestors.(9, p*20] 

As pointed out on the charts on the following page, today's stu¬ 

dents are expressing themselves more on controversial issues 

and are desirous of greater involvement. 

conclusions ' 

Dissent, or disagreement, of itself is good, lio free nation 

—.. 
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can afford to silence dissent, for when it does so, it loses 

some of its power to correct its errors and to modify its poli¬ 

cies. (15, p. 508). However, wi^n that dissent takes the form 

of violence in any measure, it iî not a legitimate means of pro¬ 

test and cannot be tolerated. The right to disagree and to mani¬ 

fest that disagreement does not authorize the protestor to carry 

on a campaign of persuasion at the expense of someone else's 

rights. Discipline by forca is always a last resort and the 

society that is driven to it is simply paying the very high final 

price for the failure of its members to capture each other's 

attention, understanding, imagination and loyalty. (34, p.67) 

tlany of the demands made in recent years by campus protests 

have been reasonable and probably in the best interests of higher 

education to accept, or at least consider, seriously. These are 

demands which have resulted from sincere concerns of responsible 

students and faculty members in such areas as participation in 

governance, curriculum development, discipline, personal freedom, 

and size of classes, to mention a few. (24, p.83) The problem has 

been the manner in which the demands have been presented. 

This problem has been magnified by the mass media and has 

resulted in a false identity attributed to the college student 

of today. Host student protestors are not violent, nor are they 

extremists. A very small minority are bent on destruction and 

must be identified, removed as swiftly as possible, and vigor¬ 

ously prosecuted. (27) For the majority, a suitable means of ex¬ 

pression must be provided. This froedom of expression and protest 

does not automatically encompass the right to be heard and taken 

seriously — that right must be earned by the students, 

13 
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This brines ne bad: to ny introduction and to the purposes 

of this paper. The nature of dissent in its violent expressions 

are well known. The sources, or causes, of this dissent, as pre¬ 

viously discussed, do not of thenselves result in violent dissent. 

Also required are the nilitant activists who organize and direct 

the violent confrontations. These activists are now, for the 

most part, recognised for what they are - interested not in 

improving conditions on the campus but rather in smashing colleges 

and organized society, (12, p.455) Enlistment of support by these 

elements will be extremely difficult in the future. 

Still another element of confrontation is the proper en¬ 

vironment - and institutions create that environment through 

errors and a failure of communication. It is this latter that I 

identify as the major element leading to campus disorders - its 

presence at the Llilitary Academy to a high degree serves as the 

balancing element between student body and administration. At 

Ttest Point the cadets have an effective means of communication 

through a cadet organization known as "the chain of command". 

The First Captain, the highest ranking cadet in military leader¬ 

ship, commands the student body and is held responsible for its 

actions; so too with his subordinate commanders who bear respons¬ 

ibility at their respective levels of command. This chain of 

command extends from the squad leader, v/ith his eight or nine 

cadets, to the platoon leader, company commander, battalion com¬ 

mander, regimental commander, and finally to the First Captain. 

This organization administers discipline and serves as liaison 

to the administration. The cadets are consulted on major issues, 

their views are considered, and decisions are made - not always 
14 
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in accord with the student view, but at least the cadets feel 

that they had their say. Complementing the responsibility placed 

on the cadets is a corresponding degree of authority and an open 

door to the administration leaders at all levels. Students and 

faculty share views regularly through such committeesas the 

Human Relations Council and the Alcohol and Drug Dependency 

Intervention Council. These councils serve to identify problems 

before they occur and thus head them off. An organization such 

as the cadet organization is necessary in our colleges and is 

possible with minor modification. Student involvement must be 

more than the election of a student body president. 

RECOICZUDATIOITS 

1 

In concluding this paper, the following are offered as 

suggestions to prevent student confrontations and violence on 

the campus. 

First, all colleges and universities must establish rule* 

of conduct to be observed by students if they are to continue 

at the institution. These rules should be along the lines of 

Father Hesburgn’s "get-tough policy" at Nôtre Dame, announced 
i 

at the height of campus disorders in 1969 : (2?) 

1. lines of conumieation between all segments of the 

community -.Till be kept as open as possible, with all legitimate 

means of communication of dissent assured, expanded and protected. 

2. Civility and rationality will be- maintained as the 

most reasonable means of dissent within the academic community. 

15 
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3. Violations of others' rights or obstructions of the 

life of the university are outlawed as illegitimate ipeans of 

dissent in this kind of open society. 

secondly, the faculties of these institutions must recog¬ 

nize the consecuences of their sympathetic attitudes toward pro¬ 

test movements. Rules of conduct for faculty members are as im¬ 

portant as rules of conduct for students. 

Thirdly, strident governments must be revitalized and stu¬ 

dent involvement in institutional administration must be increas¬ 

ed. Through the use of student-faculty teams, the rules and 

regulations, curriculum, and teaching methods can be evaluated 

and modified as necessary to the best interests of both the 

institution and the student body. 

Fourthly, channels of communication must remain ope» and 

an attitude of understanding must prevail. Included in this 

area might be a procedure for direct communication from individ¬ 

ual student to the top echelon of administration. An example of 

this procedure is the establishment of a telephone crisis center 

such as that established at Southern Colorado State College in 

November 1968, and more recently at the Air Force Acadeny. At 

the former institution, volunteer students staffed the service 

after being trained by professional counselors. The service oper- »ated daily from seven Pi: until midnite and was widely publicized 

on campus. Over the first seven months, 380 calls were received, 

with referrals made on 113 calls. These'referrals were most often 

to a college counselor, instructor, minister, or student health 

service. The center proved successful as an anonymous listening 

service, information service, and referral service. (35, p.343) 



.......... ,,,..... 

Tho recent lowering of the voting age should aid consider¬ 

ably in providing youth a means of expression on national inter¬ 

ests of great concern to them, and in providing a real feeling 

of political participation. The potential impact of the student 

vote is enormous, with 25 million new voters eligible in 1972. 

The impact may never materialize, however, if the Congressional 

race in Daryland in the Spring of 1971 is any indication - only 

2# of the 47,000 eligible 18 year olds voted in that election. 

(26, p.58) 

This has been a sketchy examination "f a most complicated 

and very real problem. It has provided the author, and hope¬ 

fully the reader, with a better understanding of dissent .and a 

knowledge of the steps ’which must be taken to channel student 

unrest, to arrest it at the stage of lawful dissent, and prevent 

it from expressing itself in more extreme forms. So far, it has 

been the disruptive forms of protest that have resulted in charge. 

’.That is now necessary is to impart to the student the belief 

that needed changes can take place without violence, in an at- 

mosohere of cooperation, and in a manner consistent with tneir 

roles as students and with the character of the educational in¬ 

stitution of which they are members. 

AffFHONY P. DE LUCA 
I/TC, Infantry 

:-. 
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